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Thanks to all of those schools who openly shared their work with us, enabling our
collaboration work to be strong.
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Introduction

Many schools in Hampshire have multiple strong subject departments and much to share
with other schools and leaders to support development and growth. Hampshire Improvement
and Advisory Service (HIAS) understands the importance of sharing good practice,
recognising the impact of school leaders’ work, and capturing strengths in order to support all
schools in working alongside each other with clarity where strong and improved practice is,
and in accessing guidance from others. Hampshire officers are also fortunate to have strong
relationships with all schools which enables us to work across the different schools and
colleges in this work.

Following the Year 11 GCSE outcomes and despite the data from 2024 not yet being validated
the subject lead advisers in HIAS considered the performance of strong subject performance in
schools and carried out an evaluation of performance across the county. As series of visits was
planned by each subject adviser to a number of specific Hampshire schools to understand
and capture their good practice and explore the impact of their development work.

Schools were chosen to be representative of the range of contexts/localities within the Local
Authority. The schools visited are a sample of the many strong departments in Hampshire.

The focus of these visits this year however was based on the Key Stage 3 (KS3) provision, and
the summary complements the publication last year that was focused on Key Stage 4 (KS4).

This publication is also supplemented by the case studies of two schools whose pupil profile
includes a wide range of prior attainment and with above county average proportion of pupils
with special educational needs and disabilities (SEND) and/or with disadvantages. The overall
achievement of the Year 11 pupils in these schools was strong in 2024.

This is shared with all secondary schools in the Local Authority in the subject network
meetings with a professional development foci.

Advisers were looking to deduce similarities and differences between schools that perform

well in identified subjects, in order to:

o further inform leaders’ thinking

¢ identify key themes between middle leaders/teams that perform well

e understand in more depth the leadership, curriculum, teaching, and assessment that exist
in high performing subject areas

¢ note pupil organisation, attitudes to learning and development of independence of pupils in
subjects that perform well.

And in time:

¢ specifically use the learning from the visits to further inform thinking, support, and develop
practice in schools that are performing less well in specified subject areas.

We hope you find this work helpful in your own school’s further development. Thank you all
for your participation and support.

Jean Thorpe

(i oyt~

County Education Manager (CEM), Secondary and Post-16
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The focus

The purpose of the KS3 good practice visits in respect of specific subjects is to capture the
work schools have undertaken to ensure that their curriculum is strong, that pupils are well
supported, positioning pupils and schools in having a successful KS4 experience.

Ofsted is currently reviewing the curriculum in place recognising that reform is required:

Curriculum and assessment review - aims, terms of reference and working principle
(publishing.service.gov.uk)

Over the past four years Ofsted has also produced a number of expert curriculum research
reviews capturing best practice and His Majesty’s Inspectors’ (HMI) advice:

Curriculum research reviews - GOV.UK (www.gov.uk)

The most recent piece that identified the challenge of KS3 was drafted in 2015 and remains
in place to challenge schools’ practice.

Executive summary

The importance of a good start to a pupil’s secondary school education cannot be
overemphasised. Leaders of successful schools set the right culture for learning that is
embraced by their pupils from the outset. They ensure that pupils are well aware of their
school’s high expectations for behaviour and conduct, and they have a clear understanding
of pupils’ achievements in primary school and build on them from day one. These leaders
ensure that their schools embed the learning habits that will stand their pupils in good stead
for their future academic studies, for example in stressing the importance of reading often
and widely.

Secondary school leaders should:

e make KS3 a higher priority in all aspects of school planning, monitoring and evaluation

e ensure that not only is the curriculum offer at KS3 broad and balanced, but that
teaching is of high quality and prepares pupils for more challenging subsequent study
at KS4 and Key Stage 5 (KS5)

e ensure that transition from Key Stage 2 (KS2) to KS3 focuses as much on pupils’
academic needs as it does on their pastoral needs

e create better cross-phase partnerships with primary schools to ensure that KS3
teachers build on pupils’ prior knowledge, understanding and skills

¢ make sure that systems and procedures for assessing and monitoring pupils’
progress in KS3 are robust

e focus on the needs of disadvantaged pupils in KS3, including the most able, in order
to close the achievement gap as quickly as possible

e evaluate the quality and effectiveness of homework in KS3 to ensure that it helps
pupils to make good progress

e guarantee that pupils have access to timely and high-quality careers education,
information, advice and guidance from Year 8 onwards

e have literacy and numeracy strategies that ensure that pupils build on their prior
attainment in KS2 in these crucial areas.

Key stage 3: the wasted years? - GOV.UK (www.qgov.uk)
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The focus of the Local Authority’s visits therefore was to consider how each school is
actively ensuring that its KS3 provision exemplifies good practice and supports pupils
well in respect of:
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pupils’ depth of enjoyment and participation, and how schools know

the focus on development of high-quality teaching- preparing pupils for more challenging
later study

building on KS2 experiences; knowledge, understanding and skills

using assessment to enables pupils to understand their strengths and next stages and
encourages their self-reflection

acknowledging academic and pastoral needs

contributing to curriculum enrichment

focusing on the needs of disadvantaged pupils including those with additional needs
addressing the needs of those pupils who are high attaining

linking to the clear promotion of literacy and numeracy development; strategies and
knowledge to support

the extent to which disciplinary literacy is actively developed

acknowledging the place and potential use of homework/ extended study
acknowledging the place of career information and guidance within the subject
capturing whether a school has discrete leadership of KS3 and how far the accountability
around effective KS3 provision is driven through subject line management.



In summary

There are a number of key features throughout all of the schools visited that clearly
contribute to a strong early secondary school provision and build towards greater KS4
strength.

Primarily the commitment of each subject leader to the joy of their subject cannot be
underestimated; not only does this result in securing commitment from the wider
departmental staff but also creates a culture of creativity whereby all staff are enthusiastic
about reviewing the content, the ways of engaging young people, and integrating their
subject into the wider life of the school.

Collaboration with feeder primary schools to tailor the secondary curriculum in endeavouring
to provide a continuum of learning approach is also considered to be important and this
partnership appears to influence some primary schools in tailoring their approaches.

The focus on high quality teaching has promoted the need for staff to be skilled in adaptive
teaching, with a wide range of resources available to both capture the engagement of all
pupils and meet their needs. This is seen as being at the core of a successful subject
department; KS3 is therefore not seen as being a dilute precursor for later examinations but
has explicit value in itself and therefore every effort is made to secure provision for all pupils.

Strong habits for learning and structure are encouraged in order that pupils can focus on
enjoying the discipline of subject; leaders commented that this has helped position the value
of the subject in the school and support pupils having access to a broad but deep curriculum.

Experienced and expert teachers are highly valued with strong continuing professional
development planned, much of it in-house, but there is widespread recognition that this
expertise is not always available. In this case, successful departments have supported
flexible working to retain and recruit staff, or have provided senior leaders to support subjects
or be the direct coach/mentor for less experienced staff,

There is widespread understanding that the pastoral needs of pupils and academic needs are
inextricably linked and therefore teachers at KS3 must be attuned to pupils’ emotional well-
being and their levels of maturity as they move from a primary setting. Some schools
promote KS4 pupils in mentoring KS3 pupils, commenting that this assists in building
younger pupils’ social skills, empathy, and mutual respect, which positive influences their
engagement.

In all schools visited the focus on disciplinary literacy and numeracy was strong, and time
and learning provided for teachers in order to develop their own confidence.

In many schools, pupil voice is well developed where the views of pupils about the strengths
of subject, their learning, and their enjoyment are actively sought. This evaluation is an
ingrained part of the subject’s culture and strongly valued, informing curriculum and content
changes.

The key element of all schools visited is that KS3 is highly valued as being fundamental to
pupils’ long-term success and the core of the whole school curriculum.
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Visit outcomes
Cranbourne Good Practice

Context

Cranbourne is an 11 to 16 maintained school located in Basingstoke. The school has
expanded rapidly, with 996 students currently on roll and 260 new Year 6 students expected
in September 2025. There are 48 languages spoken across the school, with 21% of pupils
having SEN-K and 6.4% having education, health and care (EHC) plans. Leaders are proud
of the cluster collaboration as part of their work to support pupils, and the school has
implemented the Thrive approach.

The Headteacher has been in post since September 2023 and has sought to embed the
school's ethos and inclusive vision across all stakeholders. Leaders describe that the school
has improved significantly since Fort Hill School merged with it, and strategies to engage new
stakeholders, such as introducing a house system and conducting open mornings, were
integral.

The Cranbourne Plus curriculum, introduced in 2017, includes a grammar stream and the
Cranbourne-inspired diploma. From September 2024, this approach will be applied to the
entire curriculum.

Commentary

Staff turnover is low, and new staff are well-inducted. The Headteacher leads with integrity
and is supported by a strong governing body that provides effective challenge. The senior
team is cohesive, with distributed leadership and strong communication. Leaders have
developed a robust quality assurance process, including fortnightly monitoring and student
conferencing. Shallow dives have been introduced and well-received. Student leadership is a
significant strength of the school. The student council, with 50 members, meets regularly and
plays a critical role in driving improvements.

The school's continuing professional learning (CPL) programme is a comprehensive blend of
twilights and CPD days, focusing on action research projects led by practitioners in five core
areas. Staff engage in termly twilights to support classroom projects, with outcomes
published in an action research book. The programme includes five in-service education and
training (INSET) days, with two disaggregated into twilights, fostering cross-department
collaboration and empowering teachers. The impact of these projects is evaluated through
various monitoring methods, and a weekly CPL briefing allows staff to share findings. The
programme emphasises retrieval practice, clear learning journeys, and a focus on challenge,
with a strong commitment to supporting SEND students and promoting cultural diversity.

The programme places a strong emphasis on staff agency, allowing teachers to take
ownership of their professional learning. This bespoke approach ensures that staff can focus
on the aspects of professional development that are most relevant to their needs. The
Assistant Headteacher monitors staff summaries and maintains a central spreadsheet to
track progress. This empowerment of teachers fosters a culture of continuous improvement
and professional growth, where staff feel invested in and supported in their development.
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The school has cultivated a positive culture and ethos, focusing on creating a family feel and
fostering positive relationships in lessons. The house system plays a significant role in
supporting this environment, celebrating diversity among students with English as an
additional language (EAL), SEND, and lesbian, gay, bisexual, transgender, and queer
(LGBTQ+). Leaders have developed an ethos curriculum, influenced by research, to instil
social norms and tackle behavioural issues through a cultural approach. The Cranbourne
code, established with stakeholder input, emphasises being ready, respectful, and safe. The
school's values - care, creativity, community, and challenge - are derived from surveys of
students, staff, and governors, and are reinforced through a strong house system with
student leadership opportunities.

The school also emphasises community engagement and personal development. The ethos
curriculum includes social action projects, such as supporting the Camrose Centre, and the
assembly programme incorporates national, local, and international events. Weekly pastoral
PowerPoints help neurodiverse pupils prepare for the week, and a broad enrichment
programme, with a 64% uptake, links to house values. Student leadership is further promoted
through roles like house ambassadors, anti-bullying ambassadors, and mental health
ambassadors. The school hosts an annual cultural diversity evening and a cluster conference
for local primary students, fostering a sense of community and cultural awareness. The
Cranbourne catchup newsletter celebrates school events and achievements, while personal,
social, health and economic (PSHE) education is taught by specialists to ensure
comprehensive personal development.

The school's 2024 GCSE results reflect five years of the Cranbourne Plus programme,
placing the school in the top 30 nationally for Progress 8 improvement. Notably, the Progress
8 score for disadvantaged pupils was a positive 0.05, highlighting the school's strong
community and inclusive approach. Staff adapt to student needs, focusing on whole-child
development supported by the ethos curriculum, resulting in no disadvantaged gap. Fifteen
subjects improved their 4+ GCSE grades, with thirteen subjects achieving over 70%. The
Cranbourne Aspire Diploma, part of the Cranbourne Plus programme, includes learning
about tribal cultures, aiding people and their environment, and creative projects, ensuring
every pupil experiences a broad and enriching curriculum.

The school's success is also attributed to strategic planning by heads of departments, robust
data validation meetings, and pupil progress reviews. Middle leaders have developed strong
habits in utilising data and monitoring their departments. Project 25, an extension of previous
mentoring initiatives, ensures all Year 11 students have mentors. Walking talking mocks,
visiting mocks, and comprehensive revision guides have been introduced to support exam
preparation. The school also hosts events like curry nights to engage pupils and parents.
Data tracking by senior leaders is meticulous, ensuring accurate analysis and targeted
actions. Clear communication through the KS4 roadmap and frequent surveys of Year 11
students have fostered confidence and independence, with 93% of students feeling
supported to succeed.
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Summary

The school's success on its improvement journey is underpinned by strong relationships in
lessons, cohesive collaboration across all staff, and effective communication among the
senior leadership team. Senior leaders are highly skilled, with the Headteacher
demonstrating secure knowledge of the evaluation of the school’s journey, identifying areas
for improvement with depth of perception. Leadership is considerate of staff wellbeing and
focuses on enhancing the quality of teaching and leading. Thoughtful leadership has fostered
a culture receptive to change, with student leadership being phenomenal and integral to the
inclusive ethos and culture. Attention to detail is evident in every aspect, from communication
with parents to the codification of expected behaviours. The school maintains an equal focus
on academic performance and personal development, with a behaviour policy that starts with
rewards, promoting responsible citizenship and the values of the house and school. The
community understands the school's vision, and the rapport and relationships with teachers
reflect a commitment to professional development. Projects 24 and 25 have been pivotal in
raising academic aspirations and providing support for pupils, ensuring that all Year 11
students have mentors and benefit from targeted interventions.
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Crookhorn College Good Practice

Context

Crookhorn College is an 11 to 16 school comprised of 940 pupils. Located in Havant, the
school has seen an exponential increase in the proportion of students with special
educational needs (SEN), 38% in total. The College was recently inspected by Ofsted where
its inclusive culture and strength of work for vulnerable pupils was recognised. These
summary notes reflect a visit made by the secondary school improvement managers during
December 2024 to meet with the Headteacher, senior and middle leaders, and through the
learning walks.

Leadership and management

Crookhorn College exemplifies effective leadership through a strong emphasis on teaching
and learning, supported by robust professional development processes. Leaders ensure that
teachers have the necessary time during the school day and resources to develop their
pedagogical skills, maintaining high professional expectations for both students and staff.
This collective effort, where every member of staff understands and shares the school's
approach, fosters a culture of attention to detail and continuous improvement.

The Headteacher's strategic vision and moral purpose are deeply embedded in the school's
culture. The whole school improvement plan, known as the ‘performance plan’, is a dynamic
document regularly reviewed by the senior leadership team (SLT) each half term. This plan
tracks progress and ensures alignment with the school's vision priorities, achieved through
three aims and four levers. This framework visually reinforces the role of every staff member
in the learning journey.

Staff stability and a fully engaged governing body are notable strengths, with documentation
tailored to support both internal monitoring and external governance. The school places a
strong emphasis on data-driven decision-making, evaluating the impact of all initiatives,
particularly those related to pupil premium funding. Middle leaders are empowered with
accountability, sharing in the Headteacher's reports to governors, fostering a culture of
shared responsibility.

Curriculum, and teaching and learning (T&L)

The curriculum at Crookhorn College is driven by a clear overall intent, ensuring a coherent
and well-sequenced learning journey. Middle leaders adapt this intent to their subject areas,
supported by comprehensive lesson resources accessible through the ‘itsLearning’ online
portal. Regular deep reviews keep the curriculum relevant and effective, with Ofsted
inspectors commending the scaffolding observed in lessons during the November inspection.
Senior leaders are now prioritising challenge in lessons, further enhancing the quality of
education.
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The school's commitment to teaching and learning is encapsulated in the ‘Excellence as
Standard in the Crookhorn Classroom’ document, which outlines recommended strategies
drawing from Rosenshine’s principles and ‘Teach Like a Champion’. Teachers are coached
by senior and middle leaders, with this model being instrumental in staff development.

According to the latest staff survey, 92% of teachers find this approach helpful. SLT meetings
rigorously review the quality of planning to ensure alignment with subject planning. Every two
weeks, SLT discusses the coaching support provided to staff and actions taken to move
teachers through three tiers of planning support. This robust quality assurance process
involves both heads of subject and SLT members observing teachers and sharing their
findings to bring about improvements in classroom practice. Data-driven decision-making
ensures that coaching and teacher support are continually evaluated for their impact on
teaching and learning quality. The College's mantra, "plan, mark, and teach," underscores
the importance of feedback, with live marking being a key practice taught to staff.
Collaborative planning time is prioritised over frequent meetings, fostering a supportive
environment for staff to co-plan and improve their instructional practices.

Vulnerable groups

Crookhorn College's inclusive ethos and culture are among its most significant strengths. The
school has a clear expectation that all teachers are equipped to support SEN students, who
are fully integrated into the curriculum. The success of the school’s approach is evident in
attendance rates 4% above the national average for SEN pupils. The school's success in
supporting its 38% SEN pupil population is attributed to visionary leadership by the
Headteacher and bespoke pathways tailored to individual needs. The retreat provision offers
focused support for three boys, with one successfully transitioning back to mainstream
classes this term. The teaching assistant team plays a crucial role in this success,
participating in department Continuing Professional Training (CPT) on Tuesdays and working
under the direction of the Special Educational Needs Co-Ordinator (SENCo) for social,
emotional, and mental health (SEMH) focused support. The bespoke alternative curriculum
for Year 9 and 10 students, which includes entry-level qualifications, allows pupils to
reintegrate into mainstream education upon meeting success criteria, with a clear focus on
supporting future college and work placements.

The school is also driving forward initiatives for SENK pupils and those with recurring
behavioural issues, utilising specialised higher level teaching assistant (HLTA) support and
the Reach to Teach programme to enhance executive functioning skills. Efforts to engage
parents include Saturday drop-in sessions led by the SENCo and Assistant SENCo. Next
steps involve exploring workshops and courses for parents to further their understanding of
the school's strategies and how they can support their child at home.
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Behaviour, attendance, and attitudes

Behaviour at Crookhorn College is managed through a well-led and commonly understood
policy. Rigorous oversight, detailed recording, and thorough analysis help identify students in
need of support, leading to the implementation of various impactful measures. For example,
20 students with disruptive behaviour in lessons are on report cards and monitored by SLT
through lesson visits, with successful pupils moving off report. These efforts have resulted in
reduced lesson suspensions, improved attendance, and better overall outcomes. Attendance
Is particularly well-managed, currently exceeding regional and national averages. The school
demonstrates a deep understanding of its pupils, successfully addressing barriers to learning
and collaborating effectively with families and external agencies.

Parental engagement is also a priority, with clear communication about the curriculum and
resources to support children's learning at home. The school actively tracks parental access
to its Learning and engages with pupil premium families to ensure their involvement. The
shared understanding of the importance of pupils being in lessons, participating in
discussions, having their understanding checked ‘in the moment,” and receiving feedback
continues to make attendance to lessons irresistible.

In summary, the leadership at Crookhorn College, characterised by a strong emphasis on
teaching and learning, robust professional development, inclusive ethos, and data-driven
decision-making, has brought about significant positive impacts on pupil attainment and
overall school performance.
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Good Practice Study in Art

Jayne Stillman - jayne.stillman@hants.gov.uk

Cams Hill School

The art department works together as a team, openly sharing resources, ideas, and
approaches. They utilise the established whole school practice strategies for classroom
management by using the following: meet and greet, do now activities, materials on desks,
and whiteboards/pens for recall activities. All children have a materials check in the morning
during morning tutor period, and there is a whole school expectation that pupils have a pencil
case with pen/pencil/ruler/calculator.

The department establishes behaviour standards in each classroom at the start of term, and
staff share the ‘ready, respectful, resilient’ mindset for learners that is the school’s behaviour
expectations. Active listening is expected when the teacher is talking. Intervention about
noise in class is followed up with the stepped actions that feature in the whole school policy.
Silence can be an expectation as needed.

Key Stage 3 moderation examples have been generated. Visual exemplars have been
produced to support assessment criteria, reflecting the KS4 Assessment and Qualifications
Alliance (AQA) assessment objectives and standardisation materials. Writing frames and
sentence starters for SEN/disadvantaged pupils are provided to support learning and can be
used alongside ‘Talking about art’ worksheets that are used to inspire writing about artists.

Writing Frame

How to Analyse an Artist’s Work

1. What is the name of the piece of artwork?

2. What is the name of the artist?

3. Whydid you choose to write about this piece of
artwork?

4. What were your first impressions of the artwork?

5. Do you know what materials/media have been
used to create it?

6. What colours have been used?

7. Does it set off a type of mood or emotion?

8. Has it got a texture?

9. Isthere a pattern?

10. Are there any particular shapes?

11. Isit abstract?

12. Isitrealistic?

How to Write a Personal Response

1. How did you react when you first saw the piece?
Why was this?

2. How did it make you feel? (Think about mood).

3. How does it relate to your own work?
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Primary achievements and prior learning

Year 5 master classes are organised in the summer term. Teachers visit six local schools to
run workshops; pupils create a clay bird which is then returned to Cams Hill for firing and
delivered back. In previous years, pupils have been invited to Cams Hill to take part in Year 5
masterclass workshops across the school and subject.

Year 6 induction takes place in the summer term in preparation for the transition to secondary
school. For some children, they have the chance to come into the art classrooms for the first
time and take part in art lessons. This happens over two days, and the pupils also meet their
tutors. There are constant interactions with the primary schools with an annual open evening
event, contacting a wider audience of primary schools and parents/carers by visiting the
schools, advertising on social media, and sending out invitations in digital and postcard
format, ensuring the evening itself showcases the school and provision on offer.

Transition and partnerships

A variety of transition opportunities are offered: Year 7 starts with a foundation project to
establish what they know and what their prior learning is. Year 5 master classes, Year 6
induction/transition days, and activities weeks with staff in the holidays are also available for
primary children prior to starting their secondary school journey. Various activities take place
in these sessions that include team building, sports, arts and crafts, and orienteering. Art
lessons have previously included mask making, bookmarks, wool crafts, drawing, painting,
and creating mosaic coaster tiles. These are open to all. In the first half term of Year 7, a
back-to-basics project revisits the visual elements and basic colour theory together with a
series of baseline tests.

Supporting disadvantaged pupils

The needs of all pupils, in terms of provision, are supported by various means, including
having equipment on class tables such as coloured pencils, pens, glue sticks, basic scissors
and 30cm rulers. To support homework there are two art clubs a week in art rooms which
includes supplying equipment and printing out tasks if a pupil has no access to computers.
Additional weekly whole school homework club and the provision of learning coaches,
formerly learning support assistants and teaching assistants, within lessons.

An early starter project, including a baseline test such as shoe drawing, alerts teachers to
pupils with greater depth and those who are low attaining. Drawing tasks are followed by a
written analysis task and a painting task to identify pupil strengths and weaknesses across
knowledge, understanding, exploration, investigation, and idea generation within the subject.

The department action plan identifies areas of focus for the following year ahead; every time
there is an assessment data collection point, children are highlighted, and there is a
subsequent discussion with teachers about any developments or interventions to support.
There is also the provision of art club, KS4 catch-up also to support all pupils, specifically
those disadvantaged. Invitations to clubs and catch-ups are sent to parents/carers and pupils
as required.
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Pupil premium funding

For trips, places can be supported by school funds. Art students at KS3 get a sketchbook and
£5 each year in KS3 and £10 for the two-year KS4. Contributions from parents/carers cover
the cost of photocopies, resources, and specialist materials. There is a whole school initiative
to provide laptops to some children to support learning.

Monitoring and assessment

Moderation materials available across KS3 echo the GCSE criteria. A bank of moderation
materials for KS3 has been created with the success criteria to share with pupils, which are
embedded in lesson PowerPoints. These are shared with students, so they know standards
and expectations.

At the end of projects, the following areas are reviewed: self-reflection, behaviour, resilience,
contribution, focus, and interpersonal skills. This interfaces with the future KS4 curriculum -
learning about an artist, trying techniques, working towards an outcome. The whole school
assessment system is currently being reviewed, and trajectories will be replaced with a
ranking system. This will align with a more modernised whole school system with terminology
that will define progress as working in line, working towards, and working above expected.

Homework

A whole school homework policy was reviewed in September 2024, and certain core subjects
are required to set homework weekly to extend learning. Each subject head of department
(HoD) decides whether homework set will do this and ensures clear links are made to
projects currently being studied in the classroom. Sanctions and rewards are applied where
necessary. The homework policy allows for enrichment opportunities and is optional. The art
team accentuates the positive and praises those that do, and work is celebrated via displays
in corridors/reception areas and on social media sites. Opportunities to carry out additional
independent study are encouraged. Examples of homework sheets and work are displayed
along the main school corridor.

Careers education and guidance

Every project introduces artists that are currently in practice in addition to figures in art
history, giving opportunities to talk about career possibilities. Displays in corridors promote
aspiration. Guided choices evening for Year 9 highlights the disciplines on offer and
promotes careers in art. Where artists are studied within the curriculum, A3 coloured, double-
sided, and laminated fact files are produced, and an Instagram account is used to feature
pupils’ work. Artists have been known to respond to pupils’ work, such as My Dog Sighs,
Lizzie Mary Cullen, and Vic Lee. Taster sessions are built into the Year 9 curriculum to
specifically talk about future careers in the GCSE endorsements.

Displays around the school signpost pupils to careers, artists, and future choices. KS4
links/trips to local colleges and invitations to talk about courses and run workshops. The
Fareham and Gosport consortium is attended by HoDs and lecturers of Year 12/13 too. Trips
to Harry Potter studios and taking part in the careers/apprenticeship lesson.
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Monitoring and planning

Teaching and learning is designed to extend the learning journey and establish routines
ahead of KS4, such as the use of sketchbooks and understanding next steps to be taken.
The team is consistent across the department with their practice, and if any learning gaps are
noticed in KS3, they reiterate and build it into KS4. Individual staff identify and champion
needs in subject specialisms and any needs that would help later in KS4.

There is insistence by all the staff team for presentation and expectation for care with work.

Artists are broad and span different disciplines that link to the project theme: illustration,
graphic design, typography, colour theory, collage, pen work, paint skills, printmaking, mixed
media, card relief, and clay. In this way, KS3 provides a flavour for KS4.

Curriculum

The art curriculum overview is reviewed each year. The long-term plan details each year
group to check aspects such as coverage, sequencing of skills and knowledge. Each pupil
will have a knowledge organiser in sketchbooks at the start of each project in KS3. The
curriculum includes British values and spiritual, moral, social, and cultural development
(SMSCD). Regular termly conversations are held with the SLT about the art curriculum.

Learning habits for future studies

In sketchbooks, KS3 presentation of work is a focus, with pupils having pride in their work.
The consideration of layout is an expectation. Scaffolding happens in projects to support
progress and skill development - for example, drawing freehand baseline of a shoe is then
followed by squaring up and conversations about next steps.

Promoting literacy and numeracy development

Learning walks identify if teachers are meeting Department for Education (DfE) teaching
standards. Additionally, tutors read to tutor groups each week. The extent to which
disciplinary literacy is actively developed is coordinated by the literacy leader and curriculum
leaders. The literacy lead monitors tutor and teaching classes to ensure that the whole school
policy is followed. The art department promotes literacy through reading artist fact files and
peer/self/teacher assessments out to the class. There is a checklist for ‘written accuracy’ that
includes capital letters, spelling, punctuation, does it make sense, and paragraphs. Some
projects make links to numeracy such as gridding, size, shape, ratio, and proportion.

Teaching quality

As part of the whole school quality assurance programme, the HoD must conduct learning
walks, book looks, and pupil voice once a term across the different year groups. This is to
ensure consistency throughout the team. This has become much more structured as a school
and centralised since summer 2024. Some pupils at art clubs are also targeted to provide
feedback for surveys. There was a good response from pupils, whose comments about the
environment included ‘calm,’ ‘relaxing,” ‘good for well-being,’ ‘improved confidence,” and
‘helps with organisation.’

The quality assurance programme has three tiers to monitor teaching and learning from
classroom teacher to curriculum leader.
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Regular weekly department meetings provide the opportunity to feedback any concerns and
celebrate success. Highlights of the week and areas for improvement are also included in
regular line management meetings between the Head of Art and the SLT during line
management meetings.

A new survey is to be released to KS3 this term, and new questions have been determined
by the team for all KS3. This is to help understand pupils’ enjoyment.

Class charts are used as a whole school tracking system to record positive house points and
negative behaviour points. This data is regularly analysed by staff to understand behaviour
and homework patterns.

There is an expectation for homework to be done and positive reinforcement of this by the art
team. Positive working is celebrated in class, and silent working is applied as an antidote.

Academic and pastoral needs

Every teacher creates their own example of a project, working in a sketchbook to use to
challenge pupils. Tasks are modelled in each lesson. Seating in classrooms is considered
with careful attention to the needs of children. There is an emphasis on building resilient
learners as per the whole school initiative that is to be ‘ready, respectful, resilient.’

When artists are studied within the curriculum, the department has created A3 coloured,
double-sided, and laminated fact files covering the variety of artists studied: portrait project
artists include Luke Dixon, Hattie Stewart, and Briana McCarthy. Alongside this, for research
pages, fact sheets support analysis and research. The artists selected are chosen based on
technique related to the intended outcome. A range of artists is used to consider diversity and
inclusion. The KS3 curriculum prepares for KS4 with an introduction to artists and exploring
and investigating techniques. The KS3 curriculum prepares for KS4 with an introduction to
artists — assessment object (AO) 1. and exploring and investigating techniques - A02.

Building on KS2 experiences

Discussions with pupils in Year 7 aim to find out what they know and build on KS2
experiences. The team talks to primary teachers during Year 5 masterclass workshops and
Year 6 transition days. A local schools’ cluster group is attended by art heads of departments
termly and all department staff annually, with good practice delivered as practical workshops.
A common closure day usually involves something practical; this is set by curriculum leaders.
Visits to galleries/museums and visits by exam boards and practising artists have also
featured in these common closure days, in addition to a carousel of practical events.

Formative assessment enables pupils to understand their strengths and next stages and
encourages self-reflection. Verbal feedback by peers and teachers, in addition to house
points, is ongoing in books. Currently, trajectories include self-assessment components such
as 'what went well' (WWW) and 'even better if' (EBI).
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Contributing to curriculum enrichment

Previous trips have included taking Year 7/8 to Southampton City Art Gallery, Year 8/9 to
Brighton Pavilion, Year 9 to Brighton Sealife Centre/Marwell Zoo alongside the geography
department, and Neasden Temple with religious studies. The department runs two KS3 art
clubs a week, where pupils are introduced to a vast array of techniques such as batik, prop
making, mod-roc, rag wreaths, to name a few. Charlotte has recently completed her art
award training and is in the final stages of advertising this enrichment opportunity.
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Supporting high-attaining pupils

Opportunities in class are provided with high expectations for identified pupils. Challenge is
offered for tasks and differentiation as required. Aspirational work is also shown from
previous examples. Extension opportunities are provided, as needed, throughout the
curriculum. Actively signposting pupils to internal and external competitions is provided. A
YouTube channel with additional skills and techniques uploaded by department staff during
lockdown is still used to signpost pupils to practice skills further.

Preparing for KS4

KS3 projects follow AQA assessment objectives, and language is used within lessons. Taster
sessions are embedded into the Year 9 curriculum, and pupils are introduced to the different
disciplines/endorsements on offer at KS4. These are also mentioned regularly when teaching
across all KS3, including photography, fine art, three-dimensional design, graphics
communication.

Celebrations of KS3

Wow walls in classrooms display exceptional work. Celebration of work on social media
pages including Instagram, X, and Facebook. Termly whole school videos are created by the
school social media lead and share work taking place across the school; art is always
featured in these. Artwork is professionally displayed in A2/Al frames along corridor walls, in
office spaces, and around the main reception. Display cabinets hold further 3D work, and
exhibition boards, which are used for the annual GCSE showcase exhibition, line the main
corridor and exemplify KS3 and KS4 work. Large-scale murals where visiting artists have
collaborated with pupils are on display around the school site, working with local artists Luke
Storkey and Mark Kellett. Photography work is also annually exhibited in the local library.
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Toynbee School

The visit evaluated how Toynbee School is actively ensuring that its KS3 provision
exemplifies good practice and effectively supports pupils by building on their primary school
achievements from day one.

The HoD values and nurtures relationships with all primary feeder schools. Toynbee School
hosts annual KS2 clay workshops for their main feeder school and consults with their Arts
Co-ordinator over transition, SEND provision and their art and design curriculum, preparing
future Toynbee School students for KS3. The HoD has also taught mixed media transitional
workshops to KS2 students at the feeder school, invaluable for building relationships and
developing subject-specific skills moving up to KS3. The Toynbee School art and design
department has also supported St Francis Primary School during their very popular arts week
with graffiti-inspired workshops for Year 6 students. All feeder primary schools and their
families are invited to the annual Toynbee School open evening for prospective KS2 students
to meet the staff and view artworks on show from Year 7 right through to Year 11, plus join in
with art activities, supported by KS3 and KS4 Toynbee School art and design students.

Building on KS2 experiences

Upon entering KS3, a benchmark test is completed in Year 7 to establish pupils’ existing
knowledge and skill level, to ensure each class teacher has the latest information to support
each pupil. This assessment is used to enable pupils to understand their strengths and next
stages, and it encourages pupils to be reflective and independent learners. Each KS3 project
has termly assessment for learning through visual and written feedback for pupils to identify
and understand their subject-specific knowledge and skills.

Achievement gap for disadvantaged pupils

Toynbee School ensures that all class and home learning is accessible for all, including their
disadvantaged and visually impaired students.

Home learning

Handouts and materials are provided for those who have limited access to devices, internet
or printing facilities. For example, department digital single-lens reflex (DSLR) cameras and
free colour printing are available after school from 3 to 4pm in numerous KS3 and KS4 art
clubs to support students with limited resources or quiet environments to work in at home.
Toynbee School also provides a weekly home learning club to support the completion of good
quality art and design home learning.

Higher attaining students

A ‘challenge’ activity is always set on home learning and classwork tasks to ensure all
students stretch themselves where possible. art and design department staff ensure high
standards are set and upheld for all students. The higher attaining students are identified,
monitored and encouraged to enter art competitions and develop their knowledge and skills
further in all projects. All student artwork is displayed, including that of the higher attaining
students, to inspire others and to celebrate all learners.
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Disadvantaged students

A whole school free school meals (FSM) and pupil premium budget ensures that all
disadvantaged students have sketchbooks at KS4 for GCSE and stationery/resources readily
available in all art and design lessons. The art and design technician ensures all students can
access the curriculum through good quality and plentiful resources and liaises with the HoD
weekly to ensure provision is consistent and strong.

Due to evolving social situations, a whole school approach is used for supporting
disadvantaged students such as form tutors conducting regular stationery checks and
guidance managers communicating daily any changes to students’ home lives that could
affect them accessing the art and design curriculum. Communication is strong to ensure no
child is left behind. Toynbee School has a visually impaired unit; therefore, art and design
lessons are differentiated and modified in advance by visually impaired learning support
assistants who are trained in the diverse needs of the visually impaired students such as
braille and subject-specific requirements including sewing machines with visualisers. The
HoD and her team work hard to ensure all visually impaired students have access to the
same curriculum, skills and knowledge as everyone else but have the right accessibility
levels to access the Toynbee School art and design curriculum.

Monitoring and assessment

Internal standardisation happens across all KS3 schemes of work in department meetings
after school where all staff bring a selection of students’ work to discuss and refer to. This
empowers all staff to mark with confidence and consistency. Mini whiteboards are used in art
and design lessons to check engagement and understanding of the curriculum; this is a
whole school initiative and tool to monitor consistency across classes. If any class is behind
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or unsure, this gives staff the opportunity to revisit key knowledge or skills necessary. This
resource also highlights learners not participating; therefore, one-to-one conversations can
be held to support those learners with more complex needs. All art and design staff at
Toynbee School have the same resources to teach from for KS3 and KS4, including weekly
lesson PowerPoints, handouts, evaluations, visual aids, key words sheets, knowledge maps
and ‘knowledge check’ assessments. This ensures all learners receive the same high-quality
teaching and assessment, stretching and supporting all learners. ‘Knowledge check’
assessments are in place for every KS3 topic and take place termly, checking knowledge
only. Knowledge map posters signpost skills and knowledge in each topic; they share all the
expected learning to take place. The knowledge maps are put in the front of sketchbooks;
they contain all key words and definitions needed per topic. Teachers refer to the knowledge
maps regularly during class and home learning tasks. Students also use them to catch up if
lessons have been missed and for revision purposes. Artist analysis is also carefully
monitored and takes place in every KS3 topic. Worksheets are used, providing key words for
each artist image to broaden pupils’ artistic vocabulary. Pupils are expected to incorporate
key words into their research and analysis work.

Homework

Home learning is the same as classwork: 20% knowledge and 80% skills in all art and design
topics taught. This is reflected in home learning tasks set fortnightly for consistency in
accordance with the whole school home learning timetable. Home learning consolidates
learning through topic quizzes, set online that self-mark so results are immediate for staff and
students to analyse and address any gaps in learning together. Toynbee School encourages
all parents/carers to log into ‘show my homework’ and assist with monitoring of home learning
tasks to assist subject staff in extending learning opportunities as a whole school. Home
learning extends learning at KS3 in the art and design department through research and
skills-based tasks that build on the initial learning taking place in the classroom. Creativity,
originality and professional presentation of home learning are encouraged alongside students
expressing their culture, personality and interests just like their classwork. This sense of
enquiry prepares KS3 students for the KS4 curriculum and encourages a love for the subject
and art form beyond the classroom.

Careers education

Toynbee School has a termly themed careers week where art staff introduce numerous art
jobs and careers in pre-planned lessons based on the current topics being studied at that
time. All year groups receive the same lesson and careers-based task for the hour. Just like
industry, students are required to work to a given specification. Salaries, Key Stage 5 (KS5)
feeder colleges, courses and appropriate career routes are also advertised and discussed.
The school has a whole school approach to careers and has numerous guest speakers and
KS5 feeder schools invited in throughout the year who also signpost and advertise the United
Kingdom (UK) and international creative industries and even bring ex-Toynbee School
students with them.

Year 7 study the ceramist Member of the Order of the British Empire (MBE) Paul Cummins
and, like him, create a collaborative installation in time for Armistice Day.
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Careers Week 2024

Careers Week 2023

Year 8 become costume designers for the hour and create autumnal-inspired costumes whilst
studying recent theatrical productions advertised in the media such as ‘Wicked’ and the
numerous jobs generated by productions in general including prop designers. Year 9 study
careers in architecture and are inspired by current artists including David Hockney, Nigel
Peake and Henry Reichold. Pupils construct a 3D building using a cardboard net and learn
building terminology such as gables. Students also learn what being an architect involves,
including being sustainable and environmentally friendly in design builds in an ever-changing
world.

Monitoring, planning, and evaluation

KS3 is a priority as it is the stepping stone into KS4; therefore, it is monitored closely. The
HoD completes regular book checks, learning walks, staff and student check-ins and listens
to her team regarding any issues arising. The curriculum is regularly evaluated and amended
to remain current, inclusive, engaging and deliverable for and to all. Curriculum planning is
thorough and updated regularly based on the national curriculum, cohort, GCSE
specifications and creative industry requirements. For example, a small SEND focus group
as a school for Year 7 has been identified; therefore, planning requirements needed to be
adjusted to incorporate some students operating at KS2 or even KS1 level upon entry to
Toynbee School. The art and design team work closely and communicate often to monitor all
their KS3 students closely. Staff use class data to inform their class planning. All the art and
design department work to ensure that student experiences are enriching alongside skills and
knowledge being developed in an age-appropriate way.
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High-quality teaching

Structures are in place for consistency across the team for teaching and learning, and these
are in line with whole school teaching and learning expectations. Toynbee School has a
robust teaching and learning program including INSET day training focuses, weekly emails
with practical techniques to try/revisit based on studied research, teaching and learning
summary bulletins alongside a staff CPD library available for all. Toynbee School is also a
training school for initial teacher training (ITT) students and is currently training an art and
design teacher due to its high standards and results. A ‘do now’ task is provided at the
beginning of every lesson for the first five minutes to encourage productivity and focus from
the start. The use of mini whiteboards to recall learning and test assessment for learning
(AFL) works well across all year groups. The art and design department also allow time for
students to reflect and self-assess during plenaries in their teaching using WWW and EBI
age-appropriate terminology to help develop reflective learners. The art curriculum offers
opportunities in the skills of drawing, painting, 3D construction, design, clay, 3D sculpture,
printing, textiles, digital art, annotation and photography to name a few.

Behaviour and conduct

The art and design department atmosphere is calm and productive in lessons. The whole art
and design team have and demand high expectations from their learners in lessons, art club
sessions and trips. The school behaviour ladder is clear and visible in all art studios for staff
and students to refer to if needed. Toynbee School encourages staff and students to develop
effective working relationships by getting to know students’ and their individual needs and
interests, helping to eradicate the need to use the behaviour ladder. Praise, positive
reinforcement and engaging lesson tasks are key to focused students. Guidance managers,
also known as heads of years, and the SENCo also share bespoke information with all
teaching staff to aid the teaching of individuals with more unique learning requirements, such
as sensory needs, personal interests including Minecraft. The art and design staff are also
very flexible and accommodating of learners’ needs, for example, movement breaks,
chunking of tasks and wellbeing passes.

Learning habits for future studies

Expectations in the art and design department are for lessons to start straight away, and for
the end of lessons to clear away and pack up practical materials as expected to remain safe
in the art studios. Pupils are also encouraged to be independent learners, conscious of
sustainability, to question society and artists’ work, to recycle where possible and to be
helpful and kind to all.

Participation

Through conversations, relationships formed, art club registers, the number of pupil drop-ins,
ex-students that come back to the department to report on their next steps, the art team know
they are a valued subject area in the school. The quality in the home learning witnessed
demonstrates pupils’ passion, enjoyment and effort in their work. KS3 pupils are curious
about KS4, craft and design and art textile GCSEs available and they are popular options in
the school.
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Supporting high-attaining and SEND pupils

SEND learners are supported in different ways, for example by using dual coding including
symbols on worksheets/PowerPoints and resources to function as a visual storyboard to
break down tasks set, which can also support EAL and visually impaired students. Sentence
starters, word banks, thumb rests, adjusting the height of tables, changing the sizing of
practical work, visualisers, trialling different art resources so tasks are easier to access are
just a few examples of the many ways the department differentiate for their SEND, EAL and
visually impaired students. The art and design department is innovative in finding ways to
support individual needs to access the subject and to be able to move from KS3 to KS4 and
take an art GCSE.

What resources were useful in your classroom to
support SENK learners in art?
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Promoting numeracy development

Ruler skills are developed in all topics. Numeracy skills also include geometry, one and two-
point perspective, proportion of the human body including the face in portraiture. Scaffolding
strategies are also offered for all, including visually impaired students.

Developing disciplinary literacy

The formal elements and subject-specific key words are clearly displayed in all art studios.
Key vocabulary is featured on all class PowerPoints/help sheets and in home learning
resources. Art and design staff are consistent in their use of key art terminology in lessons
and promote good literacy through questioning, the use of capital letters, punctuation and
good spelling of key words. All topics at KS3 include a ‘reading in art and design lesson’
where an age-appropriate, relevant article is selected, and the class are encouraged to read
a section together aloud. The content of the article, article source and key words are
discussed and key words highlighted to develop analysis and accessibility of literacy in art
and design lessons. Staff actively encourage and attempt to develop a natural confidence
when reading and writing in lessons with students.
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Skills and Knowledge for KS4

Topic summaries identify all skills and knowledge; these are available to view on the school
website for parents/carers. Topic summaries are also referred to in student sketchbooks. A
systemised approach is used that is enquiry-led; the curriculum builds skills from beginning to
end and the intention is to develop students for KS4. Each topic has an artist, an array of
skills that the learning methodically follows. A range of artists are used that ensure diversity
and inclusion across time and artforms. Toynbee purposefully references visually impaired
artists due to their visually impaired students and for inclusiveness and awareness for all
Toynbee students. Previous year’s work is used as exemplars along with teacher’s modelling
enabling all students to access the curriculum.

Marketing for KS4 take up for GCSE

Toynbee School has a GCSE options evening where art, craft and design and art textile
GCSE are currently offered and feature in the school options booklet displaying ex-GCSE
students’ work. A Year 9 lesson is used to highlight to students what an art GCSE involves,
and sketchbooks are shared to support this near option selection time. A variety of strong
displays exist around the school in art studios and communal areas including the main gallery
at the front of school. The school has a weekly newsletter where KS3 and KS4 exemplar
work is exhibited online. The department also has its own Instagram account with over six
hundred followers where student work is celebrated. Award-winning Toynbee students and
their work, such as the 2024 Barton Peveril KS4 art competition winner and the 2021
international photography award winner, are always celebrated and featured in the
department's marketing for art and design opportunities

Celebrations of KS3

Celebration assemblies are a popular school highlight each term where numerous certificates
are given for attainment, effort and progress in art and design. Students are identified through
data and class teacher knowledge of their students. Toynbee School awards ‘proud points’ for
effort/engagement and ‘achievement points’ for subject excellence. The art and design team
also call home to celebrate and feedback to parents/carers about good KS3 effort and
attainment alongside annual parent evenings. GCSE art textiles were lucky to be visited and
supported on several occasions by the Eastleigh Women'’s Institute where they passed on
their crocheting and knitting skills. This was positive; therefore, more visits are planned from
visiting artists. A future London trip is planned for KS4 to support the external component
element for both art GCSEs, happening in 2025. A long-term target post-Covid is to organise
more KS3 and KS4 art and design and cross-curricular trips both local and further afield as
invaluable and always popular.
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Good Practice Study in Computing

Sue Savory - sue.savory@hants.gov.uk

Yateley School

Context

Students at Yateley consistently achieve high outcomes in GCSE computing. The purpose of
this visit is to investigate the strength of the KS3 curriculum. The national curriculum identifies
that computing should consist of computer science, digital literacy, and information
technology (IT). Digital literacy is embedded into computer science within a number of
different integrated projects such as artificial intelligence (Al), impact and ethics, and health
and technology. Different tools are used to promote engagement among the children,
including ‘Sequelzoo’ and ‘Canva’.

Enjoyment and participation

At KS3, computing is set against maths, which is described by the school as
transformational. Although similar content is taught, the pedagogy is very different. Teachers
provide a lot more scaffolding for the lower attaining sets. One of the outcomes of this is that
all children gain a good level of confidence, meaning there is no requirement for pupil
selection at KS4. The lesson observation and discussion with the children identified that there
is a high level of engagement in the subject. There is a focus on making sure students can
access the task and progress in their knowledge and understanding. The scheme of work
includes a considerable amount of programming, which can be challenging. Creative projects
are developed and facilitated to improve engagement in the subject. There is also
engagement through clubs to promote physical computing. This includes the use of micro-
bits. Enthusiasm for the subject is demonstrated by two groups taking the subject into KS4.

Teaching

There are three subject specialist teachers at KS3. Teachers know the subject, creating a
positive environment and culture. Teachers use ‘class notebook’ so that resources are easily
accessible for all students. These resources are tailored to suit the needs of the learners.
Teachers focus on developing positive relationships with the students as well as having a
clear understanding of effective pedagogy and good behaviour management. The curriculum
at KS3 builds awareness around the content at KS4, including being able to use applications
and knowing how to programme using Python.

KS2

The computing department does not work with primary schools. Students generally have a
low level of skills when they transition from KS2 to KS3. Teachers focus on building the
confidence of students in Year 7. The computing curriculum starts with e-safety and protocols
around using the IT network. Micro-bits are used to develop understanding around
programming. Teaching techniques used by teachers in the department are graduated
worksheets as well as peer support in programming where one child explains the solution to
another child.
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Assessment

Assessment for learning is used in all lessons. Teachers walk around providing verbal
feedback to improve understanding as well as making notes on effort, classwork, and
homework. Some programming tasks are checked for understanding. Class notebooks are
used extensively with physical books being used to store reflection sheets. Workbooks are
used across KS3 and KS4.

Curriculum enrichment

The department runs a computing club on Wednesdays where students are encouraged to
attend and play together. There is also a six-week Meccano club with students encouraged to
enter programming competitions. There is also a lot of enrichment in lessons with different
topics across the year. This includes representation through models and the use of code.org
for app development. Teaching promotes independence.

Disadvantaged pupils

After talking to the subject leader, observing a lesson, and talking to the pupils, it is apparent
that the department is inclusive. A low attaining Year 7 group was observed as being fully
engaged and enthusiastic about their learning. They were tackling tasks that were above
their expected level of attainment. The subject lead is also the pupil premium champion.
When a pupil premium child joins the school, they are offered a device as well as £100 to
spend on resources. The SEND department sends out information to staff on children who
join the school to ensure that staff can customise the materials for all pupils. There are no
assistants supporting in lessons.

High attaining pupils

Extension and challenge tasks are used to address the needs of high-attaining pupils. This is
supported by the computing teachers being specialists in the subject. Differentiated
worksheets provide a lot more detail for high attainers, and attention is paid to the pace of
learning in lessons with stretch and challenge tasks without allowing people to fail in the
subject.

Literacy and numeracy development

The subject leader is currently part of a national professional qualification as leader in literacy
(NPQLL) which started in March 2024 and is due to finish in early 2025. As a result of this
course, she introduced a reading programme across tutors. The subject lead is using her
understanding of literacy to improve results by promoting the power of words to better
understand the question and formulate a response that meets the requirements of the exam.
Questions that require long answers are often answered poorly; increased knowledge of
literacy is being used to equip students with an understanding of what answer will gain the
most marks. Programming is like teaching another foreign language. The subject lead is
investigating and adopting techniques to improve pupils’ understanding of programming
languages.
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Pupil voice

Three students were interviewed. They reinforced what had been said by the subject leader
and observed in lessons. They said that resources included step-by-step guides that were
easily accessible and provided a choice around what tasks could be undertaken. They said
that the teachers often provided the real-life context of lessons. They were often interactive
and included an element of competition. They also identified that lessons often included fun
activities which were designed to ‘get you to think’. They said that they enjoyed accessing
homework through ‘IDEA’. All the pupils said that they “loved the teachers in computing” and
said that they could always talk to them. They said that the teachers would often explain
subjects in a different way and encouraged independent learning where answers were
sought rather than given. This was clearly demonstrated in the observed lesson.
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Court Moor School

Context

In the 2024 exam year, students from Court Moor School consistently achieve some of the
highest computing results across Hampshire, significantly above those nationally.

Grades Court Moor School

4+ 68.3% 88.5%
S5+ 56.8% 73.1%
7+ 28.3% 53.8%

School priorities and culture

The expectation within Court Moor School is that all staff are warm and enthusiastic with a
significant focus on relationships built on professional trust within the school community. The
expectation of pupil behaviour in the school is very high. This is indicated by staff and pupils
demonstrating a great deal of respect towards each other. There is a clear behaviour policy
which includes a schedule where middle and senior leaders carry out learning walks,
ensuring they visit every classroom each day. This is combined with a strong, hierarchical
sanction process with an expectation from children that the behaviour policy should be
applied fairly and consistently. There is a defined structure in lessons with students knowing
what is expected of them in the context of engagement, pace, and challenge. The
department uses Teams to share all the teaching and learning materials.

Leadership

There are two specialist computing teachers in the department; an experienced subject lead
and a teacher who is converting their training from physical education (PE) to computing.
There are also two non-specialists who teach Year 7. Resources are collegiately developed
and shared with ongoing conversations around effective pedagogy and teaching methods as
well as continuous feedback about what works well and what could be improved. This
happens on a weekly basis. ‘Exit’ tickets are used to carry out a spot check of what is learnt
and understood in the lesson and identify who needs extra support. If a child doesn’t do well
with an exit ticket, they can ask for it to be reset so that they can attempt the tasks again.
House points are used as part of the reward system. This is highly valued at KS3.

Creativity and innovation are a priority when resources are being developed. At KS4, resources
such as ‘Time to Code’ developed by ‘Craig and Dave’ are used to challenge students to
complete tasks successfully. Staff in the department have entered interested children for a
local and national ‘Esports’ competition, working with schools and colleges across North
Hampshire. As part of the achievements evening, a student is awarded ‘computer scientist of
the year’. The school also engages in coding challenges with other local schools.

There is an extremely supportive and inclusive culture within the department with everyone
understanding that teaching and learning is a constantly evolving subject. The take-up of
computing amongst girls is very low across the country as well as in the school. To promote
the subject amongst girls, the curriculum at KS3 is being reviewed in an attempt to make it
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more attractive to girls. This includes physical computing using ‘Microbits’ and robots as well
as ‘MakeyMakey’ which can be used to make dance mats.

Staff in the department also employ a number of different teaching strategies to engage
learners, promoting fun and creativity. This includes paired programming and ‘talk to the duck’
where students describe the program to a plastic duck. ‘Edublocks’, ‘turtle graphics’, ‘blender’,
flip learning’, ‘cloze exercises’, and ‘parsons problem’ are used to provide physical
representation of programming. The low attaining pupils are supported in achieving success in
the subject by teachers sending adapted lessons through Microsoft Teams. An example of this
is where a dual-coded worksheet has been developed for a pupil with significant needs in Year
10 to ensure they feel successful in the subject. MagicSchool, an Al tool, is used extensively to
adapt lessons for low attaining students. This includes translating videos into bullet points.

Subject team

As with computing departments locally and nationally, the team has struggled with retention
and recruitment of staff. The impact of this has been significantly reduced as a result of the
consistent and effective influence of the subject lead who stepped in when she was an
assistant head to counterbalance the lack of subject knowledge in the department. The
school has succeeded in retaining the expertise she provides by ensuring that there is
flexibility around working arrangements.

Team priorities have included a recent refresh of the curriculum which has entailed the
development of a great deal of new content as well as developing 30-second TikTok videos
to support students with their understanding of tasks set. A whole school and subject priority
is inclusivity, endeavouring to persuade more girls to study the subject at KS4.

Teaching and learning

There is a clear progression pathway in KS3 which provides a secure foundation for KS4.
The curriculum is constantly evolving with ongoing reflection and review. All the resources
are centrally held on Teams with the teachers creating materials that support and scaffold the
learning. This includes TikTok videos as well as written step-by-step instructions to support
children who might get stuck on a task. Formative assessment techniques are constantly
being used in lessons. These include the use of whiteboards to gauge understanding in
addition to red and green hands on the top of computers to highlight when a child needs
additional support. Learning walks are used for quality assuring lessons with informal drop-
ins and feedback.

Assessment

As well as the formative assessment techniques outlined, the department also routinely uses
‘exit tickets’ which are shared on Microsoft Forms and ask students to answer a question
before leaving the room. This information is then used to support the start for the next lesson.
Staff in the department have also developed assessment rubrics so that students have a
clear understanding of what successful learning looks like. Examples of successful work are
modelled and shared with students. NetManager is also used to exemplify good practice. At
KS4, students are asked to start every lesson with a ‘do now’ task.

Teaching team
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There has been a history of inconsistency in the staffing within computing with the impact of
this being minimised by the current subject leader intervening as an assistant headteacher.
There is also a recognition that having subject specialists is vital, resulting in the recruitment
of a PE specialist who is being supported into teaching computing. This is involving
significant coaching from the subject leader as well as encouragement to engage in external
CPD. Two non-specialists teach Year 7 and receive a significant amount of support to ensure
there is consistency of teaching and learning.

Pupil voice

The subject leader has recently asked students to complete a questionnaire identifying their
access to devices and the internet at home as well as their enjoyment of the subject. Staff in
the department are going to use this to inform the curriculum and support inclusion where
students struggle to access resources at home because of poor access to devices or the
internet. The outcomes of this survey are going to be taken to the governing body and
endeavour to secure some training for the children. The outcomes of this survey were
overwhelmingly positive with the children identifying they wanted to carry out some more
game design.

Ensuring consistency

Consistency is considered as being key to the subject’s success and largely attributable to
having the same subject leader who is working to build capacity in the department. All
teachers teach to the same resources. Teachers know what is being taught previously so
there is guaranteed progression from one year group to the other. This is considered to be
particularly important with the non-specialist teachers.
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Good Practice Study in Design and Technology (D&T)

Sarah Pook - sarah.pook2@hants.gov.uk

The purpose of the good practice visits in respect of design and technology (D&T), focusing
on KS3, was to capture the work schools have undertaken to ensure that their curriculum is
strong, that pupils are well supported, and positioning pupils and schools for a successful
KS4 experience.

The D&T departments selected for the good practice visits represent a range of geographical
and demographic areas within Hampshire. The chosen schools, Wildern and Henry Beaufort
are setting the benchmark for outstanding KS3 provision in D&T and food and nutrition (F&N)
education. These schools have been recognised for their innovative approaches and
commitment to nurturing student potential. Through a series of visits, there was exploration
into how these schools ensure their KS3 provision exemplifies good practice and supports
pupils in various aspects.

Depth of enjoyment and participation

In both schools, the enthusiasm for D&T and F&N is palpable with a real buzz in each
department area. Students eagerly participate in direct learning, from designing sustainable
products to mastering culinary skills. The schools gauge enjoyment through regular student
feedback, participation rates in extracurricular activities, and the vibrant atmosphere in
classrooms. Pupils often express their excitement about the practical nature of the subjects,
which allows them to see the tangible results of their efforts. The departments visited believe
in the practical nature of the subjects being taught and try not to get swept up in the latest
trend or popular approach. They do, however, not compromise on the learning and
enjoyment of the subject, making sure there is equal time spent on skill building and
developing knowledge. Both schools’ extra-curricular offerings for D&T and F&N engage
students, involve parents, and the local community. Surveys and informal discussions reveal
elevated levels of student satisfaction and engagement. Teachers note that students are
more motivated when they see their work appreciated by a broader audience.

Focus on high-quality teaching

Both schools prioritise the development of high-quality teaching to prepare pupils for more
challenging studies. Schools visited heavily invest in continuous professional development for
their teachers, ensuring they stay updated with the latest educational practices and
technological advancements, and teachers actively engage with this. This commitment is
reflected in the innovative teaching methods employed, such as project-based learning and
the integration of digital tools. They also emphasise the need for collaborative teaching
strategies. Teachers work in teams to design interdisciplinary schemes that connect D&T and
F&N with other subjects such as science and mathematics. This approach not only enriches
the learning experience but also prepares students for the complexities of later academic
challenges.
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In each department visited, there was strong and focused leadership evident. After
conversations with each HoD, it quickly became apparent that there is a real focus on being
part of a ‘team,” with regular departmental meetings and break and lunch times spent
together. Both departments encourage a flexible staffing model to help navigate difficulties in
times of staff turnover and absence. Teachers felt they had a strong voice within their
department and felt valued and heard. HoDs had very robust middle leadership training
which enabled them to show empathy but to not shy away from more challenging
conversations. This training allowed them to lead their departments successfully and enabled
them to have the confidence to make radical changes when necessary to drive teaching and
learning forward.

Building on KS2 experiences

In recognising the importance of a smooth transition from KS2, both schools build on the
knowledge, understanding, and skills pupils bring from primary education. One school
collaborates with feeder primary schools to align curricula and ensure continuity in learning.
This collaboration includes joint projects and visits, allowing pupils to feel more comfortable
and confident as they move to secondary school. A similar approach is taken with another
school visited, with a focus on bridging gaps in knowledge - their wide range of feeder
schools makes in-person collaboration a little problematic. Each school, however, conducts
baseline assessments at the start of KS3 to identify areas where students may need
additional support, ensuring that all pupils start on an equal footing.

Using assessment to foster self-reflection

Assessment at both schools is designed to help pupils understand their strengths and identify
areas for improvement. Wildern use a combination of formative and summative assessments,
providing regular feedback that encourages self-reflection. They found that encouraging
group discussions about the projects and assessments allows students to share their
perspectives, learn from each other, and reflect on their work and how they interact with
peers. Students engage in setting their own learning goals, fostering a sense of ownership
over their education. Students set specific, measurable, achievable, relevant, and time-bound
(SMART) goals for their learning. Students found that reflecting on these goals regularly
helps them stay focused and motivated.

The other school visited employs a similar strategy, with a strong emphasis on peer
assessment and self-evaluation. They feel that this approach not only helps students develop
critical thinking skills but also promotes a collaborative learning environment where pupils
support each other’s growth. Students also complete learning logs where they record their
thoughts, challenges, and achievements during lessons. Teachers feel that this promotes
continuous reflection on their learning journey. At the conclusion of each unit of study,
students write reflections on what they learned, what went well, and what they would do
differently next time. This helps consolidate their learning and frames it for future learning.
One-on-one conversations between teachers and students also provide an opportunity for
personalised feedback and reflection. Teachers feel that regularly taking time for discussing
progress and challenges helped students gain insights into their learning processes.
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Acknowledging academic and pastoral needs

Both schools understand that academic success is intricately linked to pastoral care. Both
schools feel it is key to create a supportive classroom environment where students feel safe
to express themselves and take risks. Teachers are attuned to students’ emotional well-being
and offer support when needed. They focus on fostering strong relationships between
themselves and students. They feel that knowing each student personally helps in
addressing their individual needs and challenges. At Henry Beaufort, they have developed
mentorship programs through vertical tutoring where KS4 students’ mentor KS3 pupils,
providing guidance, inspiration, and support. Both schools promote teamwork and
collaborative projects. This they feel helps in building social skills, empathy, and mutual
respect among students. Both schools also have strong systems in place to recognise and
celebrate students' achievements, both big and small. Teachers feel that this positive
reinforcement boosts self-esteem and motivation.

The D&T departments visited have a strong emphasis on incorporating well-being and life
skills into the curriculum. Within the curriculum coverage, they have found opportunities to
teach students about stress management, resilience, and healthy lifestyle choices. They
have also found opportunities to further engage parents in the D&T learning process. They
have felt that since increasing engagement with parents through regular communication and
involvement in D&T activities, they have been able to collaboratively provide additional
support for students' academic and pastoral development.

Contributing to curriculum enrichment

Curriculum enrichment is a key feature at both schools. Schools offer a range of extracurricular
activities, including clubs and competitions related to D&T and F&N. These opportunities allow
students to explore their interests further and develop new skills in a fun and engaging way.

Wildern also enhances its curriculum through partnerships with local businesses and
community organisations. These collaborations provide students with real-world experiences
and insights into potential career paths, enriching their educational journey.

Both schools noted that they wanted ‘unmissable learning’ for their students and felt that
providing memorable experiences was a way to do this. Schools run whole department
residentials, visits to Thorpe Park - engineering and design, Harry Potter Studios, Borough
Market, Southampton Boat Show, and visits to local colleges. These are not just tokenistic
visits but are described as strengthening the curriculum and learning in the subject.

Supporting disadvantaged pupils and those with additional needs

Inclusivity is at the heart of both schools’ ethos. The schools visited clearly identify all
students who are disadvantaged and those with additional needs. The schools have tailored
support programs for disadvantaged pupils and those with additional needs. These programs
include one-on-one tutoring, specialised resources, and adaptive teaching methods to ensure
that every student can succeed. Resources for support have been thoughtfully developed to
support learning for all. Each school adopts a similar inclusive approach, with a focus on
personalised learning plans. The schools collaborate closely with parents and external
agencies to provide comprehensive support, ensuring that all pupils can thrive. Students are
discussed regularly in department meetings with teachers sharing strategies for best practice.
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In both schools, relationships between staff and pupils are strong. It was also evident during the
visits that the departments involved make full use of support staff in their classrooms, including
the technicians. Support staff are trained to use the tools and equipment in the classrooms and
are aware of the schemes of learning and learning journey the students are undertaking.
Historically, meeting the individual needs of SEND students has been a challenge.

To address the disparity with progress between pupils with SEND and those without, both
schools have teaching assistants with subject specific knowledge and utilise their technicians
within the classroom, this has been an enormous success in assisting the teachers with
progress for pupils with additional needs. It is the strength of the schools' SEND departments
collaboratively working with D&T in support of students, adapting to their needs as they
develop, that has had the most effect on pupil confidence and progress within the subject.
The departments, without question, have a ‘can do’ approach with students that often sees
their presenting SEND needs diminishing, due to the team’s broad knowledge, skills, and
understanding within specialisms and how to adapt teaching to suit individual needs.

The departments pride themselves on the belief that every child can achieve, and they feel it
is their responsibility to ensure that they do.

Addressing the needs of high-attaining pupils

High-attaining pupils at both schools are challenged through advanced projects and
enrichment activities. Both schools’ curriculums offer rigor and challenge for high-attaining
pupils. There are opportunities for students to participate in national competitions and
collaboration with universities to help push them to reach their full potential.

Both schools provide students with the opportunities to focus on developing leadership skills.
High-attaining students are encouraged to take on mentoring roles, helping their peers while
furthering their own learning.

In KS3, both schools ‘teach to the top’; this has enabled all pupils to progress from their
individual starting points. Student work is regularly assessed, and students are given the
assessment sheets explaining in student speak how to achieve the higher grades available.
Departments make effective use of exemplar work so students can clearly see and understand
what is needed to achieve greater success in their work and the steps needed to achieve this.

Promoting literacy and numeracy development

Literacy and numeracy are integral to the D&T and F&N curriculum at both schools. The
schools visited incorporate literacy and numeracy strategies into lesson plans, ensuring that
students develop these essential skills alongside their technical knowledge.

Schools also take a cross-curricular approach, linking D&T and F&N projects with literacy
and numeracy objectives. This integration helps students see the relevance of these skills in
real-world contexts, enhancing their overall learning experience.

Both schools have worked closely with the English and mathematics departments to develop
literacy and numeracy to significant effect. Both schools have seen consistent improvement
in exam results at KS3 and KS4 since this focus has been implemented. During KS4 exam
analysis, students are more inclined to answer the maths element of the D&T paper and with
consistently improving results.
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Developing disciplinary literacy

Disciplinary literacy is actively developed at both schools, building on from disciplinary
literacy in KS2. Both schools have moved away from the creation of projects to take home
and into “knowledge-powerful” lessons.

At both schools, the integration of spoken English into practical sessions has enabled the
correction of oracy skills and the development of robust, detailed subject-specific language.
Each lesson, whether its focus is skills, theory, or practical tasks, emphasises the basic
building blocks of language, key words, and sentence starters. The goal is to celebrate the
richness of knowledge students need to absorb every lesson and strengthen cross-curricular
connections.

One school stated that, "The Covid pandemic provided an opportunity to rethink skills-based
teaching in non-specialist rooms. Despite 50% of the overall GCSE grade being based on
knowledge retention of materials and processes, less than 25% of classroom time was
devoted to this component. To address this, a standard structure was implemented, focusing
on the essential knowledge students need to excel in exams and recognise that D&T and
food are not merely 'practical/fun’ classes. Drawing inspiration from engineering and science,
we realised that a shift in the teaching mindset was necessary. Our primary concern arose
from the performance gap between examination and non-examination assessments. It
became evident that the next phase of curriculum development had to focus on building
examination techniques. Historically, students have spent considerable time on coursework,
with less emphasis on preparing for written exams. This was previously justified by a 60/40
split favouring coursework, but with the current 50/50 split between non-examination
assessments and exams, the situation has changed. It was apparent that students lacked the
skills to tackle exams effectively. Without proper revision techniques or exam skills, the
performance gap was widening. Students needed to learn how to dissect questions and
apply the correct knowledge to their answers."

Both schools have also had a renewed focus on reading in lessons. Wildern stated that to
initiate change, they needed to be explicit about how students read differently across
disciplines, such as English or history.

D&T and food are centred on real-world situations and problems, but a word problem is not a
story or description. Students needed to read as engineers, seeking solutions rather than
merely recounting key events. Some lessons demanded the focus of a mathematician, where
reading slowly and evaluating the significance of every word was essential.

Staff also recognise that additionally, the skimming and scanning techniques recommended
for other subjects might not work for some D&T and F&N exam questions, so they prepared
students for these challenges.

Using the “I do, we do, you do” modelling principle, they established a foundation for literacy
as a powerful tool for change. However, this change required more lesson time than initially
anticipated, resulting in two lessons now delivered over three.
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Key elements of the approach include:

¢ Reading pieces: Each lesson includes reading pieces not only to build skills but also to
gauge students' vocabulary and knowledge. By creating a learning sequence, students
can draw on previously learned information and vocabulary.

e Connecting instruction: Connect instruction to real-life contexts, creating an active
learning environment. Students need to relate new concepts to their lives, build mental
schemas, and reflect on their ideas. Sequencing topic cycles allows students and teachers
to organize and apply their knowledge. For example, in KS3 lessons exploring computer-
aided design (CAD)/computer-aided manufacturing (CAM) and computer-integrated
manufacturing (CIM).

e CAD/CAM and CIM students developed an understanding and application of 3D printers,
engaged with physical prototypes, and grasped the manufacturing process through direct
experience.

e Curriculum content: A focus on expanding curriculum content and addressing gaps in
students’ knowledge. Improving literacy skills can enhance socio-economic aspirations,
tackle disengagement, and build confidence.

e Passion and purpose: Spark passion and purpose in content knowledge. By building on
our love of the subject, students who do not consider themselves readers can discover the
power of reading curriculum developments. Students are encouraged to engage with a
variety of texts, from technical manuals to research articles, developing their ability to
analyse and interpret information.

The role of homework and extended study

Homework and extended study play a crucial role in reinforcing learning at both schools. Both
schools set meaningful homework tasks that complement classroom activities and encourage
independent learning. There is a real focus on project-based homework that allows students
to explore topics in greater depth. Extended study sessions provide additional support for
those who need it, ensuring that all pupils can keep up with the curriculum.

Career information and guidance

Career information and guidance are integral to the D&T and F&N curriculum at both schools.
Both schools provide effective career guidance in D&T and F&N for KS3 pupils; this is in
addition to what the schools offer as general career information and guidance. They have
found that it is essential to follow a set of best practices that align with curriculum goals and
support students' interests.

Some of the key strategies they use are as follows:

¢ Integrate real-world contexts: They use real-life scenarios and projects to illustrate the
relevance of D&T and F&N to various careers. They feel this can inspire students by
showing them the practical applications of the skills they are learning.

e Utilise role models and guest speakers: They invite professionals from distinctive
design and technology fields to speak to students. They feel that exposure can provide
insights into various career paths and the day-to-day lives of professionals.
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¢ Direct experience: Both schools encourage students to engage in practical activities and
projects that mirror industry practices. With workshops, maker spaces, and collaboration
with local businesses enriching students' learning experiences. By giving students insights
into various professions related to their studies by partnering with local businesses and
industry professionals to provide students with real-world perspectives on potential career
paths. These initiatives help pupils make informed decisions about their future and
understand the relevance of their education.

e Cross-curricular links: Highlighting how D&T integrates with other subjects such as
mathematics, science, and art. This multidisciplinary approach helps students see the
broader applications of their skills and knowledge.

e Career pathway information: Both schools provide clear pathways and educational
routes that students can follow if they are interested in careers in D&T/food/hospitality and
catering and engineering. This includes information on relevant GCSEs, A-levels,
apprenticeships, and university courses.

o Skills mapping: Helping students understand the skills they are developing in D&T and
how these translate into employable skills. This can include problem-solving, critical
thinking, creativity, and technical skills.

¢ Digital literacy and technology: Both schools ensure students are proficient with the
latest technologies and software used in the design and tech industries. They feel that
familiarity with tools like CAD/CAM, 3D printing, and coding can be crucial for future
employability.

In conclusion

The commitment of the schools visited to fostering a rich, engaging learning environment in
D&T and F&N is evident through their innovative practices and supportive community. By
prioritising direct learning, high-quality teaching, and bridging primary to secondary
education, they create a seamless and enriching experience for KS3 pupils. The emphasis
on pastoral care ensures that students' emotional and academic needs are met, while
curriculum enrichment and career guidance broaden their horizons and prepare them for
future success.

Through dedicated efforts in promoting literacy and numeracy, developing disciplinary
literacy, and providing meaningful homework and extended study opportunities, these
schools create an integrated approach to education. Their steadfast belief that every child
can achieve, coupled with robust support systems for SEND and high-attaining pupils,
cultivates a dynamic learning atmosphere where students can thrive.

These practices not only inspire enthusiasm and participation but also equip students with
the skills and confidence needed to excel both in and out of the classroom. The schools’
integrated approach to academics and pastoral care ensures that pupils are not only
knowledgeable but also resilient, empathetic, and ready to tackle the challenges of the future.
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Good Practice Study in English

Jo Kenyon - joanna.kenyon@hants.gov.uk

Calthorpe Park School

A recent visit to Calthorpe Park School included meetings with the Head of English, the
second lead in English responsible for KS4, and the teachers overseeing Year 8 and 9.
Discussions focused on the school's curriculum, pedagogical strategies, and the
organizational and leadership factors contributing to their success in English.

Systems and subject knowledge

The department has achieved an admirable level of consistency in the delivery of the
curriculum across the teaching team; this is managed through centralised planning and
resources, with detailed and thoughtful weekly bulletins from the leader of each year group to
colleagues, setting out clearly what is to be taught during the week’s lessons for the year
group and sharing the resources to support these lessons via Microsoft Teams, which is the
school’s preferred system. Texts and extracts for each unit of learning are collected in
booklets that are photocopied centrally at the beginning of the year, with the department
having plenty of cupboard space ready for use. These systems ensure that the team is fully
clear about expectations and manage the workload for teachers, enabling them to mark
pupils’ work regularly and thoroughly.

The HoD capitalises on the generous allowance of directed department time to ensure that
the team is fully confident in their subject knowledge. Regular department meetings are used
to moderate work and to discuss student progress and intervention, as well as subject-
specific INSET activities such as ‘let’s think’, creative writing workshop, and text analysis.
Sharing expertise and building subject knowledge is identified by the HoD as central to the
department’s success.

School leaders have managed to create capacity for these regular meetings by
disaggregating at least one INSET day per year in order to allow departmental subject-
specific CPD throughout the year. Colleagues within the department also have an additional
allowance of one extra non-contact period of 50 minutes per week to adjust for the workload
inherent in marking for English teachers. Teachers’ performance targets include a focus on
the effective delivery of the curriculum as well as linking directly to the school improvement
plan.

Curriculum choices and emphasis

The Calthorpe Park curriculum is unashamedly literary and places strong emphasis on
reading, discussion, and exploration of texts. Challenging literary texts, including a range of
pre-20th century texts, are taught from the beginning of Year 7:

A Shakespeare play is studied in each year group:

e Year 7 - The Tempest
e Year 8 - Romeo and Juliet
e Year 9 - Macbeth
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Poetry is also studied:

e Year 7 - The Charge of the Light Brigade
e Year 8 - The Lady of Shalott and The Raven
e Year 9 - World War | poetry

Whole texts are included:

e Year 7 - Detective fiction short stories such as The Landlady and Lamb to the Slaughter
e Year 8 - Animal Farm
e Year 9 - Of Mice and Men

Initially, written responses to texts are not in essay form. Pupils are taught to write in role and
to mimic the literary styles and genre features of the texts they have studied, such as creating
story openings in Year 7 and writing in the Gothic style in Year 8. Pupils are taught to
develop an analytical written style from Year 7, but this form of writing is not the vehicle for
assessments in the early weeks; the first full-length essay produced as an assessment piece
is completed over half-way through Year 7.

In the spring term of each year from Year 7 to 9, curriculum time is given to reading for
pleasure. Identified readers from Year 8 to 9 have had a say in the choice of texts for
teaching in the following year, including ‘We are all made of Molecules’ and ‘Ghost Boys’ for
Year 7, ‘Ground Zero’ for Year 8 and ‘Moonrise’ for Year 9. These texts are not studied
formally but are read aloud to pupils during lessons (one lesson per week during the spring
term) for shared enjoyment and appreciation. The most recent choice for Year 7, which has
proved highly popular with pupils, is We are all made of molecules by Susin Neilsen.

The school has a full-time librarian, an ex-English teacher, who supports the school’s reading
culture and runs reading enrichment activities such as shadowing a range of book awards
and participating in reading events. Borrowing rates from the library are high. The librarian
also leads library lessons at KS3, with three lessons per half term for each class; these
lessons are organised as withdrawal lessons from core subjects to underline the importance
of reading across the school — one lesson is taken from mathematics, one from science, and
one from English.

Across the academic year for Year 7 to 9, each year group regularly participates in ‘Let’s
Think’ in English lessons, with Year 9 assigned to autumn and spring and Year 7 and 8 to
summer term. The Head of English rates this as “absolutely key” to the department’s
success. ‘Let’s Think’ is a teaching programme of learning episodes centred around thought-
provoking short texts - including short stories and poems, open questions, and collaborative
exploration. Pupils do not write notes during ‘Let’s Think’ lessons as the emphasis is on
reading and structured group discussion designed to develop pupils’ ability to express and
justify their views about texts. The team patrticipates in annual training and the pedagogy
developed through this programme which includes open questioning, dialogic talk, and co-
construction of meaning. This is also used in other areas of the curriculum; the team places a
high value on meaningful discussion in lessons.
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The school has a policy of disruption-free learning, meaning that behaviour infringements are
rapidly dealt with by withdrawal from lessons following warnings. This means that learning
time is maximised and that behaviour for learning is excellent: pupils are diligent, focused,
and attentive, and classrooms are quiet with no calling out. ‘Let’s Think’ lessons and other
English lessons where discussion is the approach to learning expect pupils to listen to and
respond to each other, building upon and challenging each other’s ideas without all talk being
mediated through the teacher. This means that English teachers have had to work hard to
establish a culture of purposeful talk for learning in lessons, ensuring that pupils are confident
to contribute to discussion freely.

Assessment

Teachers mark key assessment pieces only; these pieces of work are produced on paper
and filed in pupils’ exercise books. These assessment pieces are planned ahead, and all
pupils complete the tasks during the same planned assessment window. These pieces are
heavily prepared and taken seriously; pupils draft their assessment pieces in lessons and
these drafts are peer assessed and edited, then pupils complete their assessment tasks in
silence in classrooms.

The amount of preparation and supporting materials pupils are allowed is adapted for each
year group. Year 7 pupils are allowed to use their drafts until the Year 7 summer exams,
when they work without a draft in front of them, while Year 8 pupils are allowed to create a
brief plan based on their drafts before setting these aside. Year 9 pupils prepare for the task
but are allowed no notes during the writing of the assessment tasks; drafts for Year 9
assessments are written at home.

Teachers mark these assessments in detail and provide written feedback to individuals as
well as whole class feedback. Following each assessment, teachers use a target sheet to
provide pointers to next steps that are linked to the success criteria for each task. Pupils are
also given ‘on track for...” grades using the GCSE marking system - the school uses Fischer
Family Trust (FFT) 5 to set targets for pupils.

Crucially, following this feedback, pupils are usually required to redraft either a part or the
whole of their assessment pieces as homework, acting on the feedback comments and
colour-coding the changes they have made. This process of drafting, writing, and editing in
response to feedback places strong emphasis on quality and accuracy of written response
and an ethos of excellence among pupils. It also means that pupils write a substantial
amount — exercise books are filled with extended writing. The length of response required is
built up over time, increasing pupils’ stamina and confidence in their own writing.

Homework is set weekly and for the whole cohort by the year group manager, which
promotes consistency and equality of provision.

Intervention and progress conversations are held regularly with students — selected students
with pupil premium in Year 7 and 8 and underachievers in Year 8 and 9.

The department also engages the students in extra-curricular activities, such as Bar Court
and Magistrates’ Court competitions, creative writing, debating, the writing of a school
magazine and competition entries.
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The Petersfield School (TPS)

During my visit, | met with the HoD and explored curriculum and assessment materials,
visited a series of lessons, and looked at students’ exercise books. | asked the Head of
English what the key pillars of the department’s success are. She has identified two key
areas: the consistency of the experience for all children, and the high expectations held by
the teachers, never letting anything slide in terms of routines, presentation, amount of work
completed, written accuracy, and homework completion.

The KS3 curriculum is exceptionally well organised and fully realised, with centrally held
resources and planning. Key learning objectives are clearly identified and sequenced, and
effective systems are in place for tracking pupils' progress. During a recent learning walk, the
HoD observed teachers delivering the scheme of learning with enthusiasm and precision.
Students' exercise books demonstrated a consistent sequence and high-quality work across
various levels of attainment. Pupils were able to articulate their learning clearly and discuss
their appreciation for the teaching methods used.

Curriculum organisation and sequencing

The Petersfield School is a member of the Bohunt TTT LEﬁWﬁﬁaﬁﬁﬁM%
Education Trust (BET) and the KS3 curriculum is a
product of collaboration between the Trust and the
individual school. The overall structure of the
curriculum and progression model is common
across the trust, but the content of the schemes of
learning and the choices of texts studied are down
to the individual school.

The KS3 curriculum is organised into three major
schemes of learning per year, fitting within school
terms, each with an overarching theme; within each
thematic unit, a full text is taught alongside a
planned collection of shorter texts and extracts
collated in a resource booklet for each student. The
aim is for students to read a range of texts around
a theme or topic and make connections between
them. For example, within the Year 8 scheme of
learning called ‘Conflict’, students read the World
War One (WWI) play Journey’s End as a full text,
but within the scheme, they explore a range of
different conflicts, not just war: they read a short
story about gang violence and prejudice as well as
speeches, non-fiction, and poetry exploring both
conflict between people and groups and internal
conflict.
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Texts are carefully chosen for engagement as well as their literary merit, with accessible,
high-quality middle-grade and young adult novels owning their place within the curriculum,
including Trash by Andy Mulligan, The Bone Sparrow by Zana Fraillon, and Ghost Boys by
Jewell Parker Rhodes. Although the final scheme of learning in Year 8 is named ‘Diversity’,
this is not tokenistic: within every unit, texts of diverse authorship and representation are

included and explored.

In the summer of Year 7, students study a unit called ‘Issues Across Time’, which focuses on
making links between 19th century fiction and non-fiction and a range of ‘big ideas’ such as
poverty, science and technology, crime and punishment, class, culture, environmentalism,
and the power of nature, using these ‘big ideas’ as points of connection and comparison
between texts from different contexts. The curriculum as a whole is constructed with a view to
giving students a secure understanding of a wide range of ‘big ideas’ as a key to developing
understanding of literary texts and their own point of view.

Expectations and progression

BET’s programme of study, which provides the backbone for the TPS KS3 curriculum, clearly
sets out the expected progression for students in an accessible format. The curriculum
document includes several different levels of detail. For each year group, the subject-specific
vocabulary and concepts that students are expected to be able to define, spell, and use are
set out clearly. These represent a mixture of prior learning and the learning for the units
within the year; they are cumulative, so the expectation is that students continue to be able to
use these terms with confidence as they move from year to year, adding to their
understanding as they move through the school. It highlights the need for the learning from
KS2 to be revisited in a planned way across KS3.

By Year 9, this table includes:

Students can define/spell/use

Language Grammar and Sentence and
Word classes . . .
techniques spelling punctuation

Previous knowledge from Year 7 which is maintained

adjective
superlative
adverb
noun
pronoun
verb
modal verb

connotations vs
denotations

analytical verbs and
adverbs

Th

simile
metaphor
personification
pathetic fallacy
symbolism
hyperbole

Previous knowledge from Year 8 which is maintai

semantic field
juxtaposition

roughout Year 9 - not

motifs
foreshadowing

high frequency
irregular past tense
verbs

high frequency
homophones

morphology (roots
and fixes)
register

limited to a certain unit

cohesion example of
tense

sentence parts —
subject, verb, object

capitalisation

apostrophes

subordinate clauses
conjunctions
semicolons

ellipses
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In addition to this simple tracking of required knowledge, the rationale and expectations for
each scheme of learning are set out clearly, plus details of sequencing that show how
schemes of learning build upon each other.

This example shows the rationale and sequencing guidance for the spring unit for Year 8,
Media and Language in the Modern World - for which the fiction text chosen by TPS is The
Bone Sparrow by Zana Fraillon, exploring the situation of Rohingya refugees in an Australian
migrant camp:

‘ Rationale and expectations ‘ Sequencing

« Builds on non-fiction texts studied in both | ® Set texts selected by schools should be
‘Issues Across Time and Conflict’ used as a springboard for exploring the key

e Introduction to media as a subject knowledge for the knowledge organiser.

e Afocus on English language building on * Settexts, fictions, are supplemented by
understanding of writers using devices to appropriate non-fiction.
deliberately influence their readers and e After using reading to explore key
looking at how this can be seen in both knowledge, students write to replicate a
fictionalised and real worlds style, for example a political

e In the previous scheme of work students speech/propaganda media.
considered several ‘big ideas’; in this e Significant oracy opportunities should be
scheme of work (SOW) they examine how embedded to foreground the importance of
media impacts these ‘big ideas’ and how spoken language in the modern world and
they can use their voice to articulate their for students to see the power of their own
views. voice in action.

¢ Links with personal development Year 8
spring unit ‘media literacy’

The key knowledge for each scheme of learning is divided into substantive knowledge - what
students know - and disciplinary knowledge - what students know how to do. Disciplinary
knowledge is described in straightforward ‘I can...” statements. Reviewing the knowledge
identified across the whole of KS3 clearly shows that progression has been carefully
considered and that the curriculum is the progression and assessment model.
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This example shows the key knowledge identified for the first scheme of learning in Year 7,
myths and legends, identifying the key knowledge that bridges KS2 and the beginning of
KS3:

Substantive
knowledge

The seven basic Reading — to be completed before writing

plots - the concept | ¢ | can infer and deduce implicit and explicit information from a text

of genre and e | can talk about the conventions of different genres and forms and

convention identify different generic conventions in stories | read

¢ | can explain how stories are structured and the effect of these
structural choices. | know that writers make conscious decisions
about the language they use.

¢ | can use quotations from a text to support my ideas and punctuate
these correctly

¢ | can use appropriate terminology when talking about how language
has been used by a writer

Disciplinary knowledge

Different forms of
stories and their
purposes - for
example, myths,
legends, allegory
and fable

Freytag’s pyramid
and the effect of
structural choices

Writing — to be completed after reading

| can plan my own writing using a stimulus

| can edit my writing to improve vocabulary choices

| can use descriptive language to create imagery for the reader

| am aware of the reader when | write

| can use paragraphs to organise my writing

| can identify different sentence types in a text and apply them to my
own writing

Oracy - to be embedded appropriately throughout

¢ | can articulate my opinions about a text
¢ | can share my writing verbally in an interesting way

The programme of study also sets out an extended set of expectations for students identified
as ‘gamechanger’ students, who “interact with ‘big ideas’ in media, literature, and non-fiction
in order to explore society and their meaningful place within it... draw connections between
ideas discussed in English and other subjects...understand that language is the essential tool
through which they can critique and express ideas about the world around them.”

These are the additional ‘I can...” statements for ‘gamechanger’ students for the ‘myths and
legends’ unit, demonstrating the expectation that stretch, and challenge exist not in doing
more but in the connected thinking around the subject:

Gamechanger students can...

| can understand that stories are important culturally.

| can explore other cultures through the stories they tell.

| can apply allegorical messages from fiction to the modern world

| can make links between what | am studying in English and the learning in other subjects
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Assessment

Linked to the curriculum expectations set out in the overview, assessments are carefully
planned and sequenced, with an assessed task called a planned piece every three weeks for
each year group. These are planned so that teachers do not have more than two-year
groups’ planned pieces to assess in any given week. Planned pieces include a range of tasks
and are not limited to extended written responses to texts or tasks. Tasks assessed across
KS3 include knowledge quizzes, quotation drills with detailed annotation exploring the layers
of meaning within a quotation, what-how-why paragraphs, speaking and listening tasks,
annotation tasks, and creative writing pieces. The expectation is that students are confident
to write full-length essay-style responses to texts and tasks by Year 9, and the range of
analytical tasks that are set across Years 7 and 8 help students to build up to this over time.
Planned pieces are completed in lessons and pupils can use their class notes to support
them in completing these tasks. In addition to planned pieces, each year group has twice-
yearly BET tasks which assess similar skills to those in GCSE examinations but are not taken
or adapted from exam papers. These tasks are completed by pupils in all trust schools and
are more formal than the planned pieces. These tasks are completed under exam conditions
in either the hall or the classroom.

Planned pieces are set with the use of printed resources that include anticipated assessment
comments under the WWW and EBI headings, which teachers highlight to indicate the main
points of the assessment. Written comments are also provided in many cases, although
these are not always required. The tasks are then graded using a red/amber/green (RAG)
rating linked to the expectations of the task and of the pupil’s performance in relation to their
target, so teachers’ judgement is called upon to say whether or not a pupil’s performance in
the task is in line with an appropriate expectation for that pupil. It is the RAG rating that is
recorded centrally as the assessment grade for these tasks. BET assessments are marked
using a mark scheme that is provided with the assessment task and moderated within the
department; these give a numerical mark. Following each assessment, whole-class feedback
is provided, and pupils are asked to respond to feedback through adaptations to their own
work or through completion of an additional task designed to address common
misconceptions or targets for the class, with an expectation that pupils will self-correct for
accuracy as part of this response to feedback.

Marking and feedback

Teachers do not mark work in exercise books other than the planned pieces and BET
assessments. However, planned pieces are completed in exercise books and work in books
shows strong consistency between classes and between students at different achievement
levels; because key tasks are completed in exercise books and marked regularly, teachers
have a strong handle on the quality of work in books, work shows effort, presentation is
generally excellent, and tasks are completed to a good standard. Live marking is used to
maintain high expectations, again using teacher judgement of the appropriate expectations
based on their knowledge of the pupils.
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Retrieval practice

Each scheme of learning comes with resource booklets for students, which include
knowledge organisers and the texts to be studied. Knowledge organisers are carefully
constructed to include elements of transferrable knowledge rather than points of knowledge
about individual texts. Students also have knowledge booklets that include 10 by 10 grids,
which are grids of questions used to test the knowledge for the scheme of learning. Each box
on the grid includes a single question, and pupils have weekly tests of ten questions each —
these questions are also reprinted with space for responses, so the grids are used to record
correct or incorrect answers to questions, rather than the response itself. The questions
include points of grammar and vocabulary retrieval as well as questions linked to the
knowledge organisers for the scheme of learning. These questions are completed weekly as
a do now task and are marked in class; the 10 by 10 grids are used as retrieval trackers.

Homework

All pupils are expected to complete 30 to 60 minutes of homework per week, and this
homework is set out in booklets that accompany the schemes of learning. Homework tasks
include:

¢ spelling learning using the look-cover-write-check strategy with linked definitions of the
vocabulary

e more detailed vocabulary tasks such as completing a vocabulary knowledge grid for a key
word, which involves writing a definition, drawing a representative image, using the word in
a sentence, and responding to a question about the word

e subject-specific terms activities that involve matching literary terms to definitions, reading
non-fiction extracts linked to the text/theme of the unit, quotation drills, summary tasks,
and creative responses.

Spelling learning from homework is tested and completion rates are good. Each homework
booklet contains the clear instruction that homework must represent students’ best effort and
that any work judged by the teacher not to be completed to the appropriate standard will
result in a detention, as opposed to any instruction about non-completion of homework — the
implicit assumption is that homework will be completed, so the expectation is raised.
Successful homework completion and spelling test scores are recorded weekly on the
school’s system, Class charts.

Pedagogy

All pupils are taught in mixed-attainment classes at KS3 in order to ensure that all pupils are
exposed to the highest expectations and participate in higher-order discussions. For each
scheme of learning, there is an emphasis on oracy with the expectation that students will
learn to develop and express their own opinions as well as to evaluate and discuss the
contributions of others, participate in role plays, and perform parts of drama texts aloud. The
result of the emphasis on talk in English lessons over time is that pupils are articulate and
contribute to classroom talk readily, developing their ideas in depth and detail.
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Some texts are taught using faster read pedagogy, informed by the study from the University
of Sussex team titled 'Just Reading' by Westbrook, Sutherland, Oakhill, and Sullivan in 2017.
This approach focuses on tracking plot and character across the text and immersion in the
story without undue interruptions for analytical exploration. The research suggests that this
approach particularly supports the progress in reading of poorer adolescent readers, by
‘repositioning’ them “as ‘good’ readers, giving them a more engaged uninterrupted reading
experience over a sustained period.” The sequencing of schemes of learning clearly sets out
the expectation that analysis should follow understanding.

Planning and resourcing

Teaching resources for each scheme of learning are held centrally in the form of a
PowerPoint resource that provides self-explanatory materials for the whole sequence of
teaching. Teachers review these resources and are expected to make the appropriate
adaptations for their own classes, and to contribute updated or adapted materials to the
departmental resource bank. The extensive centralised resourcing of each scheme of
learning, which includes centralised printing of resource and homework booklets and
organisational checklists for teachers, is intended to minimise teacher workload and provide
space for teachers to carry out regular assessments and make the adaptations needed for
their pupils. Teachers are enthusiastic about participating in planning new schemes of
learning to update the programme of study because the day-to-day planning and preparation
for lessons is covered. Working groups of teachers work together to develop new schemes or
review and update schemes of learning, using department time for this purpose.
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Good Practice Study in Geography

Kate Broadribb - kate.broadribb@hants.gov.uk

Noadswood School

Context

In Autumn 2024, the CEM commissioned subject advisors to conduct KS3-focused good
practice visits to schools with high-performing subject areas. The aim of these visits was to
capture key themes among middle leaders and teams that perform well, understand the
leadership, curriculum, teaching, and assessment in high-performing subject areas, and note
pupil organisation, attitudes to learning, and the development of independence in these
subjects.

Noadswood geography department background

The Noadswood geography department consists of five subject specialists, including an ECT
1. One teacher is a year leader, another is a lead practitioner, and the Head of Subject is a
member of the extended SLT with responsibility for culture and learning. Geography is a
popular option, with over 60% of the year choosing it, resulting in four classes in Year 11.
Years 7 to 9 have four one-hour lessons per fortnight, increasing to five at KS4. The
department has successfully transitioned to a three-year KS3 curriculum and is celebrating its
best results in terms of pupil progress since the new GCSE specification was introduced:

e grades 9to 4:79.2%
e grades 9to 7: 22.6%
e SPI: +0.20

Summary of main findings

The geography department's good practice visit highlighted strong leadership and effective
management through collaboration between the Curriculum Leader (CL), Lead Practitioner
(LP), and Line Manager (LM). The CL has been highly effective in establishing key practices,
including weekly bulletins, regular monitoring, and quality assurance visits. The curriculum
has been restructured since September 2022, focusing on balanced content and skills,
fieldwork, and topic integration between human and physical geography as the school moved
to implement a three-year curriculum model.

The department is proactive in curriculum design, emphasising substantive and disciplinary
knowledge, and integrating geographic information system (GIS) with support from the
Ordnance Survey. Enrichment activities include a GIS day, guest speakers, field visits, and
assemblies promoting geographical events and news.

Efforts to build skills from KS2 to KS4 involve collaboration with primary schools and
establishing student geography ambassadors. Another striking finding was the clarity around
the department's assessment strategy, where ongoing formative assessment techniques
supplement whole school approaches, including learning checkpoints and end-of-topic
assessments. Support for vulnerable groups focuses on disciplinary literacy and tailored
homework tasks to support students in speaking, thinking, and reading like geographers.

Secondary Subject Specific: Key Stage 3 Good Practice Visits - Spring 25
© Hampshire County Council


mailto:kate.broadribb@hants.gov.uk

Commentary
Leadership and subject line management

The geography leader described effective subject line management through close
collaboration between the CL, LP, and LM. Key practices driving effective subject leadership
by the CL include:

e Weekly subject bulletin: Issued by the CL to keep key dates, homework, and topics on
track across all year groups.

e Shared curriculum drive: Contributions from all team members foster a collaborative
environment using shared resources and planning.

¢ Regular monitoring: Learning walks, drop-ins, and check-ins with the team, including
book looks, are conducted by the CL and LM, providing effective quality assurance to
ensure consistency in curriculum implementation.

¢ Professional development: The geography team is outward-looking, with the CL
establishing a CPD project with the Education Manager for the Ordnance Survey to embed
GIS into the KS3 curriculum. The CL and LP attend HIAS subject networks and are
proactive members of the Hampshire geography steering group.

e Team meetings: Regular meetings for curriculum and assessment reflection, including
weekly briefings and half-termly department meetings, support communication and
collaboration across the team, such as moderation and scheme of work development.

Curriculum organisation and structure

Since the appointment of a new HoD in September 2022, the curriculum has undergone
significant restructuring. The HIAS subject adviser was commissioned by the headteacher to
conduct a departmental review in January 2022, which highlighted key actions needed. The
CL completed a curriculum audit to assess the existing curriculum and began rewriting the
KS3 curriculum for Years 7 to 9. This work is regularly reviewed to align with GCSE
requirements and the KS2 curriculum. The audit highlighted the need to address skills gaps,
especially in GIS and mapping. The CL also ensured that fieldwork was established for all
year groups.

Curriculum implementation and pedagogical approaches

The department is reflective and proactive in curriculum design and implementation, using
whole school CPD activities to refine their approach. They place a strong emphasis on both
substantive and disciplinary knowledge, focusing on real-life applications of geographical
knowledge to ensure pupils can connect their learning. Additionally, the department has
collaborated with Ordnance Survey to introduce GIS and Digimaps. Both the LP and CP
presented at the Geographical Association conference in 2024, sharing their work in
supporting the progression of pupil skills in mapping and fieldwork.
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Curriculum enrichment

The department offers a wide variety of enrichment activities to enhance learning and link to
careers, and this is a key aspect of their approach in tackling educational disadvantage.

¢ GIS day at Ordnance Survey: An annual event where students experience different
applications of GIS and participate in skill-developing activities.

e Guest speakers: Including three author visits and workshops led by experts such as the
Environment Agency, which brought their wave simulator to explore local flooding.

¢ Fieldwork: Establishing local enquiries and visits to the BBC Earth show, Natural History
Museum, and the Living Rainforest, all linked to the KS3 curriculum.

e Assemblies and talks: Promoting geographical events such as Fair-Trade Fortnight and
careers in geography-related fields through assemblies, event days, and lessons.

Transition and building skills

The CL has shown dedication in fostering connections with local primary geography leaders
to ensure a smooth transition and skill-building from KS2 to KS4. By collaborating with
primary schools and introducing student geography ambassadors, the leader has facilitated
the delivery of GIS sessions by older students to younger pupils, inspiring and nurturing
geographical thinking. Additionally, the CL has organised support for fieldwork, with Year 10
students actively participating in primary school field trips, enhancing practical learning
experiences. The establishment of a primary network cluster is instrumental in building
collaboration and fostering transition from primary to secondary.

Assessment

The department has implemented a thorough and effective assessment strategy to enhance
student learning and address misconceptions promptly. This strategy includes ongoing
assessment techniques such as ‘think, pair, share’, cold calling, and probing questions, which
facilitate continuous engagement and understanding. Additionally, mid-topic learning
checkpoints are utilised to identify and correct any misconceptions early in the learning
process. At the end of each topic, a formal assessment is conducted, incorporating a variety
of question types, including multiple-choice, key vocabulary, short answers, skills-based
questions, and longer style answers similar to those used at GCSE.

Support for Vulnerable Groups

Enrichment is a core aspect of the team's approach to tackling educational disadvantage,
while disciplinary literacy is a key component for both SEND and disadvantaged pupils. The
emphasis is on key vocabulary acquisition, guided reading, and techniques that encourage
students to speak and write like geographers. Homework assignments are tailored to different
key stages, with KS3 students receiving literacy-based tasks, skills homework, and guided
reading, while KS4 students focus on retrieval practice, skills homework, and exam
preparation.
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Summary of main findings

The geography department's good practice visit highlighted strong leadership and effective
management through collaboration between the CL, LP, and LM. The CL has been highly
effective in establishing key practices, including weekly bulletins, regular monitoring, and
quality assurance visits. The curriculum has been restructured since September 2022,
focusing on balanced content and skills, fieldwork, and topic integration between human and
physical geography as the school moved to implement a three-year curriculum model.

The department is proactive in curriculum design, emphasising substantive and disciplinary
knowledge, and integrating GIS with support from the Ordnance Survey. Enrichment activities
include GIS day, guest speakers, field visits, and assemblies promoting geographical events
and news.

Efforts to build skills from KS2 to KS4 involve collaboration with primary schools and
establishing student Geography Ambassadors. Another striking finding was the clarity around
the department's assessment strategy, where ongoing formative assessment techniques
supplement whole school approaches, including learning checkpoints and end-of-topic
assessments. Support for vulnerable groups focuses on disciplinary literacy and tailored
homework tasks to support students in speaking, thinking, and reading like geographers.
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Brookfield School

Commentary

The geography team at Brookfield School comprises five teachers, including one ECT1 and
one ECT2. The HoD is an experienced leader who has been at the school for over 15 years.

Depth of enjoyment and participation

The department has successfully embedded fieldwork and disciplinary geography at the core
of their curriculum. Each year group participates in dedicated fieldwork visits, providing
opportunities to collect data and study geography in action. For example, Year 7 students
explore coastal processes at Lee-on-the-Solent, while Year 8 students investigate the
management of a nature park at Holly Hill. During Year 9, over 200 students will visit
Portsmouth University. This trip includes a lecture on natural hazards, a tour of the
university's geography faculty, and an exploration of urbanisation and management practices
around the campus, with comparisons to Gunwharf Quays. These fieldwork activities not only
enhance students' understanding of geographical concepts but also immerse them in real-
world environments, fostering a deeper appreciation and engagement with the subject.

Focus on high-quality teaching

The department is implementing the use of topic booklets for Years 8 and 9. Booklets can
become a valuable tool for curriculum resourcing and ensuring consistent coverage. While
booklets cannot replace a teacher's expertise, they provide a solid foundation of content,
explanations, and scaffolding to support pupil practice. Copies of the natural hazards and
development booklets were seen during the visit and in the learning walk. The booklets
include images, maps, and figures to bring concepts to life, and they eliminate low-level

activities like cutting and sticking. They also feature guided reading, use of figures, and exam
skills practice. The clear font size and structured layout make them ideal for use under a
visualiser during lessons. Students benefit from understanding the learning journey and can
catch up more easily if they miss lessons.

Creating the booklets has been a significant time investment for the HoD, and now the entire
team is co-creating them. Student feedback has been positive, with high prior attaining pupils
and those with SEN support appreciating the structure and accessibility. Moving forward, the
department continues to evaluate their use and is focused on when to reduce scaffolding to
foster student resilience and independence during Year 9. An in-depth article exploring the
research, monitoring, and evaluation of the booklets will be published in the 2025 Spring
geography update magazine.

Building on KS2 experiences

During 2022-23, the geography department engaged with the HIAS adviser in an action
research project to explore strategies to support pupils with SEND. This project quickly
evolved to include one of the biggest feeder schools, Sarisbury Junior School, where both
leaders shared planning and pedagogical approaches to the subject. This culminated in
mapping the learning journey from KS2 to KS3 and making curriculum adjustments in both
phases to ensure KS2 builds to KS3.

Using assessment to enable self-reflection
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At KS4, mock paper feedback involves students conducting detailed question-level analysis,
breaking down their performance into skills and substantive knowledge. Model answers and
success criteria for AO3 questions are provided to aid revision. Teachers maintain Question
Level Analysis (QLA) spreadsheets to pinpoint areas for significant improvement, creating
measurable and actionable targets. This approach builds trust between pupils and parents,
as teachers gain a deep understanding of each student's abilities. The QLA data is used to
design targeted revision sessions and materials, equipping students with the strategies
needed to tackle any question confidently.

At KS3, pupil progress is characterised as at, above, or below expected levels. Following
assessments, green pen reflection lessons allow students to reflect on their performance,
and teachers use this information to inform future lessons and support. Assessments include
short writing activities focused on skill application, and formative assessments such as recall
activities and the use of 'show me' boards — mini whiteboards - to check understanding and
build essential skills for KS4.

Acknowledging academic and pastoral needs

The HoD asserts that connecting learning to the local area, helping students relate to and
understand geographical concepts through familiar contexts, is crucial. The department
prides itself on knowing their students well and adapting their planning to meet individual
needs, sharing this information and strategies at a whole school level. Building strong
relationships is key to their approach, with a focus on engaging students in conversations
about the world around them. By incorporating more fieldwork, they aim to inspire students
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and foster a love for geography. For example, the Year 7 map skills unit during autumn term
one is designed to showcase students' abilities and excite them about their local area,
avoiding baseline tests to reduce pressure and build confidence from the start. This holistic
approach helps turn around students' perceptions of their abilities, encouraging them to enjoy
and succeed in geography.

Focus on disadvantaged pupils and those with additional needs

The KS3 booklets being introduced are a vital aspect of the team's support for vulnerable
pupils. For example, the unit structure on the front page helps to show the learning journey
across the term and is continually referred to. As all needed resources are included in the
booklet, it supports pupils who may have missed a lesson and those who struggle with
organising their work. Examples of the natural hazards and development unit booklets were
seen and have been co-written across the team. These are high-quality resources with a
range of figures, printed in colour, which is vital for the sources and figures in the subject. The
learning activities have been carefully planned to support students in practising using a
variety of figures. They include scaffolds for writing, quizzes to check retrieval of substantive
knowledge, and ‘superstar challenges’ to support deeper thinking and extended writing. It is
clear the team is responding to data-driven analysis of KS4 performance, which is why there
is extensive use of figures to support practice in figure use and inference. This is supported
by teacher modelling of explanation style writing, such as using chains of reasoning.

Addressing the needs of high attaining pupils

A key strategy is to incorporate extended reading tasks which are pitched at a higher level
and go beyond the ‘standard curriculum’. For example, students engage with real stories
about the impacts of migration and the experiences of migrants, sourced from publications
such as ‘The Guardian Weekly’. These articles are adapted to ensure accessibility for all
pupils, but the enriching content and challenging questions help high prior attaining pupils
develop a deeper understanding. The team also uses an inference framework to help high
prior attaining pupils think critically and develop their opinions. Lessons in KS3 are designed
to challenge students with higher-order thinking tasks, such as 'to what extent' question
stems, which encourage deeper analysis and evaluation. Additionally, the extensive use of
model answers plays a crucial role. Students critique these models using success criteria,
which helps them understand what high-quality responses look like.

Linking to the clear promotion of literacy and numeracy development; strategies and
knowledge to support

There is a strong emphasis on supporting literacy development. This is achieved through
glossary and keyword home learning tasks, and 'do now' starters that help students retain
key vocabulary. Activities such as 'find and fix' tasks encourage the correct use of terms,
reinforcing their understanding. Guided reading is an integral part of the curriculum,
enhancing students' comprehension and critical thinking skills. A notable strength of the
department's pedagogical approach is the use of oral rehearsal and mini white boards. This
technique reduces the cognitive load on working memory by allowing pupils to record their
ideas and geographical facts on the boards. This method supports effective planning and
rehearsal, ultimately building pupil confidence and ensuring academic success.
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Acknowledging the place and potential use of homework/extended study

Homework tasks have been adapted to support creativity, such as creative world maps and
rainforest dioramas.

Leadership

There is a fortnightly line management meeting which includes discussion regarding
curriculum implementation such as monitoring booklet use. Informal lesson drop-ins are
conducted fortnightly by the HoD, allowing for real-time observations and feedback.
Additionally, work sampling with a specific focus occurs once every half term, enabling the
team to engage in quality assurance through moderation. This collaborative approach
ensures consistency and high standards across the department. The HoD is keen to leverage
data to identify deviations in class performance, such as groups excelling in map skills. By
analysing these trends, the department can share and explore effective teaching practices,
fostering a culture of continuous improvement. The HoD asserts that an open-door policy
promotes problem-solving and honest communication, supporting staff well-being and
workload management. For example, the department reviews home learning tasks to reduce
marking pressures, ensuring a balanced approach to teacher workload.

Summary of main findings

The geography department at Brookfield School has embedded fieldwork and investigative
geography at the core of their curriculum. Each year group participates in dedicated fieldwork
visits, enhancing students' understanding of geographical concepts and immersing them in
real-world environments.

The department uses topic booklets for Years 8 and 9, providing a solid foundation of
content, explanations, and scaffolding to support pupil practice. These booklets include
images, maps, and figures, eliminating low-level activities and featuring guided reading, use
of figures, and exam skills practice. The structured layout helps students understand the
learning journey and catch up if they miss lessons. The entire team is now co-creating these
booklets, with positive feedback from high prior attaining pupils and those with SEN support.

During 2022-23, the department engaged in an action research project with the HIAS adviser
to support pupils with SEND, leading to curriculum adjustments from KS2 to KS3. At KS4,
detailed question-level analysis and QLA spreadsheets help identify areas for improvement,
building trust between pupils and parents. At KS3, assessments and green pen reflection
lessons inform future lessons and support.

The department connects learning to the local area, helping students relate to geographical
concepts through familiar contexts. They focus on building strong relationships and engaging
students in conversations about the world around them. The Year 7 map skills unit is
designed to build confidence and excitement about the local area.

For disadvantaged pupils and those with additional needs, KS3 booklets provide structured
resources and support. High attaining pupils benefit from extended reading tasks and higher-
order thinking challenges. The department also emphasises literacy development through
glossary tasks, guided reading, and the use of mini whiteboards to support planning and
rehearsal.
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Good Practice Study in History

Sarah Herrity - sarah.herrity@hants.gov.uk

Noadswood School

The history department at Noadswood is an enthusiastic team of seven specialist history
teachers who are known for their passion for history. They are led by an experienced history
leader who has encouraged teamship with a shared vision and collaborative ways of working
and shared resourcing of the KS3, and KS4, history curriculum, with robust systems of quality
assurance in place.

Over the last five years, since the last HIAS history subject review at Noadswood, the
department has worked relentlessly on creating a KS3 history curriculum that is more
coherent, driven by motivating enquiry questions with clearer intent and assessed outcomes.
They have attended subject-specific professional development and undertaken personal
research to ensure that the improved KS3 curriculum is up to date with historical scholarship
in teaching a more connected global and diverse history. The Ofsted October 2022
Noadswood inspection report stated that, ‘subjects such as history now include a wider range
of historical topics. For example, pupils now have more opportunities to learn about the
achievements of women and different cultures.” They are currently working on strengthening
and increasing their local history within the history curriculum after the HIAS history
leadership conference this summer. As a result of all this curricular development, they have
seen significant progress at KS3 and KS4, with significantly positive GCSE history progress
scores over the last two years.

Key successes in history — headteacher view:

1. The improved cohesion and coherence of the history curriculum which has impacted the
progress made at KS3 with further work ongoing to strengthen local history across the
curriculum.

2. More effective assessment for learning in KS3 history, planning the response to
assessments so they become learning opportunities which has had a notable effect on
the quality of pupils’ written work in history including the framing of their historical
argument.

3. Raised expectations and achievement at KS4 as a result of:

« improvements in curriculum and assessment at KS3

« identifying aspirational grades in collaboration with English and other subjects

« boosting attendance at additional history revision classes by timetabling foundation
subjects before core English each day after school for history and geography with the
expectation students attend both sessions, which have had the cumulative impact of
improving written answers in history.
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Inspired by Heather Fern’s Pillars, the current five key priorities in history are:

fostering a love for history

understanding historical scholarship and argument
knowing the process of historical enquiry
strengthening knowledge retrieval

building substantive and disciplinary knowledge
improving literacy and historical literacy
developing thinking skills

teaching historical diversity.

These pillars can be seen in the good practice captured during the HIAS KS3 visit this year,
revealing how the department actively ensures that its history KS3 provision supports pupils
well in the following key areas.

Depth of enjoyment and participation

The history department’s vision for history pupils at Noadswood is for them to study
interesting, relevant historical enquiries that bring together substantive and disciplinary
knowledge. The themes that thread through the curriculum bring relevance, for example, the
understanding of the development of democracy and its importance in underpinning our way
of life within our local, national, and international community. Their curriculum strives to share
history as advocated by Christine Counsell, as ‘a distinctive quest for truth’. As such, they
have endeavoured to engage pupils through motivating enquiries that hook pupils from the
start, provoke questions and debate, and inspire a thirst for more historical knowledge and
foster a lifelong interest in history.

The outworking of this vision can be seen in the pupil responses during the student voice
group interview by the history adviser where they spoke about ‘interesting topics’ and
different activities in the lessons that make learning interesting like debates, videos, and
thinking activities. They found starter tasks helpful to get them ready for learning and quick-
fire retrieval practice was helping them remember what they had learned. When asked about
which historians they met within the history curriculum, they spoke about how much they had
enjoyed hearing from the local and national historians that had visited the school. They talked
about people and historians having different perspectives on the topics they had studied and
talked about understanding different points of view being important today. They appreciated
that their views were sought and valued by history teachers during their history lessons.

The impact was also seen in the level of engagement of pupils in the lessons and the quality
of work in pupils’ books. Pupils are proud of the work in their books and show commitment to
their work whether engaged in a back-to-back blind source analysis with the help of a partner
describing the source, planning an extended answer, or involved in writing an extended
answer during an assessment. The department student voice activity revealed that pupils find
history hard but enjoy it resulting in higher option numbers. Encouraging pupils to enjoy
thinking hard about history is part of the department’s ambitious approach to teaching the
history curriculum. This has resulted in robust option numbers at GCSE.
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Focus on development of high-quality teaching

The history leader, supported by effective school leadership, has been able to foster a culture
that has resulted in high-quality history teaching across the department. This collaborative
team is a place where the two ECT are flourishing, one of them receiving the Hampshire
Education Flying Colours 2024 Award. There is a shared vision of the purpose of the history
curriculum and the significance of the enquiries within it along with a shared vision of what
effective pedagogy in teaching the different disciplinary aspects of the curriculum entails due
to effective subject-specific CPD and sharing of best practice across the department. This
has been complemented by the effective CPD organised by the school around key aspects of
effective teaching and learning. Collaboration around writing and sharing curriculum
resources has been key. The history leader has crucially introduced a framework of
essentials when creating inclusive history teaching resources with the expectation that all
teachers will teach using the central resources while allowing teachers the important flexibility
to adapt resources further for the needs of their classes.

This framework includes the following essentials:

a. lessons must have a history thinking activity to engage pupils as they arrive around
literacy or knowledge retrieval, using cold call questions rather than hands up to support
one another by making sure ‘we all know’

b. the sequence of learning must have a second-order, conceptual focus and use the dual
coding for this disciplinary concept - it needs to be introduced early on in the lesson along
with how this will be addressed in the lesson, so the concepts and criteria of a historian
are explicit

c. make curriculum links to career opportunities and other subjects explicit such as Jenner’'s
vaccination and the science curriculum and medical careers seen during the Covid period

d. there must be opportunities to Think Hard, for example, analysing what we can derive
from it, what patterns we can see, how we can criticise, extend, prioritise

e. the learning must help to answer the overarching enquiry question.

These features were seen in the learning walks undertaken along with hinge questions that
checked pupils’ knowledge and understanding of the learning so far in a lesson in order to
inform adaptive teaching approaches.

Building on KS2 experiences

The history leader and department have intentionally built on the KS2 national curriculum.
Meetings with some of the local feeder schools have been used to discuss the academic
history curriculum in terms of what knowledge would be built across KS2 and KS3. The first
enquiry in Year 7 is centred around building on the chronological knowledge gained in the
KS2 curriculum on the ancient world and its civilisations, teaching the significance of the
ancient silk roads in connecting the ancient world, deepening pupils’ knowledge on the
impact of the Roman Empire on Britain through the theme of living conditions and public
health, and later history through the lens of local history, such as the Anglo-Saxon finds
under the Saints football ground.
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Each year of the history curriculum at Noadswood lays foundational knowledge needed for
future learning in history. Topics like Elizabeth | within the Tudor period and the Reformation,
living conditions in Roman and industrial periods, and Weimar Germany have been chosen
because they relate directly to the GCSE topics. Curricular themes centred around
substantive concepts such as power and authority, and the development of democracy, are
relevant across a number of GCSE topics. In addition, the department sees that embedding
and growing knowledge of how a historian thinks and writes about second-order concepts
and historical sources to write accounts is just as important in preparing children to tackle the
demands of the history GCSE, along with developing a sense of period and chronology.
Finally, developing the ability to write extended explanations and arguments using the
language of analysis is crucial for KS4 and KS5.

Assessment

Noadswood’s KS3 assessments are not linked to GCSE questions as they understand their
limitations as formative assessments, so instead they use a mixed economy of assessments
which is in line with current thinking on best practice. There are three main assessments
each year in the form of essays that relate to the enquiry question that drives the sequence of
learning. These are seen as the formal, in-depth assessments with two shorter written
enquiry outcomes, for example, writing to a historian, meaning there is an assessment each
half term. Technical terminology and historical language are expected and prompted.
Noadswood’s headteacher and history line leader note that a key area of successful
development over the last few years has been in the area of assessment for learning. “They
go back and reteach where answers were not so strong” commented one pupil.

During the visit, a Year 7 in-depth assessment was observed where pupils were asked the
question, “How far did England change after 1066?”. The disciplinary focus was the second-
order concepts of change and continuity. It required pupils to consider the extent of political,
social, and economic changes for different groups in society after the arrival of the Normans
and write discursively. The pupils also needed substantive knowledge of the changes from
Saxon society under the Normans and their relative impact on different groups. In the
assessment essay question, the pupils spoken to were confident in their writing and proud to
show me their extended answers. Despite this being early in Year 7, they had been
supported to be successful with teacher modelling and a writing guide that prompted pupils
with a possible sentence starter and success criteria for each paragraph. Key language such
as change and continuity, Saxon and Norman, Lords and peasants, Forest Laws and
Harrying of the North, and social and economic terms were prompted in the key spellings
box. Using the assessments as learning opportunities to implement feedback has resulted in
a noticeable improvement in pupils’ ability to frame extended writing and build supported
arguments.
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Core knowledge that is deemed ‘need to know’ is assessed at Noadswood through a
combination of in-depth retrieval tasks and spot checks so that gaps and misconceptions can
be addressed. This aligns with recent research published in the Ofsted Research Review
series on history - 2021. According to the review, these essay tasks are ‘a powerful learning
tool; they require pupils to connect and transform knowledge to form arguments. This
develops pupils’ substantive knowledge of a period but also their disciplinary knowledge of
how arguments are constructed and communicated’. However, as a form of formative
assessment, they are very complex because they are a composite task that draws, directly
and indirectly, on pupils’ knowledge of a very wide range of substantive and disciplinary
components of knowledge. This means that, according to the review series, ‘it can be very
difficult to unpick the relative role of disciplinary knowledge, substantive knowledge of the
immediate topic, and wider contextual knowledge in the quality of a pupil’s response’, making
it ‘much more difficult to draw valid inferences’. Therefore, the review recommends that these
assessments ‘might be most effective when balanced with a range of other assessment
approaches’.

The Hampshire age-related expectations are used as a benchmark to consider the
disciplinary knowledge pupils need to learn within the history curriculum and help to inform
the assessment marking feedback. The workload of teachers is reduced with prepopulated
feedback mark sheets that teachers can tick as appropriate for each child. KS3 pupils are not
given assessment grades so that the focus is on meeting the criteria for a high-quality piece
of work. Pupils are graded as Approaching, Extended, Extended + or Greater Depth during
the three assessment points per annum in line with school policy. Pupils’ ‘Assessment for
Learning’ folders help track progress on assessments and progress points are awarded for
homework so that pupils can see that with each piece of work on new topics they are making
progress. Homework is recorded on a motivating castle named the Noadswood hall of fame
as pupils climb from a bronze award to distinction, reflecting the building blocks of knowledge
they are gaining, an idea shared at a previous Hampshire history conference that has been
embedded into practice and is still working well.

Acknowledging pastoral needs

The history department cares about the children they teach with an understanding that they
are children and young people who are learning to manage their emotions and need to be
allowed to make mistakes and learn from them. As subject teachers, they have adopted the
whole school restorative approach to behaviour management to ensure that children are
given support in repairing relationships and changing their behaviour positively. If a child did
not get behaviour right, instead of detentions, pupils are expected to attend a restorative
conversation, also allowing time to complete tasks missed with support. This helps to ensure
that children struggling to regulate their behaviour don’t fall behind and can strengthen their
relationship with their teacher. If they continue ‘not getting it right’, this escalates to a
restorative with the HoD and eventually with SLT for a learning reset. Praise is also used as a
motivator. A Year 8 history pupil who was being supported in regulating his behaviour
showed me a postcard he had received that day for ‘getting it very right’ during his history
lesson earlier in the day.
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Focus on the needs of disadvantaged pupils, including those with additional needs

Noadswood history team has carefully planned the lessons so that they are inclusive
throughout. There is a clear layout for teaching PowerPoint slides that chunk information, so
pupils are not overwhelmed. Cognitive load is supported by a clear minimal timeline of when
events occur within other related events, tasks appear in a simple three-part flow diagram,
and dual coding is used to good effect to make revisited disciplinary concepts more easily
recognisable. Key terms are explored and thinking and writing are scaffolded. When
attendance is low, catch-up sessions are arranged with parents. While these remain optional,
there is a good take-up for missed assessment work which is supporting pupils to catch up.
These sessions create an opportunity to provide one-to-one support for the child to prevent
underachievement. The department has been pleased with the positive feedback from
parents.

Differentiating between what pupils ‘need to know’ and what would be ‘neat to know’ helps
the teachers to emphasise, revisit, and assess the learning that needs to be remembered.
These are linked to the department takeaways for each key substantive concept/theme
revisited each year. They are used in particular for students who have missed lessons due to
many varied attendance issues. One of the history team has been working on a new online
school programme to support students who are absent for various reasons, contributing
further to the school-wide initiative to support young people and families at Noadswood.

According to the history leaders, staff discussions with SEND pupils using their individual
learning plans (ILPs) enable teachers to ‘respond to pupils as individuals’ by removing
barriers to learning and identifying helpful strategies so they can get ‘straight down to
learning’. Where needs are greater and more complex, pupils are placed in smaller nurture
groups whenever possible to enable history specialists to provide a higher degree of support.
The history leader spoke of the significant progress seen in previous nurture groups where
there are a maximum of 16 pupils, including at KS4 where, for example, a pupil given a FFT
target of grade 1 achieved a grade 4 while another targeted a grade 3 achieved grade 7.

The history curriculum deliberately builds cultural capital through each new context in history,
linking the history of Britain to global, local, and recent history. Images and rich academic
reading help to world-build and expose pupils to unfamiliar concepts and terms. Site visits,
expert visitors, and exposure to historical scholarship increase pupils’ knowledge and help to
close the knowledge and word gaps for disadvantaged pupils.

To support history teachers in meeting the needs of different pupil groups, ILPs and EHC
Plans are colour-coded in the school system. Progress reviews, book checks, and literacy
are standing items in department meetings which have a different focus such as SEND, pupil
premium, and HPA.

Addressing the needs of those pupils who are high attaining

The history teachers at Noadswood are ambitious for all their pupils and scaffold thinking,
talking, and writing so that all children can participate in the more challenging work and
discussion. All lessons build towards analytical outcomes. However, the history team
intentionally includes whole school strategies that provide opportunities to think hard with
higher attaining pupils in mind. At Noadswood, increasing challenge means tasks and
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questions that require pupils to reduce, transform, deconstruct, and derive knowledge and
understanding; prioritise, categorise, criticise, spot trends and patterns in their analysis and
application of knowledge; show flexibility of thinking by making connections, comparing, and
extending in their answers. In a Year 8 lesson adapted from Dan Warner-Meanwell - 2020,
students investigate how far the actions of Kitty Marion and the Suffragettes support historian
Fern Riddell’s argument that the Suffragettes were terrorists. Pupils are asked to:

1. summarise each action, giving details
highlight the thermometer and phrase that best describes the scale of support, for
example, strongly/partially supports, and to challenge

3. explain what Riddell means by ‘we allow for men to be terrorists while thinking women
cannot be’ and why people might agree.

The thermometer and scale phrases along with modelling around the actions of Pankhurst all
scaffold and support higher level, analytical thinking and the use of analytical language in
written explanation. One of the current development priorities for the department is
converting more high prior attainment into 8s and 9s at GCSE.

Linking to the clear promotion of literacy and the extent to which disciplinary literacy
is actively developed

Using advice from English teacher and author Alex Quigley to include quality reading with
demanding texts including technical language to help close the word gap, pupils are
introduced to rich academic language in meaningful contexts. This practice is in line with the
high-profile reading given by the school, as noted in the 2022 Ofsted report. The department
has adopted reading strategies when using complex texts in the classroom with the aim, as
Mary Myatt suggests, of repositioning ‘poorer’ readers into ‘good readers’. These include
reading aloud with the class; reading with peers; re-reading; exploding language that is
central to the learning, like squalor using the Freyer model; think, pair, share, to explore
ideas.

Learning key terminology is required across the school curriculum which has helped to
impact literacy. In the student voice group, pupils referred to seeing key terms ‘many times’,
for example at the start of lessons, in homework where they are expected to learn the
spellings and meanings, in yearly mid-term assessments and written assessments. ‘Revision
for them helps me to learn,” commented one pupil. The pupils were confident in using
academic language when talking about their recent and previous learning. For example, a
Year 9 pupil shared his interest in learning how, ‘alliances, militarism and nationalism’ had led
to the First World War. A GCSE pupil noted that this continued in GCSE where they needed
to learn the difference between the deserving and undeserving poor according to Elizabethan
definitions which had helped him sustain reasoning.

Most of the time in lessons is spent on evidencing argument or categorising, summarising,
and analysing information rather than gathering information to allow more time for analytical
thinking and written explanation. This supports the development of knowledge and skills
needed for extended writing in history. Analytical language taught is linked to the disciplinary
focus and criteria around the second-order concept of the learning sequence to develop
disciplinary literacy. Writing frames and teacher modelling support students in raising the
guality of written answers.
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Acknowledging the place and potential use of homework/extended study

Pre-planned and resourced department homework is set fortnightly at KS3 by all teachers. It
Is carefully designed to consolidate and deepen knowledge of history and provide an
opportunity to be creative. Examples of the 3 to 4 pieces of homework set for each topic
include overlearning key term spellings and definitions, creating a timeline to reinforce
chronology, reading and answering questions on the 'story, source, scholarship' overviews,
knowledge retrieval, summarising interpretations, and creating a time traveller’s guide.
Parents and guardians are encouraged to support learning with a postcard homework. The
trusted adult is provided with questions to ask their child with space to record what the child
can remember and explain. This raises the profile of knowledge retrieval and provides useful
information on the curriculum knowledge that ‘sticks’ or doesn’t. Homework booklets continue
at KS4 which also include practice questions which the pupils explained ‘are always marked’.

Career information and guidance

The history teachers at Noadswood are conscious of the need to help pupils understand the
value and application of history in careers. History is presented as a ‘live’ subject. Each unit
is brought up to date so that pupils understand its relevance to the present, such as the
global impact and legacy of the ancient Silk Roads and the ‘new’ silk roads today. Links are
made with other subjects, such as pathology and medicine in science when teaching living
conditions, public health, and medicine at KS3. The local relevance of history is emphasised,
for example, inviting local veterans to speak on the symbolism of the Falklands. Local
historians have visited the school to talk about how historians use sources from archives to
explore and construct their accounts, finding forgotten facts. The history department has
welcomed actors, presenters, writers, historians, and archaeologists, either in school or
online, presenting to our students. This student voice group was the first to mention archives
when asked what a historian does in my visits to Hampshire schools. Real historians are
woven throughout the history curriculum at Noadswood, and their pictures can be seen on
classroom walls. Pupils learn that historical perspectives are varied and changing. One Year
8 lesson adapted from www.historyresourcecupboard.co.uk on historian Trevor Roper
challenges his interpretation that African history didn’t start until the Europeans came, using
the work of more modern historians.

Contributing to curriculum enrichment

In addition to the above, the history department has historians as year leaders who contribute
to wider curriculum enrichment, such as leading assemblies on Remembrance Day and
Holocaust Memorial Day. Everyone in the department shares and values an ethos of
enrichment, hence many varied extra-curricular opportunities supported by the whole team.

Subject leadership

The history lead is responsible for the KS3 and the KS4 curriculum. Cyclical quality
assurance visits are designed to support subject leadership at the school. An LP was able to
join the good practice learning walks and student voice as part of their planned quality
assurance visit this year. Helpful school proformas supported the LP and line manager in
gathering evidence on where history is implementing school priorities on improving teaching
and learning, such as supporting student responses with formative feedback and inviting
them to ‘say it better’ and rehearsing routines. Discussions on when and how strengths and
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improvements would be shared and progress reviewed were scaffolded. The history lead
commented on the helpful support of the history line lead and appreciated the time given to
the department when making significant changes to the history curriculum. Some members of
the department have been able to attend subject-specific history training and spoke of the
impact that it had had on transforming the curriculum, subject-specific teaching practice, and
subject leadership. The department lead wanted to acknowledge the work and teaching
resources of the history resource cupboard and HIAS history in making their KS3 curriculum
so successful.

Lessons learned

The key message the history leader would pass on to new history leaders was, ‘don’t try to
do everything, tackle one thing, feed it through and make sure it is embedded and
successful, then move on.” Great advice for any department lead looking to improve the
subject provision at KS3 or KS4. The history lead shared that each year the department
prioritises one improvement concerning administration, and one thing related to teaching and
learning. For example, in terms of administration, they had created more organised digital
shared folders in the past and this year pre-planned and resourced meaningful cover lessons
linked to the curriculum which impacted the quality of learning and behaviour whilst improving
workload. They had prioritised improving the consistency of quality assessment and feedback
to improve teaching and learning.

In summary, the department identified the keys to success at KS3 as:

1. ashared vision and policies including a consistent knowledge of what good history
teaching looks like

2. building disciplinary knowledge through the second-order concepts

3. High expectations encouraging and supporting hard thinking and rich reading Pupils
appreciate being given ‘grown-up’ texts. In student voice, children describe history as
‘hard, but enjoy it’

4. enriching the history curriculum with visitors including historians, writers of historical
fiction, and trips including the history festival which has raised the profile of history in
school and relevance of the subject

5. a strong focus on literacy: putting terms into context, trying to use it in a sentence,
scaffolding writing

6. strong systems: meaningful homework, pre-resourced cover lessons, and regular
knowledge retrieval

7. strong culture around passion for learning and knowledge building

8. subject-specific based training.

The adviser would add that experienced subject leadership, working with a stable, passionate
group of strong specialist history teachers in shared physical spaces, such as the history
corridor of neighbouring classrooms and a shared history office, has led to a KS3 history
curriculum where children can thrive. The support of effective school leadership has also
contributed to building strong foundations for future learning in history.
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Harrow Way School

The history department at Harrow Way was recognised nationally in the 2022 Historical
Association Quality Mark assessment. They were awarded the highest award for their
‘constantly outstanding teaching’, ‘strong leadership, broad, balanced and cohesive
curriculum’, ‘effective assessment’, and ‘diverse and varied enrichment’. This visit report aims
to capture how the KS3 provision at this school exemplifies good practice and supports pupils
well in their experience and progress in history.

Leadership and culture

The culture within the history department at Harrow Way School reflects the school’s vision of
creating an exceptional educational experience for all their children through which they can
develop a love of learning and thrive. The climate in the history classrooms during this visit
was welcoming, and the learners were absorbed in their learning. The teachers inspired
curiosity to answer the historical enquiry driving their lessons and took care not to leave any
child behind. The history lead describes the culture of the school as one of high expectations
in which children are helped to be ready, respectful, and be their best. This culture supports
the team in teaching to the top in history lessons. The ‘impressive knowledge of the teachers’
and ‘their willingness to see everyone succeed no matter what mood they are in’ has made a
real impression on the trainee teacher within the department and the visiting history adviser.

The department is an inspirational team of history teachers, one of whom is an LP who
contributes to local and national professional development for history teachers/leaders and is
a member of the Hampshire history steering group. The team is well led by the new history
leader who has been part of the growing success of the history department from an
unpopular subject to one of the most popular. The school leadership is proud of the history
team’s success within their school and their contribution to history CPD both in Hampshire
and nationally over a number of years. The history lead notes that the history line leaders
have always supported the department, listening to their rationales for development and
acting promptly to address concerns. Having the current line lead on the same corridor as the
history classrooms and history staffroom has helped to foster closer working relationships.
School policies are flexible enough to allow the department to make decisions that benefit the
quality of history education given its distinctive nature as a subject, particularly around
assessment.

Expectations and experience

History is a popular subject; 95% of students opt for history at GCSE. The student voice
group that included a range of Year 7 to 9 students of varying levels of prior attainment gave
an enthusiastic picture of their learning experience in history: “Teachers really care about

what you think”; “There is lots of inclusion - you are part of the lesson”; “They want you to do

well”; “Teachers don’t rush, they check you understand and give you time to complete your
work”; “History is really calming, they help you know what to write”. A Year 8 pupil
commented, “Lessons have a very good structure. We start with retrieval so we are better
prepared for the lesson with a discussion on what you know first so if you have been away,
you can get ideas for the lesson”. These comments chime with the inclusive and discursive

history lessons observed during the visit.
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The students clearly take pride in their work/books. The books from each year group and
teacher showed a consistent approach with the same thinking activities, knowledge building
and knowledge checks, and extended written outcomes/assessments with disciplinary
feedback acted upon.

The students’ experience of history is further made more meaningful through the weaving of
local history throughout the history curriculum. The LP has been awarded a history fellowship
by the Historical Association for his work on local history. Students can easily believe ‘nothing
ever happened here’, he explains. He believes that local history brings more relevance to the
history curriculum as students see the impact of historical events on where they live, bringing
students into a new ‘relationship with their lived environment’. Students mention learning how
‘history had come together in Andover’ and how the school had created a local history mural
in the playground, showing the history of Harrow Way, helping to create a sense of belonging
and civic pride at the school. Year 9 students had enjoyed taking part in the Year 9
curriculum project as part of the thematic study on local history under the ‘Big Question: what
should go into the Andover Town Trail?’ This motivating enquiry outcome is a presentation of
their trail, allowing the team an opportunity for oral assessment. In fact, history students have
created a new town trail now available in Andover Museum. The local community has been
brought into a wider project involving history and PSHE on ‘Voices of Andover’, where people
have been encouraged to share their experiences of growing up in Andover, again supporting
a sense of belonging and connection to history and the local area.

Pedagogy and high-quality teaching

The department has a whole toolkit of distinctive disciplinary approaches to teach the
curriculum through the lens of different disciplinary concepts and processes. Of the many
approaches, there are three areas of particular strength that are worth exploring. One
fundamental pedagogical strength of the department is referenced in the Gold Quality Mark
report from the Historical Association: ‘Enquiry is used extremely effectively in the curriculum
as it forms the basis for each unit of study and this approach has ensured students develop
historical skills with the impact witnessed in students’ depth of knowledge and understanding
evidenced in their books’.

The enquiry-led lessons observed during this visit brought together disciplinary and
substantive knowledge as the class wrestled with answering the analytical enquiry question
to reach firmer, more evidenced historical arguments. This approach allows the teachers to
go beyond the surface-level facts about the event to explore the underlying concepts and
context through the disciplinary lens, for a much deeper understanding of the history being
taught. This reflects the Ofsted 2021 research review of history that explained that
‘knowledge of the past must be shaped by disciplinary approaches in order to become
historical knowledge’ and that ‘disciplinary knowledge is made purposeful and meaningful
when it is related to particular historical problems where pupils have sufficient knowledge of
the period, setting and topic to reason, make inferences and grasp the terms that others are
using in any debate’. Essential fingertip knowledge was emphasised, checked, and
overlearned through the lessons to ensure that students held onto it, including the meaning of
key disciplinary and substantive terms such as diplomatic pressure. Images supported the
children in being able to imagine the period, people, phenomena such as propaganda, and
events.
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Other pedagogical approaches drew heavily on cognitive science to support long-term
learning. Apart from regular knowledge retrieval and revisiting, the department draws on the
importance of heightened attention as a necessary component for effectively recording and
remembering events or information. In addition, when information is encoded, for example, in
a narrative or simulation/practical demonstration, our brains can remember information more
easily. Willingham claims that stories have a privileged position in our brains and are
therefore easier for our brains to process and to remember and act as a helpful framework on
which to attach further information, thereby supporting memory. The department uses the
power of personal stories well to world-build, heighten interest, and bring meaning to larger
historical events. For example, the sequence of learning on how power operated in the
African kingdom of Mali begins with a story about a visitor to Mali, using the sense of
narrative to encourage students to ask questions and discover how salt helped make the
King of Mali one of the richest people in history, unpicking misconceptions around Africa’s
development, with cross-curricular links to Geography. It was the story of an Akan drum that
allowed the Year 8 student to talk so knowledgeably and enthusiastically about his learning
on the globalisation of trade and the enslavement of people.

Similarly, the department uses songs that bring insight, resonance, and meaning to the
learning while supporting memory. The LP has written the Year 9 enquiry on the bombing of
Birkenhead in World War 11, which includes students analysing song lyrics from the poignant
folk song “Trumpets of Jericho” by Ronan MacManus from Biblecode Sundays. This song
details his father’s recollections of the bombing of his street and the impact it had on the local
characters. The enquiry then moves on to examine the research done by a local archivist into
the people mentioned in the song before asking students to conclude whether Ronan did his
homework.

The department draws on the work of lan Luff and lan Dawson with the Historical Association
around carefully constructed and scripted practical demonstration to make complex historical
events comprehensible and memorable. When asked what they remember from their
learning in history, the student voice group was quick to talk about why the Normans were
able to defeat the Anglo-Saxons from the memorable reenactment and discussion of the
episodes within the Battle of Hastings and the knowledge they had gained from interviewing
mystery historical artefacts. Dr lan Luff's research on cognitive science explains why practical
demonstration has such a powerful effect on memory. It brings closely together our episodic
memory of what we actually do and our ability to replay them in our heads, and semantic
memory of academic content such as words and facts.

Addressing pupil needs

When asked how they are challenged to think hard and encouraged to be independent,
students talked about the extended writing they do regularly in history to answer the enquiry
guestion for the lesson. Another Year 8 student proudly showed his latest piece on what an
Akan Drum could tell us about enslaved people. His lovely comment that ‘when we write we
can really fly’ was explained as being because teachers ‘build your knowledge through the
lesson and with images that link to the information so we can just flow through the writing’.
Similarly, a Year 9 pupil was excited to show me a well-constructed, causal explanation of
the causes of the First World War. The pupil explained he had been motivated to write this so
well as they were writing to his history teacher’'s dad who had argued with his teacher with an

Secondary Subject Specific: Key Stage 3 Good Practice Visits - Spring 25
© Hampshire County Council



opposing interpretation on what was to blame for the war. Both of these pieces of work are
examples of the meaningful outcomes at the end of each learning sequence that give
students a real purpose and, in some cases, a real audience for different genres or forms of
disciplinary writing to motivate them to meet the challenging success criteria in answering the
enquiry question driving the lesson. Challenge is part of the enquiry process as learning
becomes deeper. Historical sources and academic articles enrich debates.

The department teaches to the top by pre-teaching concepts, vocabulary, and analytical
criteria through discussion around the enquiry question and engaging starters so that all
students, including SEN children, can access the learning. They are supported in visualising
the historical context through powerful images and a judicious use of dual coding rather than
dumbing down academic reading or oversimplifying teacher explanation. Academic reading is
part of the history curriculum using a common guided reading approach and resource format.
These become familiar, which supports reading even in cover lessons. They have
collaboratively ensured that screens have clear minimal instructions and emphasise essential
learning with the title always in the same place, and learning is scaffolded through the
resources. Hinge questions are built in to check knowledge before teachers move on, and
students are encouraged to shut their eyes so that students can share with colours how
confident they are feeling about the task. Oral practice supports the development of historical
argument and explanation, beginning with practising the use of ‘because, but, so’ before
moving onto more sophisticated connectives and argument construction. Class discussion
uses add, build, and challenge to help model historical debate.

Transition

There is a nurture group in Year 7 for students with the greatest needs and lowest reading
ages to support their transition from primary school. These students had the same Year 7
learning around what William the Conqueror had really changed in England, taken step by
step through the learning by the lead practitioner. New ideas were explored, linking them to
students’ prior knowledge and experience. The teacher had created a can-do climate where
their knowledge and class answers were praised, emphasising how much they had
remembered and knew about the topic from previous lessons. Again, story and actions were
used to help to build memory. ‘It's fun learning about the people and their nicknames,’
volunteered one child. ‘Hardraada was the thunderbolt of the North’. The children began to
stamp their feet as the nickname of the feared Viking had been encoded with the action of
making the sound of thunder.

In terms of planning for academic transition, the Harrow Way Year 7 history curriculum builds
directly on KS2. It includes a thematic study on Migration from the Bronze Age to 1066 and
addresses the Big Question: Who do we think we are? This builds on the migration students
will have already met within the settlement of Britain before 1066 and combines global,
national, local, and personal history, making history directly relevant to new students arriving
at Harrow Way. It also builds upon important disciplinary knowledge such as chronology and
enquiry that they should have met at primary school. It also adds complexity by introducing
the fundamental concept that history is a construct as they see how new evidence has
shaped our understanding of our past and they meet differing interpretations.
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In the past, Ofsted has raised concerns that in some schools the KS3 curriculum can be too
narrow if it is seen purely as preparation for KS4 topics and skills. One of the history teachers
during staff voice commented that a strength of the Harrow Way curriculum is that ‘KS3 is not
the slave of KS4'. Instead, the team has worked to deliberately build in cultural capital to
lessons and ensure the KS3 curriculum is ambitious, building period and disciplinary
knowledge needed to be successful in history, including KS4 specifications.

Curriculum design and assessment

The department boasts a well-established, thoughtfully sequenced curriculum with a strong
rationale that is both understood and shaped by the team. It is broad, balanced, and up-to-
date with recent historical scholarship, reflecting the diverse perspectives and plural
narratives that constitute our understanding of history. The curriculum maps show the
curriculum is organised around five larger overarching enquiries. This brings coherence to
each sequence of learning. Each enquiry is focussed on key substantive and disciplinary
concepts which are taught explicitly within the context of the enquiry. Each enquiry is
assessed using a mixed economy of assessments such as extended written assessment,
short knowledge assessments, and oral assessment. The assessment outcomes are based
on history’s natural forms of accounting, including interpretation, class debate, the use of
sources, historical narrative, and discursive historical argument. These methods provide a
meaningful way for students to demonstrate their knowledge and skills in answering the
enquiry question using both their disciplinary and substantive knowledge.

The team has made decisions this year to improve the experience and success in history for
students. The history leader has streamlined the KS3 history curriculum over the last year to
allow more time for depth of learning and meaningful feedback and response to assessment.
Each lesson and enquiry has had to earn its place by meeting their stringent criteria and
whether it:

builds more complex knowledge of key substantive concepts
builds cultural capital

develops the key curricular themes

contains powerful stories

teaches the disciplinary practices of historians.

In addition, the team has decided to change the exam board to improve pupils' experience
and success at GCSE. This change allows students to choose topics that interest them,
including building on their motivating KS3 theme of migration. Therefore, these two
developments are currently the main department priorities.
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Enrichment

Harrow Way makes sure that historical learning takes place at historical sites and experts are
brought into the school. There is a Year 7 visit to Warwick Castle, a visit to the Imperial War
Museum in Year 8, and a Berlin Trip for Years 9 to 11, each supporting the KS3 enquiry units
in the history curriculum and the Cold War and Germany units of study at GCSE.

Visiting experts, such as the retired Major General who shares his experience of being an
intelligence officer during the Cold War and a local archaeologist, ensure that more children
can benefit in school.

Summary
The history line leader believed the KS3 history provision was so strong due to:

¢ the strength of teaching across the team of subject specialists
¢ the passion of each history teacher which inspires the children
¢ the meticulous planning of the curriculum, lessons, and assessment.

Furthermore, the headteacher identified three keys to their success:

e being the first department within the school to work collaboratively, bringing a consistent,
high-quality approach to teaching and shaping the curriculum, ensuring clarity on the
purpose of what they were teaching

¢ making incremental changes so that the curriculum and practice continue to develop in a
manageable way

e demonstrating brave leadership from both the history leader and the team, working
together to improve the history provision.

The visiting adviser would add it is also the strong subject knowledge of the history team both
in terms of their subject knowledge from academic reading of historical scholarship and
research but also their knowledge of subject-specific pedagogies that have been developed
through high-quality, subject-specific professional development through personal research,
training, and networking. This does not happen without a team of committed history
professionals and strong history leadership. It also depends on the support of the senior
leadership team in releasing staff to attend events and implement change.
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Good Practice Study in Mathematics

Jo Lees - jo.lees@hants.gov.uk

The Kings’ School and Horndean Technology College

This document considers how schools are actively ensuring that KS3 provision for
mathematics exemplifies good practice and supports pupils to make good progress in the
subject. The areas below provided a focus for professional discussions and evidence
gathering.

Depth of enjoyment and participation

In departments where KS3 is strong, pupils report that they trust their teachers and
appreciate their strong subject knowledge. They enjoy and participate in lessons best when
behaviour is well managed, tasks are innovative and ‘hands-on’, teacher explanations include
opportunities for pupils' discussion and are succinct, clear, and backed up with diagrams and
modelling. Pupils appreciate an open-door policy and informal lesson drop-ins from other
teachers in the department, stating that it is reassuring to see the good relationships their
teachers have, and it is a positive experience to see adults talking about mathematics and
being interested in the subject together. Teachers feel that it is important to share not only
lesson outcomes but topic overviews to include pupils in an understanding of the connected
learning journey, and pupils value this information. Pupils particularly enjoy lessons where
they can work in pairs or as a small group, but they also recognise the need for quiet,
independent time and feel that lessons that include both aspects help them to keep on task
and give them the confidence to take part in the lesson.

Focus on development of high-quality teaching — preparing pupils for more
challenging later study

Strong departments have a relentless focus on KS3 over three years, with a well-established
and embedded curriculum that is gradually adapted to suit the needs of the school context.
The curriculum links concepts across Year 7, Year 8, and Year 9, with opportunities to revisit
and make conceptual connections across different domains. There is a continual review of
the curriculum and pedagogical styles, with a culture of improvement, to ensure a relevant
and cohesive curriculum is delivered. Schemes of work are supported with resources that
include tasks and strands to support and challenge all pupils. In some settings, the KS3 units
of work contain some challenging material that is sometimes left to KS4, such as
trigonometry, surds, and more complex bearings. In one school, the Year 9 curriculum starts
GCSE study in the summer term, to facilitate a seamless transition into KS4. Various
versions of mastery, paying attention to modelling, mathematical literacy, and dual coding are
noted as being a key feature in all schools visited. There is clear development for colleagues,
particularly in the use of manipulatives and visual images to support understanding and
enable pupils to make links across the curriculum, using directed time for professional
discussions, sharing, and development. Teachers use mastery approaches and techniques
to ensure access and success for all.
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Building on KS2 experiences: knowledge, understanding and skills

A culture of liaison with primary colleagues, mathematics lead and Year 6 teachers, using
network or pyramid groups that meet across the year, not just at transition time, is common
practice. When this is most successful, there is a mutual respect between primary and
secondary teachers that allows for professional discussions and shared thinking. In most
schools visited, secondary teachers link up with Year 6 in the summer term, often teaching a
lesson in the primary feeder schools and hosting the children on taster days. Teachers
responsible for the KS3 schemes of work are knowledgeable about the KS2 curriculum, and
the first unit of work in Year 7 is designed to check for understanding, whilst offering more
secondary content so that pupils feel they are not repeating anything from primary. Strong
secondary departments are clear about maths mastery strategies and techniques, linking
with primaries to ensure that methods and concepts are taught in similar ways where
possible.

Using assessment to enable pupils to understand their strengths and next stages and
encourage their self-reflection

All teachers in strong KS3 departments are clear about techniques for checking for
understanding, using adaptive and responsive teaching to cater to the needs of all pupils.
Well-established written assessments that are linked to a coherent scheme of work are used
regularly. This works best when schools use a pre-topic assessment of some kind (often a
short test), followed by a post-topic assessment that mirrors the first, thus enabling pupils and
teachers to see progress. Departments collate results electronically to enable effective QLA
and personalised targets for pupils. Parents are sometimes involved in preparation for
assessments through the school website and use of linked retrieval and revision resources.
Results and targets are shared quickly and efficiently after written assessments. In one
school, parents report that this involvement is important to them, and they believe that it
supports their children with engagement and motivation.

Acknowledging academic and pastoral needs

There was a mixture of class organisation across the strong schools, with some advocating
setting from Year 7 and others developing mixed attainment teaching, often with one top set
and several parallel sets. There is a general move towards mixed attainment groups for both
pastoral and academic reasons as research shows, and departments are increasingly
reporting, that mixed attainment groups allow lower attaining pupils to achieve well alongside
their peers, and disengaged pupils to see good learning behaviours modelled regularly. In
strong departments, teachers actively encouraged a positive ethos and constantly looked for
ways to ensure access and success for all. Lessons provided appropriate scaffolding and
challenge, together with strategies to ensure that pupils regularly experienced success in
mathematics. The use of modelling resources such as visualisers and manipulatives enable
pupils to access lessons at a range of entry points and pupils reported that this made them
feel more confident to engage in the lesson.
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Contributing to curriculum enrichment

KS3 units of work often included maths in real-life contexts so that pupils can see some
relevance to their everyday life. All schools visited included some planned maths trips or in-
school activity days. Curriculum enrichment was often defined as ‘investigations’ or ‘problem-
solving’ sessions and these were successful when teachers had rehearsed the tasks and
knew what the expected outcome would be. The HoD reports that more experienced
teachers were more confident in delivering this type of session and wanted to develop this
further.

Including a focus on the needs of disadvantaged pupils including those with additional
needs

All strong departments have a focus on provision for the disadvantaged but acknowledge that
this is a challenging area as behaviour and absence often further disadvantage these pupils.
Departments are proactive with home-school links and catch-up sessions, providing
opportunities for pupils to complete homework in short after-school or lunchtime sessions.
Many feel that shorter teaching inputs with time for both collaborative and quiet independent
working also help these pupils. Teachers know their pupils well and provide a range of entry
points to a lesson. Some schools feel that setting for maths in KS3 allows for those with a
high level of need to be grouped and taught by specialist teachers, whilst others feel that
collaborative working alongside their peers works best. In many schools, regular liaison with
pastoral colleagues is an embedded support strategy. Teachers focus on pupils accessing
lessons in a positive way, experiencing success through thoughtful resourcing and
questioning.

Addressing the needs of those pupils who are high attaining

All schools visited have a ‘top set’ of higher attaining pupils, with some then teaching others
in mixed attainment parallel sets and others choosing to set across the year groups.
Teachers feel that setting in KS3 allows those who attain well in maths to engage with like
minds, supported by well-pitched, challenging lessons. Higher-level topics are often
introduced at the end of KS3 to support the transition to KS4, and the hierarchical nature of
the subject is well understood by teachers. This allows teachers to use insightful questioning
and challenging content to inspire and engage pupils.

Promotion of literacy and numeracy development

Talk for learning is well established in all departments visited, using strategies such as ‘think,
pair, share’ to extract meaning and understanding from the teaching content. Knowledge
organisers contain key vocabulary and are used regularly in class for reference to encourage
pupils to be proactive in their understanding and use of subject-specific words. Strategies
such as the Freyer model are used to enhance discussion and understanding of key
vocabulary, where pupils see an example, a non-example, and a structural diagram of the
word. In strong departments, there is also a focus on ‘automaticity’ of key number bonds,
such as additive relationships, and multiplicative facts to ensure that pupils have strong
foundations to build on with higher-level topics.
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Acknowledging the place and potential use of homework/extended study

Homework tasks and policies were well understood and adhered to in the schools visited. It is
acknowledged that consistency of approach is important to support pupils in completing
tasks. Written assessments and classwork are linked to QLA, and an online programme,
such as ‘Sparx Maths’, is often used to personalise targets. This programme generates
specific home learning tasks and questions for each pupil to complete. In one case, both
parents and the department are involved in the pupil’s success, and parents report that
involvement in this is important for their child’s progress. All strong departments have a
culture of independent home study and provide opportunities for pupils to check in with
teachers or have a place to work in school if required. Some departments use homework as
an opportunity to revisit previous learning, while others set work that practises new learning
to ensure pupils are ready for the next steps.

Acknowledging the place of career information and guidance within the subject and
capturing whether a school has discrete leadership of KS3 and how far the
accountability around effective KS3 provision is driven through subject line
management

Schools had some flexible approaches to maths leadership. One school has three deputies
accountable to one member of SLT. This ensures that there is a strong overview of the
subject, while enabling a team underneath to be responsible for curriculum innovation,
teaching, and learning. In most schools, a second in department takes responsibility for KS3
and is line managed by the subject leader. In practice, this often involves regular
conversations and guidance from the subject leader as an integral part of KS3 provision.

Common strengths

There is generally a professional trust within a department and across the line management
system. HoDs report that when they are trusted to make decisions about maths, including
areas such as pedagogy, curriculum and pupil groupings, and they feel empowered and
motivated to engage with colleagues and enjoy coming to work. This has a positive impact on
pupils’ perception of the maths department, and they view them as a team of experts who
provide guidance and good role modelling for future study and application. There is a
supported expectation that teachers engage in subject-specific professional development.
There is a clear expectation that all should contribute, building a more collegiate department
that is focused on mathematics. These departments see value in such tasks as data entry
and interpretation, expecting to discuss this as a team, making time to do these thoroughly
and on time.

Low staff turnover and a stable department staffed by subject experts contribute significantly
to pupil and teacher well-being and how they view the subject and their role. Time given to
department meetings on a weekly or bi-weekly basis is valued by teachers and seen as a
time to collaborate, support each other, complete joint tasks, and engage in the subject.

Well-supported behaviour management systems that involve parents and focus on positive
outcomes for all encouraged pupils to engage with the subject more effectively. High
expectations of pupils’ behaviour and dress, rigorously and consistently followed up with
senior teachers and parents, supported teachers to focus on the business of teaching maths.
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An embedded scheme of work that is well understood by the teachers.

The majority of teachers in a department are subject experts. Effective departments did not
have supply teachers from outside the school and any lessons were covered by maths
teachers where possible. There was good communication with other teachers who may have
covered a lesson, both before and after the lesson. Subject leaders were proactive about
supporting covered lessons and pupils valued the subject experts' involvement in their
learning when their regular teacher was absent.

A department strategy to support or cover lessons where possible impacted positively on
pupil behaviours and associated progress in lessons.

A consistently applied methodology and pedagogy was present in strong departments. There
was a good balance of consistent teaching approaches without too much prescription and
professional trust was a feature. However, teachers agreed how best to teach through a topic
and which methods would connect across the curriculum most effectively. There was a clear
rationale for choices of methods that was well understood by teachers.

Questioning and formative assessment at the point of instruction was considered important to
enable flexible teaching and identification of next steps for a pupil or class.

QLA was considered more important than raw scores for internal assessments. This enabled
teachers to personalise learning journeys for a pupil or class.

In several successful departments, mixed attainment teaching is being developed in KS3,
sometimes called ‘blended’. Teachers report that the greatest positive impact has been on
disadvantaged pupils or pupils with SEND.

Good practice around provision for those working at greater depth is still emerging but strong
departments all have this as a target.

Department meetings include professional discussions, with some asking for pre-reading, a
review of a range of high-quality resources and a discussion around pedagogy.

Regular discussion of individual pupils' needs was a key feature of strong departments. Clear
strategies and pedagogies were in place for supporting all pupils to make good progress in
maths, regardless of starting points.
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Three aspects that are key:
1. Relationships and aspirations

Good working relationships across the department model collaborative and positive
behaviours for pupils, making them feel safe and ready to learn. The expectation of
collegiate professional learning creates a secure environment for teachers to progress
their career. Good working relationships within the hierarchy of the staff of the school
enable teachers to teach with confidence and professionalism. A professional trust
between SLT and the subject leader empowers a department to make decisions about the
teaching and learning of the subject with guidance from the senior team. Good working
relationships between pupils and teachers provide a positive ethos in the classroom and
enable a more collaborative approach to learning that encourages pupils to take
responsibility for their part in the learning journey. High expectations, aspirational targets
and strong practice when checking for understanding and planning next steps in learning
at the point of instruction and when interpreting qualitative data and QLAs lead to a ‘can
do’ ethos. Positive communication and relationships with parents contribute significantly to
the engagement and progress of pupils.

2. Expertise and love of maths

Low staff turnover and a department well-staffed with mathematics specialists who enjoy
their subject, engage regularly in professional development, and the company of young
people impacts positively on pupils’ attitudes to and behaviours for learning. Teachers, and
other adults, enthusiasm for the subject impacts positively on pupils’ attitudes and
outcomes. Correct and appropriate delivery of the curriculum content, building on concepts
and making connections through secure subject knowledge enables flexible approaches to
teaching to ensure access and success for all pupils. Subject expertise enables teachers
to address gaps in learning in a timely way, avoiding deficit strategies, such as removing
them from class for catch-ups, that may result in further gaps or dissatisfaction with the
subject.

3. Consistency

A consistent approach to pedagogy with a common understanding and agreement about
how to teach key concepts, what works well and alternative approaches to support
individual learners enables access and success from a secure foundation for all learners.
Behaviour management that rewards good learning behaviours and outcomes,
consistently applied and supported across the department makes pupils feel valued and
enables them to participate more fully in lessons. Communication with parents and within
the department supports good learning behaviour and a common expectation and
compliance with areas such as homework or attendance at supplementary study groups
for example, Year 11 revision after school. A connected, coherent scheme of work that is
embedded and well understood by all teachers provides a secure and flexible framework
for pupils to make progress. High expectations of mathematical behaviours such as being
systematic when checking or estimating outcomes, vertical recording in books and use of
annotations, dates and notes, all support good outcomes at GCSE when consistent across
all classes.
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Good Practice Study in Modern Foreign Languages (MFL)

Adam Clements - adam.clements@hants.gov.uk

Crestwood School

In visiting Crestwood School, four learning walks were carried out across KS4, a meeting with
the Assistant Achievement Leader, English Baccalaureate (EBacc) and the KS3 co-ordinator.
During the meetings, schemes of work, exercise books, curriculum journeys, assessment
marksheets, example assessments, and other relevant policies were shared/discussed.

Since 2016, Crestwood School's MFL department has been on a journey of change. The
significant amount of work that has taken place has enabled the team to develop a
comprehensive and effective approach to teaching French and Spanish at KS3, ensuring that
students are well-supported, engaged in learning, and adequately prepared for the demands
of GCSE qualifications.

Crestwood School offers French and Spanish, with students choosing their preferred
language of study at the start of Year 7. They receive three hours of language instruction per
fortnight in Year 7, increasing to four hours in Year 8 and 9. The curriculum focuses on
structured grammar and vocabulary progression, with Year 7 concentrating on the present
tense, Year 8 introducing the past tense alongside the present, and Year 9 covering present,
past, and future tenses. At KS3, knowledge organisers in the form of sentence builders
contain essential vocabulary and grammar, providing a clear focus for learning and aiding
lower ability students. All staff contribute to shared resources, ensuring consistency and
quality across the team. There is an emphasis on transferable skills, with students learning
language structures that can be applied across various topics, such as expressing opinions
and using different tenses. Each activity includes challenge tasks designed to stretch
students’ abilities.

The department encourages independence by having students identify patterns and solve
problems on their own. Regular quality assurance measures, such as learning walks, faculty
meetings, and book looks, are conducted each term to maintain high teaching standards.
There is now a stronger focus on speaking skills at KS3, with yearly speaking assessments
to better prepare students for the demands of KS4.

Student engagement in lessons is good, with lessons designed to involve all students and
promote participation. Knowledge organisers, sentence builders, and challenges have
significantly boosted student engagement. Technology tools like Quizlet and Blooket are
used for revision, making learning interactive and fun. Student surveys indicate good levels of
enjoyment and satisfaction with language classes when compared with other EBacc subjects.
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The current curriculum focus is to become more aligned with new GCSE requirements,
focusing on the vocabulary and skills needed for the exams. Lessons are starting to exploit
sound patterns and there are more regular opportunities for students to develop phonetic
awareness in class. The department creates its own resources and schemes of learning,
tailored to build a strong foundation for KS4. Grammar is introduced in a scaffolded manner,
starting with simpler concepts and gradually increasing in complexity. Language is revisited
and reinforced throughout the curriculum.

Cultural modules at the end of each term enhance students’ cultural awareness, with a focus
on festivals and other cultural themes. While the curriculum starts from the very beginning in
Year 7, the department considers the varied experiences students have had at KS2.

Termly formative and summative assessments which evaluate all four skills help students
understand their strengths and areas for improvement. Self-reflection lessons and mark
schemes support students in improving their work after each assessment cycle. Annual
reading aloud assessments align with new GCSE expectations.

Support for SEND and disadvantaged students includes providing knowledge organisers and
sentence builders at the start of each module. Positive reinforcement, such as phone calls
home, and team-teaching help build students' confidence. Regular progress discussions lead
to tailored interventions based on student performance.

Challenge tasks are included in every activity and homework to stretch the most able
students. Higher tier language is introduced from Year 7 to those who can manage and
reinforced throughout KS4. Homework is set fortnightly, mostly consisting of reading-based
quizzes and grammar tasks, with positive impacts on those who complete it. The use of
Microsoft Forms to set home learning quizzes has proved particularly effective and ensures a
greater level of completion.

Curriculum enrichment includes trips to Paris and Barcelona, enhancing cultural
understanding and real-life language use. The department also focuses on developing
students’ literacy skills through explicit grammar teaching and reinforcement of key linguistic
terms.

Crestwood School’s MFL department has undergone significant change in recent years and
demonstrates a commitment to high-quality teaching and learning, ensuring that KS3
provision supports and engages all students effectively. This approach not only prepares
students for success at KS4 but also supports an appreciation for languages and cultures
more widely.
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Ringwood School
Kerry Yates - kerry.yates@hants.gov.uk

The visit included learning walks across KS3 and KS5 lessons, as well as a discussion with
the HoD, focused on the shared aims of the department and the KS3 curriculum for French
and Spanish.

GCSE results in MFL in 2024 were amongst the strongest in the school, with 54% entering
GCSE languages.

Spanish (28) French (109)

4+ 89 95
5+ 83 90
7+ 54 45

The department is well-established, and staffing is stable, as the majority of teachers have
around ten years or more teaching experience. The department is comprised of eight subject
specialists, including two native speakers. The HoD, having been at the school for nine
years, has been in post for almost 2.5 years as HoD and almost 9.5 years as a class teacher.
Other members of the department have taken on responsibility within the department, for
example, Head of Spanish and Assistant Head of Department with responsibility for KS4
French and KS5 French, and they have worked together to develop a strong KS3 curriculum
to prepare students for the GCSE. This work is ongoing with the new GCSE now being
taught in Year 10 since September 2024. The uptake at GCSE is strong and increasing.

At Ringwood School, Year 7 students’ study either French or Spanish, which is currently
around 50/50, with parents invited to express a preference of language before transition with
a specific reason. From Year 7, students are set in attainment groups which are fluid with the
aim of preparing students for the different demands of foundation and higher tiers at GCSE.
Smaller, booster groups support students with SEND and low prior attaining students and are
flexible according to need. Students in Years 7 and 8, 10 and 11 have five hours across a
fortnight of MFL and students in Year 9 have four hours a fortnight in their first language and
those who have chosen the second language as one of their creative options, have three
hours of that language a fortnight.

The KS3 curriculum is based on the three pillars of vocabulary, grammar, and phonics. The
schemes of learning are detailed and reviewed regularly as a team. They have recently been
adapted for the new GCSE and identify prior knowledge and key structures with carefully
thought-out retrieval opportunities and progression explicit. Key structures are regularly
recycled and the vocabulary taught has been reviewed in the light of the new GCSE. Year 7
and 8 Spanish are following the National Centre for Excellence for Language Pedagogy
(NCELP) scheme with a strong focus on phonics and vocabulary, whilst the French groups
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follow a bespoke topic-based approach. Research was carried out into the NCELP
programme by the previous HoD and was introduced by the current HoD and there are plans
to review the benefits of the two very different approaches and their advantages and
disadvantages in the near future.

Teaching the language in a cultural context is also considered important. Retrieval starters
include short texts about festivals and current events. The scheme of learning includes a film
study for each year group to increase cultural capital and enjoyment and these prove very
popular. Trips to France and Spain are organised, although uptake is not always as positive
as hoped. Duolingo competitions for students and staff also help to raise the profile of
languages.

Whilst resources are shared across the department and textbook references included in
schemes of learning for reading and listening activities, teachers are encouraged to take
ownership of their own planning. Retrieval activities are used as starters and can be adapted
by teachers to suit their own classes and adapt misconceptions. Planning needs to be
adapted and constantly reviewed and is monitored by the HoD in learning walks and book-
looks.

The MFL department’s work is based on their core aims which are displayed in classrooms
and regularly shared with learners. These include promoting independent learners,
encouraging open-mindedness and diversity, as well as manipulating language and being
creative. In lessons, behaviour for learning is consistently positive and routines are clearly
embedded. Teachers have good relationships with students and know the needs of
disadvantaged and SEND children. Students are encouraged to work in pairs and there is an
effective culture of oracy which aids engagement. Good pronunciation is embedded with
regular whole class repetition of vocabulary and phrases. Questioning in lessons is
consistently effective and differentiated. There is no opt-out and students are challenged to
identify patterns and creatively suggest ways to remember new vocabulary.

Students have a vocabulary book which they take through from Year 7 to Year 9, acting as
an individual vocabulary and grammar reference book. The progression of grammar
knowledge is evident and clearly prepares students for the challenges of GCSE and A-level.
These reference books foster independence, are always on desks and offer a well-organised
support to students. The Year 12 French lesson focusing on verb conjugation demonstrated
the success of this gradual progression throughout the lower school. Target language is used
well in some lessons and more able students are challenged to translate instructions for the
rest of the class. The HoD is currently researching target language use and how this can be
embedded consistently across the department.

Literacy is promoted across the department with strategies discussed and embedded for
reading, using context to work out new vocabulary. Vocabulary learning strategies are taught
explicitly and practised for homework when pre-learning is set. Strategies for memorising
spellings such as pyramid spelling are used in books. Oracy is used throughout lessons and
metacognition and modelling tasks are used consistently. These are all general skills which
can be transferred to other subjects.
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Assessment is often low stakes in lessons in the form of retrieval activities. Students work
independently to test themselves and also in pairs quizzing each other on new vocabulary.
Mini white boards are also used to give immediate whole class feedback and address
misconceptions. Students are encouraged to reflect on their learning and use a purple pen to
do so in their books, highlighting areas of weakness and strength. There are three formal
assessment points throughout the year in line with school policy, in order to reduce time
spent assessing and increase teaching and learning. Assessments are being gradually
adapted in line with the new GCSE format. The skills assessed can vary and the success
criteria are shared with students in advance. Assessments are staggered to protect workload
for teachers and often peer assessed where possible.

Communication with feeder schools is good in most cases and the department has helped
some of the schools to develop their KS2 curriculum. The HoD plans to arrange a meeting
with the primary MFL leaders to liaise about the scheme of learning and to introduce them to
the NCELP phonics programme. We also discussed highlighting the HIAS Moodle resources
which will support with this, as pronunciation is often an issue with students arriving in Year
7. The Year 7 curriculum revisits topics covered in KS2, such as animals, but encourages
students to expand their vocabulary by learning how to use a bilingual dictionary, both in
book and online forms, to look up other animals. Additionally, the curriculum teaches the
grammar surrounding this vocabulary in depth, making the learning more challenging. This
approach reinforces vocabulary while providing an opportunity for challenge for high-
performing students.

Disadvantaged and students with SEND are encouraged to use vocabulary sheets to support
themselves. Pre-learning and overlearning of vocabulary are regularly set as homework
which also supports these students. Teachers have strong relationships and know the needs
of the students, so that they can support. Teachers share knowledge from one year to the
next at the start of the year, so that consideration can be given to students with specific
needs.

In a recent student voice, HPA students said that they felt challenged in language lessons.
There was evidence of high-level questioning directed towards these students which
challenges them to think hard and talk about tenses and adjectival agreements in depth. The
majority continue to learn a language at GCSE and A-level numbers are healthy. Many HPA
students are encouraged to pick up a second language in Year 9 and continue this to GCSE.

In conclusion, there is much consistency, and the shared values and experience of teachers
allow the department to continue to strive to improve teaching with clear, reflective
leadership. The department has adapted its approach in accordance with the new GCSE and
the HoD alongside the team continue to monitor and adapt where appropriate. Routines are
embedded and expectations are high, leading to students making good progress and
establishing strong foundations in KS3 ready for the demands of KS4 and then KS5.
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Good Practice Study in Music

Dave Jones - dave.jones@hms.hants.gov.uk

Hounsdown School

Context

The Hounsdown music department consists of a subject leader and another full-time music
teacher. Music is taught twice per fortnight in Year 7 and 8, as the school has a three-year
KS4, though this is currently under review. This means that KS3 is short, and some of the
Year 9 music curriculum is spent bridging the gap between the key stages. Years 7 and 8
classes are in tutor groups, meaning that there is ‘mixed ability’, but students are familiar and
usually comfortable working with and performing to each other.

The KS3 curriculum meets the needs of the national curriculum and is also in line with the
Hampshire Music Education Framework. This framework has been in place for many years
and was developed following a great deal of research and collaboration with national bodies.
At its heart: “‘The Hampshire Music Education Framework aims to ensure that all pupils
acquire musical understanding. This is the outcome of creative engagement in practical
activities which enable pupils to develop ‘music making and thinking in context’.’

Hounsdown offers two options for KS4 music: Edexcel GCSE music and Eduqgas Level 1/2
Tech Award in performing arts. An average of 17 students opt for music, which is an average
of 7% of the cohort, just above the national average. Music outcomes are good and are
expected to be even better once the first Edugas cohort completes their qualification in 2026.
The current Year 11 music cohort will be the last to be GCSE-only.

The department has two large teaching rooms, as well as seven practice rooms and a studio.
Both classrooms contain a range of instruments and computer workstations with keyboards.
There is an orchestra and choir, as well as a school record label. Students have the
opportunity to perform at two concerts and one musical theatre production each year. The
department offers at least two trips annually.

Senior leaders are keen to support and develop music, which has had a steady growth in
engagement, uptake, and opportunities available over recent years. The school and the
department have strong working links with the Hampshire Music Education Hub.
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Enjoyment and participation

Participation in KS3 music is mandatory for all students, which is encouraged from lesson
one of music lessons at Hounsdown. There is a deliberate decision to start Year 7 with a very
practical unit, requiring all students to use their voices and work together to experiment with
sound within a unit titled ‘Exploration of Music’. The department builds on this with continued
use of singing and other group work throughout the curriculum. Enjoyment is measured by
the engagement in lessons, with practical outcomes and completion of tasks consistently
positive.

The content delivered in the KS3 curriculum is diverse, meeting the needs of the national
curriculum, particularly its focus on ‘the great composers’ and music from other cultures,
while also covering more modern genres, such as electronic dance music and pop/rock. This
helps students to relate to what they are learning and enjoy the experience of listening to
music. Students are encouraged to utilise their own musical interests and skills, too. This
includes being able to play their own instrument in several units, such as ‘Exploration of
Music and Reggae’, and compose music in a chosen style, such as programme music and
song writing.

In a recent student voice survey run by the school, music was ranked third out of 15 subjects
for ‘Learning in lessons is made as interesting as possible,” and fifth out of 15 for ‘I regularly
feel involved in learning activities’.

Teaching and learning

The KS3 music curriculum at Hounsdown is designed to be accessible to all students, giving
challenge along the way but also not alienating anyone. For example, standard notation is
taught within the curriculum, but reading notation is not regularly a compulsory aspect of the
activities. The school is aware, and supports the fact, that KS3 music has a very different set
of principles and requirements to KS4 music. Fundamentally, 100% of the cohort should be
engaged by and make progress in KS3, but not all of them will be interested in or suitable for
further study of music in KS4.

A range of activities are provided throughout the curriculum, including performance and
composing opportunities using a variety of instruments and technology. Though the
opportunities are varied, there are common practical threads followed across the curriculum,
including accuracy and precision for solo performance, ensemble skills in group work, and
the use of melodic, rhythmic and harmonic devices in composition. Teachers make use of
demonstration regularly and provide sufficient time for students to explore the music.
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The curriculum provides the opportunity for key musical concepts to be introduced,
developed and consolidated over time. For example, students are introduced to the
difference between conjunct and disjunct melodies in topic two of Year 7, in which students
learn how march and waltz music utilise disjunct moments for a more exciting effect. This is
then developed through a composition activity, in topic four of Year 7, when the students
create leitmotifs to represent characters in a programme music project. In Year 8, students
explore how syncopated, disjunct patterns add a lively mood to the hooks in electronic dance
music, whereas conjunct melodies enhance the laid-back sound of reggae at the end of the
year. This demonstrates the department’s attention to interleaved practice, and how
development of musical understanding is clearly sequenced across different topics and a
variety of practical approaches.

As the school offers both a GCSE and vocational option at KS4, and due to KS3 lasting only
two years, there is limited opportunity for the department to prepare students for KS4 in a
specific way. However, the KS3 curriculum does provide students with performance and
composition experiences to draw on, as well as a grounding in the fundamentals of musical
elements and devices. The department is also planning on using some intervention time to
offer taster lessons to potential music options students in the spring term.

KS2

The first two units of Year 7 are designed to build on students’ learning experiences in KS2.
By the time they start secondary school, students should have had experience playing and
singing a variety of patterns, with a little composition, and an understanding of the elements
of music. However, as the department understands that this is not always the case, both
units are pitched in a way that means that less confident or experienced students can still
access the learning and make progress. This is done using activities that are rigid, and which
can be completed in a basic, rudimental way, or be developed into a more advanced and
nuanced outcome.

The school is seeking opportunities to support their link primary schools’ music coordinators
and are currently planning collaborative projects with two of them, including song writing
workshops and performance opportunities. This is partly to support the primary students’
engagement in and enjoyment of the subject, but also to develop primary curriculum
provision and transition to KS3 music.

Assessment

The department uses the Hampshire Music Education Framework as their benchmark for
assessment outcomes in KS3. This means that students are expected to demonstrate an
understanding of patterns, devices and processes over the course of the curriculum, through
a range of activities and situations. This is reflected in the table below.
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All

Some

Few

Understand how patterns
fit together vertically
(texture) and horizontally
(structure). Students will
also begin to show a
basic understanding of
how sets of musical
devices are used in
different types of music.

Understand how and why
a wide range of musical
devices are used in
different types of music.

Strong understanding of
how and why a wide
range of musical devices
are used in different types
of music. Students will
also begin to show some
understanding of how
different processes of
making music leads to it
being created or realised
in different ways.

Understand how and why
a wide range of musical
devices are used in
different types of music.

Strong understanding of
how and why a wide
range of musical devices
are used in different types
of music. Students will
also begin to show some
understanding of how
different processes of
making music leads to it
being created or realised
in different ways.

Understand how a variety
of different processes of
making music leads to it
being created or realised
in different ways across
different styles, genres
and traditions.

Strong understanding of
how and why a wide
range of musical devices
are used in different types
of music. Students will
also begin to show some
understanding of how
different processes of
making music leads to it
being created or realised
in different ways.

Understand how a variety
of different processes of
making music leads to it
being created or realised
in different ways across
different styles, genres
and traditions.

Strong understanding of
how a variety of different
processes of making
music leads to it being
created or realised in
different ways across
different styles, genres
and traditions. Students
will also begin to show
some understanding of
how specific musical
conventions are
developed into a
modified, coherent style
that is distinctive to a
composer or group of
musicians.

Though the temptation for music teachers is to base assessment outcomes mostly on
performance and composition outcomes, the Hampshire Framework focuses on musical
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understanding as the priority. This allows for a fairer and more authentic reflection of a
student’s learning and progression over time, especially as not all students will be
instrumentalists, and not all instrumentalists will be as good at playing drums as they are at
playing the piano.

Teachers provide formative assessment in every lesson, where appropriate, which includes
verbal feedback given during practical lessons. This is reinforced by recording ‘work in
progress’ videos of practical activities, which allows students to reflect on what their music
sounds like as well as the verbal feedback included at the end of each video. This helps
inform students’ next steps and is more appropriate than written targets or arbitrary mid-topic
grading.

Curriculum enrichment

All students are encouraged to seek further avenues into musical learning. For example,
students are offered opportunities to take instrumental tuition or join the school choir or
orchestra. There are also more specific links to the curriculum, such as the reward of an
invitation to perform particularly strong classwork in one of the school concerts or to be
included on the annual album release from the school’s record label.

The curriculum is further enriched by making links to other subjects. This includes links to
science in ‘metamorphic melodies’, links to geography in the cultural learning included in the
‘Rhythms of the World’ unit, and history while learning about societal influences when
studying waltz and reggae music.

Disadvantaged pupils

The department is strong and clear on its inclusive ambitions, as supported by the vision
statement ‘creative, diverse and engaging, with opportunities for all’. Barriers are removed
from learning, such as the requirement to read traditional notation or expecting a certain level
of musical skill and accuracy to ‘meet expectations’. The department understands the need
for an ordinarily available provision to be present in all lessons in KS3 music, and they
provide structured materials and help sheets to all students so that they can benefit from
seeing what the sequence of learning looks like. This is successfully demonstrated by
assessment grades, in which there is not a significant gap between disadvantaged and non-
disadvantaged student outcomes.

The school subsidises instrumental and vocal lessons for students eligible for pupil premium
funding, and shared lessons are free for students eligible for free school meals and looked-
after children. When eligible students have demonstrated commitment to these lessons, the
department has also arranged for instruments to be bought or hired using the student’s
funding.
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High attaining pupils

High attaining pupils are stretched in a variety of ways. To begin with, it is extremely rare for
a more experienced musical young person to be equally skilled in all areas of the curriculum.
For example, students who spend time using music technology at home may excel in the
Programme Music and Electronic Dance Music units, whereas students who have had piano
lessons before will excel in the Here Comes Treble and Reggae units. However, within each
unit, the department has planned a variety of activities that will further their understanding
and skills, such as accents and articulation marks added to keyboard melodies, or
automation and audio effects used in remixes.

Other notes

The department is well supported by senior leaders and line management. The music
curriculum is not burdened with inappropriate or irrelevant whole-school policies. The HoD
has been allowed to build an appropriate and effective curriculum that meets the needs of the
students, the national curriculum and other official guidance, and also supports progress and
development towards further study of the subject.

The school has been supportive in allowing two KS4 qualifications to be set up, which gives
all students who are interested in music a suitable course to follow. The department has been
afforded time to implement the new KS4 offer with the aim of improving options numbers over
a few years.

There are numerous opportunities for young people to further explore music too, with
homework used as creative or performance opportunities rather than extraneous written or
research tasks. Students are encouraged to continue working on their music through
lunchtime room bookings, as well as being involved in school concerts, productions,
ensembles and studio recordings.
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The Wavell School

Context

The Wavell School is a secondary school for children aged 11 to 16. There are 1018 students
on roll. The Wavell music department consists of a part-time subject lead, and another two
part-time members of staff. Year 7 and 8 receive weekly music lessons, each 50 minutes.
Year 7 and 8 classes are taught in mixed ability groups. In Year 9, students can opt to take
music, as part of the school’s mini-options process. This is taught over two 50-minute lessons
per week. Students then make final KS4 option decisions at the end of Year 9.

The Wavell currently has one GCSE music class per year, averaging 12 students per cohort.
Students are entered for GCSE music with the Edugas exam board. Uptake is around 7% of
the year group, just above the national average, and results are strong. In 2024, all students
achieved either at or above their predicted grades, and 95% of students got a grade 5 or
above.

The music department has one main teaching room, equipped with a class suite of
computers, as well as a performance space in the centre. There are two practice rooms,
where instrumental lessons take place. The school aspires to grow and develop the
department. The school hopes to improve the performing arts facilities, which would include
securing a new build.

Music is very much supported by SLT. Staff are able to work flexible hours and the
headteacher places value on the subject. The school was appointed a ‘Lead School’ for
music by Hampshire Music Education Hub in September 2024.

Enjoyment and participation

The music department enables a calm and focused learning environment and fosters positive
relationships with the students. Enjoyment is measured by the engagement in lessons, with
practical outcomes and completion of tasks consistently positive, as well as strong
engagement with extra-curricular opportunities. There are currently 100 students studying
music in Year 9, equating to approximately 50% of the cohort opting to continue to study the
subject. Students all actively engage with their learning and are encouraged to utilise their
own musical interests and skills, for example through the Year 9 unit ‘My Music’.

Music is valued and given a high profile throughout the school. Students are frequently given
performance opportunities and music is celebrated throughout school life. For instance, there
are regular performances and concerts throughout the year, students perform in assemblies,
musical items are a strong feature of the school’s prize-giving evening, and the whole school
also learns and sings a song for World Book Day.
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Teaching and learning

The curriculum content delivered in KS3 is diverse and meets the needs of the national
curriculum. Through the key strands of performing, composing and appraising, students are
taught technical, constructive and expressive skills, progressively building on prior knowledge
and understanding. Lessons are practical and students are taught how to develop their
keyboard, vocal and ukulele skills through ensemble performance. They also gain skills in
using music technology, specifically Bandlab, to produce and compose music. They learn
formal music notation, as well as tablature (TAB) reading. They have the opportunity to
develop their own musical ideas through composition tasks and projects.

In Year 7, students learn to read and perform simple rhythms, learn pitch reading and perform
simple melodies with conjunct movement. They gain an understanding of chords, through both
the keyboard and ukulele. They gain an understanding of polyrhythm and, through the use of
music technology, start to explore musical effect. Their learning culminates in a folk
performance as a class, where they bring together the skills learnt over the year.

In Year 8, students further develop their keyboard skills. They develop their understanding of
building chords and simple chord progressions and are introduced to reading chord symbols.
They learn about simple melodic structures, and they begin to read and play syncopated
rhythms. They further explore using music technology through a unit of work on minimalism,
where students learn about texture and structure. Their learning then culminates in a blues
performance, where they learn a bass line, chords and improvise a melody using a blues scale.

In both these year groups, there is a clear sequence of learning which promotes progression
of musical understanding, as well as instrumental skills. The focus on a select few
instruments allows students the opportunity to make tangible progress in these skills, which is
a concept championed by the current Ofsted lead inspector for music.

Students can opt to continue music in Year 9. Each unit of work enables students to develop
their composition and ensemble performance skills further. Students in Year 9 are encouraged
to choose to perform on an instrument of their choice, as well as given the opportunity to
continue to develop their keyboard skills to help support with composition work. Students are
also introduced to the music software Sibelius and Cubase, in preparation for KS4 music. This
works as a bridge between KS3 and KS4 music, which consolidates and develops musical
understanding, but also promotes more independence in their musical choices.

KS2 transition

In Year 7, The Wavell carries out informal assessments through practical work, to ensure that
all students have basic musical skills, such as performing to a steady pulse, reading basic
notation for pitch and rhythm, mastering simple keyboard techniques and having a base
knowledge of the musical elements. An initial audit is also done to establish who plays an
instrument.

The Wavell makes good links with their feeder primary schools, for example through a
primary link concert in the summer term. The school is also planning a Primary Music Day,
where Year 6 students will be invited in to partake in singing workshops and attend a trial
instrumental lesson on either a string, brass or woodwind instrument. Children will then form
a mass ensemble alongside secondary students.
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Assessment

Teachers provide formative assessment in every lesson, where appropriate, which includes
verbal ‘in-the-moment’ feedback. This helps inform students’ next steps. Students are also
given opportunities for self and peer assessment.

In each unit of work, teacher assessments are made on students’ performance or
composition skills, and appraising skills. Assessment criteria are classified within the three
‘Pillars of Progression’.

1. Technical - skills of controlling sound and understanding musical notation.
2. Constructive - understanding of the musical elements.
3. Expressive - understanding the impact of musical context, quality and creativity.

Each unit of work has a clear focus within these pillars, and students are assessed against
these, with teachers determining whether students are meeting expectations, working beyond
or towards expectations. Those students working towards are then highlighted as needing
further support.

The Wavell also implements criteria for ‘what an expert looks like’, which is a whole-school
strategy. This provides clear expectations for learning outcomes within each year group. The
music criteria link to the schemes of work and summarise the key learning across each year.

Homework

Students are assigned two homework tasks every half term. These are shared through
Satchel, the school’s online learning platform. Tasks generally involve key word quizzes,
giving students the opportunity to consolidate their understanding of key musical terms.
These are marked online, giving students immediate feedback.

Curriculum enrichment

Students are offered the opportunity to have instrumental and vocal tuition during the school
day. Lessons are provided by Hampshire Music Service, with the exception of drum and
guitar lessons which are delivered by private teachers.

The Wavell has a strong extra-curricular provision. Ensembles run either at lunchtime or after
school, and include:

e choir

e The Wavell Band

e percussion group

e keyboard club

e rock band

e quitar group

¢ musical theatre ensemble
e KS3 ensemble
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The Wavell has a variety of events and musical opportunities offered to students throughout
the academic year. These include a Christmas concert, whole school production, KS4 music
and dance showcase, a summer concert, and joint concerts and music days with other local
schools. The Wavell also works closely alongside Hampshire Music Education Hub. For
example, they will be taking part in a music technology project with Hampshire Music
Education Hub, which will involve students creating their own soundscape on iPads and
having their work displayed as part of an arts community project in Rushmoor.

The extra-curricular programme is made as inclusive as possible, for instance instrumental
parts are written by staff to ensure that beginner musicians can join in, and students with
SEN and EAL being highly represented in these groups. This and the other opportunities
mentioned above, can help KS3 students’ understanding of key musical elements and
support the concepts and skills developed through the curriculum.

Disadvantaged/high attaining pupils

Resources and teaching methods are practical-based and fully inclusive in nature. This helps
to provide a strong framework of support for students with SEN, as well as providing stretch
and challenge for all students. All students work on the same learning objective or musical
skill, and opportunities are provided to deepen or support the learning. For example, in the
Year 7 ukulele unit, chords are marked on the ukulele with colour-coded stickers to support
certain students, and higher attaining children are challenged to use seventh chords.

Agile teaching methods are used by the school and the department to enable all students in
the class to be active learners. Strategies such as the use of mini white boards, ‘no-hands-
up’ and ‘think/pair/share’ encourage all students to share their knowledge and understanding,
while split-screen methods enable all students to be working on the same skill at a level that
is right for them. AB Tutor is used to display the main teaching board on the computer display
in front of the students, allowing students to see and access resources more easily.

Literacy and numeracy development

There is a strong focus on disciplinary literacy throughout the music curriculum. Musical
terms are both actively used and practically modelled in teaching and learning. Musical terms
and definitions are displayed in the classroom and referred to regularly within teaching. The
Wavell also makes effective use of the Kodaly approach to teaching rhythm, which supports
students’ musical understanding and their progression onto using formal stave notation.
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Good Practice Study in Religious Education (RE)

Chris May - chris.may@hants.gov.uk

Context

The purpose of these visits has been to explore what factors help to support strong KS3
provision in RE. This will enable a thematic review of good practice across visits and subject
areas which will support the work of HIAS in school development work. This report records
the information gathered during these school visits to draw out themes and commonalities.

Culture

In both schools, subject leads are passionate about driving forward the provision offered. In
Crookhorn, this culture is described as ‘dynamic’, and that provision as constantly evolving.
As part of this, Crookhorn identifies the department culture as highly collaborative and
reflective, which supports work towards a shared vision. Teachers share this vision and how
they work to promote this. Similarly, in Swanmore, collaboration and support are identified as
significant features of the team culture. The support element here is important as it is a newer
department with two ECTs as part of this. Both agree with the subject lead's assessment of
the team culture.

For both schools, constantly looking to move the work of the department forward is a driving
element in the provision at KS3. For example, both subject leads have been involved
voluntarily with projects developing SEND provision, one through HIAS work and the other
through the support of a SEND outreach practitioner. Identifying areas to develop and
seeking out opportunities to do this has supported practice at KS3. Schools were able to
identify a number of examples of this, including supporting pupil groups, but also pedagogy
development and curriculum design.

Both schools note the impact of whole school culture on its continued improvement. Both
subject leads feel supported by the SLT where their expertise is valued, and a level of
autonomy given to utilise this professional experience. Regular meetings with SLT are
viewed as a positive support, with the subject lead at Swanmore stating that this support
along with the school’s policies and systems enable teachers to feel ‘empowered’ and
therefore be confident in developing their professional abilities.

This culture of looking for new ideas is fed into the classroom culture. At Swanmore, the
subject lead spoke about the importance of fostering a sense of curiosity and challenge:
encouraging pupils to ask questions and to ‘think like a philosopher’ or ‘think like a
theologian’. This was evident in lesson observations on former visits and is identified by
pupils as one of the things that they particularly enjoy within RE lessons.

At Crookhorn, this was also identified, and their use of ‘hot’, ‘medium’ and ‘spicy’ tasks has
proved effective in supporting pupils, but also in encouraging many to push themselves. For
example, some pupils now ask for the next task up, or for something beyond ‘spicy’ to
challenge themselves further. Additionally, active and varied task design using songs, games
and investigations, for example, roving reporters, helps to build engagement and
relationships. In both schools, pupils are very clear that RE is a safe space allowing them to
express ideas and where they are expected to think hard.
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Linked to this, KS3 is seen as being equally important as KS4. The subject lead at Crookhorn
commented that it is, ‘probably more so’ as it is an opportunity to foster love for the subject
alongside putting in place building blocks for later on. This is a clear focus at Crookhorn,
evident in lesson observations, pupil voice and curriculum design. As the subject lead puts it,
‘the rest won’t work if KS3 doesn’t’. Swanmore also identifies the importance of seeing the
provision as being a five-year curriculum, not as a separate curriculum. He highlights that for
KS3 teachers of RE the assumption that, ‘all pupils will opt for GCSE religious studies (RS)’,
and that whether or not a pupil does opt for the GCSE doesn’t make a difference to their
entitlement to high-quality RE provision through KS3.

Culture has had a significant impact on KS3 provision in both schools. The priority on
continually moving provision forward has led to continuing developments in what schools are
able to offer and a clear focus and drive on future developments.

Teaching and learning

Both schools are very clear on the strengths and areas for development within the
department. For Swanmore, with a newer team, this development is particularly important,
and the subject lead is able to identify the strengths and areas to develop for the individual
team members. He speaks about how the differing strengths are used within the department
to support each other, and how he supports the team in moving forward. Where teachers with
other specialisms teach RE there are clear systems in place to support these, and regular
quality communication is evident. For example, as the department aims to make the learning
relevant to the lives of all pupils, regular updates on real-world examples and current events
are shared across those teaching the subject to help keep the delivery and content up to date
and relevant. Those with other specialisms are also supported through CPD opportunities
from the subject lead, including, for example, the provision of reading material to support
subject knowledge prior to teaching topics.

Similarly, at Crookhorn, communication between teachers is a strength. Teachers regularly
work together to review, update and develop provision. Centralised plans and resources
support consistency, but the expectation is that these are then adapted to suit the needs of
the class. This is evident in lesson observations across the team. Self-reflection is
encouraged in the department and is reinforced through the whole-school coaching
programme in addition to the work of the subject lead.

The Cycle of Enquiry is explicit in planning and lessons. Both Crookhorn and Swanmore
agree that this supports pupils to be reflective, particularly at the communicate and evaluate
steps. Pupils are encouraged through this to reflect on their learning and its relevance to their
lives and the community.

Observations in both schools show that the vision and culture of the team is actively
promoted. While there are areas of focus for development, it is clear that the intent for the
subject is put into practice in the classroom.
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Curriculum

Both schools meet the requirements of the Locally Agreed Syllabus, Living Difference IV. A
theme across schools is the clarity of vision for the curriculum articulated by the subject lead.
Both schools explore a range of religious traditions in depth, including both Dharmic and
Abrahamic faith traditions alongside a selection of thematic units. The curriculum aims to give
a balance of depth studies while offering a breadth of knowledge across topics. Core
knowledge is identified and clear, and this is structured to build over time through revisiting
concepts across the curriculum.

Both subject leaders can articulate how challenge increases over time in preparation for more
challenging later study and shared examples of this. Both also identify the importance of
pupils being able to make links across their learning. This is highlighted as important for later
study, but also generally in promoting depth and rigour in their learning. Both have put
significant work into explicitly planning for pupils to be able to do this and said that deep
thinking was key to preparing students for later study and was prioritised in learning. An
example of an assessment from Swanmore can be seen here, where pupils are encouraged
to make links across their learning with a range of challenging technical vocabulary. Prior to
this, pupils received a range of scaffolding and support to access the task depending on their
individual needs. Additionally, as already mentioned, both subject leads view the curriculum
as a whole, and therefore part of a long-term plan for progression with KS3 naturally
supporting the challenges of KS4.

The schools use ‘Golden Thread’ concepts to support transition from KS2 to build on a
shared language and knowledge. They are aware of what most feeder schools have taught
but given the wide variation, both also identified this as an area that is still being developed.
Each school uses a form of baseline assessment that is open enough to account for this
variation, for example through the use of image analysis in one school, and artefacts in the
other.

The key themes across the schools are that a clearly sequenced curriculum focused on
progression over the five years means KS3 is effective at supporting pupil development.
Whilst transition from KS2 is still an area being developed; the clear use of ‘Golden Thread’
concepts and a shared language is supporting this. Both schools are clear on the rationale
for curriculum choices, and these are regularly reviewed to ensure KS3 provision meets the
needs of future study while providing both depth of learning and an appropriate breadth of
topics. Effective utilisation of curriculum time supports this, and having sufficient curriculum
time is crucial.
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Assessment

Assessment processes are clear, with explicit criteria. In Swanmore, the assessment
objectives remain the same across KS3, but the tasks to achieve these become more
challenging. In both schools, there is evidence of regular marking and feedback with clear
actionable support for pupils as a result of the assessment. Pupils are expected to act on the
feedback they receive, and this is referred to in later learning and future assessments. At
Swanmore, pupils are clear on how to make progress and the requirements of assessments.
Misconceptions are clearly identified and addressed. This is similar in Crookhorn, where the
subject lead has been working to develop assessment and where modelling of how pupils
could respond to feedback is used to make this effective. An example of assessment
feedback from Crookhorn is shown to the right.

In lessons, feedback is regular, and teachers know classes well, enabling effective support
during tasks. Questioning and teacher support were evident in lessons and commented on by

pupils.

In both schools, assessment is used effectively to identify misconceptions and in how to
further support pupils. A key theme is that this helps pupils to value their work and show that
the teacher values their effort. Assessment, both summative and formative, is used to
support pupils directly, but also to help review the effectiveness of the curriculum as a vehicle
for progression.

Supporting student needs

High-quality teaching for all was viewed by the subject leads as the most important factor in
supporting different student groups. At Crookhorn, it was mentioned that high-quality
teaching will naturally support all pupils, including those with SEND requirements, as it
involves knowing the pupils well and putting in place adaptive teaching as a consequence of
this. Lesson observations showed this in practice where teacher support is well utilised and
appreciated by pupils, but also through the use of scaffolding to support all in accessing
challenging material.

The subject leads have both been involved in work to explore B
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the provision for SEND students. This has led to a number of
developments in the provision offered, and both have
contributed articles to the ‘RE Secondary News’ publication to
share this work more widely. In both of these, and in the attitude
to supporting pupils more generally, knowing the class well and
building strong relationships is seen as a crucial factor. -
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Beyond the classroom

In Swanmore, RE homework is set at regular points, but infrequently. This is carefully
planned for, with a focus on quality not quantity and is therefore rigorously followed up. It is
set around an area not covered in the curriculum, but which will provide greater contextual
knowledge and support in making links across learning. For example, when studying a unit
on Islamic faith traditions, the homework task is set around Abraham which allows students
to use this knowledge in class to make links across their learning in the Islamic and Jewish
faith tradition units. Both schools adapt the homework tasks for the needs of pupils, and it is
valued by teachers.

Both schools have information available linked to careers, that is also referred to in lessons.
Crookhorn uses curriculum enrichment opportunities regularly to support pupil learning and
engagement. This includes visits to places of worship including those from the Sikhi faith,
Muslim, Christian and Hindu traditions. They are also looking to increase the number of
speakers, for example by looking to invite a prison chaplain to speak. This is less developed
at Swanmore, but something that is being planned for next year.

Learning beyond the classroom is employed to promote curiosity and support contextual
knowledge development along with a continuing interest and engagement with the subject.

Summary
The core elements of high-quality KS3 provision identified across these visits are below:

a clearly sequenced curriculum and rationale with a focus on progression across five years
KS3 valued equally with KS4

inclusive adaptive teaching

high expectations; teaching to the top and scaffolding up

promoting a love of the subject

collaborative reflective teams

sufficient curriculum time

Alongside these elements, a number of other specific features were evident:

e ongoing teaching and learning dialogue at department level and as a whole school priority
- this supports a collaborative reflective approach to the work of the team

e active support from SLT, including training and development for subject leads

¢ professional autonomy, allowing subject leads to adapt policies and procedures to the
needs of the team - expertise and knowledge of the subject and pedagogy recognised and
utilised

¢ inclusive approach seeing relationships and support for all pupils as central to the work of
the team, for example through supporting SEND

o fostering a love of the subject and learning

e a well-sequenced curriculum utilising the available curriculum time which the subject lead
and teachers can clearly articulate

e making links across topics explicitly planned for

e strong subject-specific teaching and learning that is adaptive, supporting all to succeed

¢ clear assessment mapping with outcomes and criteria explicitly identified
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¢ pupil participation in their learning - active learners who are engaged and expected to think
hard

e strong relationships with pupils - teachers know their classes well

¢ high degree of effective communication between teachers, especially where teachers with
other specialisms are delivering lessons

e access to subject-specific CPD - teams that actively engage in available CPD specific to
RE, not just general teaching and learning CPD

¢ a curriculum that covers both Dharmic and Abrahamic faiths in depth, along with a
selection of thematic units

e meeting the requirements of Living Difference IV

e explicit mapping and reference in lessons to ‘Golden Thread’ concepts.
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Good Practice Study in Science

Originally written by Kevin Neuil.
For further information, please contact Richard Wilson - richard.wilson2@hants.gov.uk

Testbourne Community School

The science department at Testbourne is led by a new leader, and there is currently
consideration about how the department will be shaped, the direction it will take, and what
changes they wish to make to KS3. Discussing this process was interesting, reflecting on
how to ensure a high-quality KS3 curriculum remains, and what the plans ahead might be.

There is a sense of enjoyment in KS3. Pupils talk highly of the subject, and staff are
continuously using positive language with pupils. Praise is a familiar theme across lessons.
Extracurricular activities add to this enjoyment. Interaction with pupils during lessons is high,
leading to a no-switch-off position in lessons.

The Year 7 curriculum is carefully designed to meet the needs of a wide variety of intake from
twenty-seven feeder schools. Therefore, the need for a baseline and adaptive teaching
approaches is high for this year group to make sure any possible gaps in prior knowledge in
KS2 are identified and addressed.

Assessment in KS3 involves termly summative assessments, with lots of in-class formative
assessment. The department does not routinely mark books as it is felt there is no benefit to
this in science as feedback needs to be instant due to the volume and pace of the curriculum.
Questions in assessments are designed to be progressive in demand within each question,
and there are no separate tiers of entry. Pupils self-reflect on their success following each of
these termly assessments and identify areas of improvement.

High-attaining pupils are challenged in lessons through questioning and high expectations.
Opportunities like CREST Club are offered for pupils with a passion for science to engage in
research and project-based work.

Pupils who are disadvantaged and those pupils with SEND are offered high-quality adaptive
teaching practices, with teachers scaffolding material for these groups, more frequent check-
ins during lessons, and a series of activities including a range of trips and experiences to
increase the science capital of disadvantaged pupils.

Pupils are also being well prepared for KS4 during KS3. The sequencing of topics is well
organised and is designed to cycle back around to the core ideas such as cells and energy in
each of the years. This gradual building up and revisiting of key knowledge ensures the
foundations are securely in place when GCSE study begins. There is also a well-planned
sequence of practical work which introduces and gets pupils familiar with scientific
disciplinary language and skills.
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Literacy and numeracy are addressed in KS3 in a variety of ways. There is a consistent
methodology for the teaching of mathematical skills, which was developed in conjunction with
the maths department to ensure consistency of approaches and language.

For literacy, the department provides all pupils with a knowledge organiser which has the key
words for each topic clearly identified, with accompanying definitions. These are used, and
pupils’ oracy with these words is developed over the course of the topic and years. There is
also a structured approach to developing pupils' extended writing ability early on. Pupils are
given a six-mark question, but the side strip of the page breaks the question down into
smaller questions, allowing pupils to structure out an extended response from smaller
components. An example of this is provided below.

_ _ _ _ Statement Answer
Structure Strip & Mark: C : Give an ple of one lised - - - -
[Tick off each question | animal cell and one specialised plant cell, explaining how Describe the similerities and Animal and plant cells have: nucleus, mitochandria, cell
when done) each cell is ialised for its " ’ dilferences between plant and membrane, cytoplasm.
animal cells Mant cells alan have: cell wall, vacusle, ehloraplasts.
What organelles are Exarmples:
found in an animal cell? red blood cells (haemoglabin, disk-like shape and no Aucleus
to increase surface
What organelles are Describe exemples of specialised IErRASE AU
found in & plant c2ll? animal cells
mitochondria)
Dascribe the similarities Describe expmples of specialised [ Examples:
and differences plant cells leaf calls {lang and thin with lots of chioroplasts)
between plant and root heir cell (large surface area and no chlareplasts)
animal cells. Link: the structure of specialised Exarmples:
cells Lo their function Red blood cells carry exygen sround the body [incressed
surface ereg for diffusion, and no nucleus for more space).
Name a specialised Leaf cells carry out photosynthesis (large surface ares for
animal cell. abserbing light, lots of chloraplasts].
Describe the siruchure
of thiz animal cell. 1-2 marks

There needs to be 2 basic description of ane specialised plant cell and ene specialised 2nimal
cell. Students need Lo include at least 2 af the scientilic points given below,

Mame a specialised 3-4 marks
E::tcn?elﬁe struchre There needs to be a clear description of one specialised plant cell 2nd one specialised animal

cell, including descriptions of the structure wilh some reasening. Students should give at least

of this plant cell. 4 of the scientilic points given below. Spelling and grammar is mostly correct.
s to be & detailed description of cne specialised plant cell and one specielised
the structure of each cell ko each calls function. The
;ﬁ:’dm t_:? strdudure rly, with spelling and grammar nearly all eorreet.
the specisised st & of the scientific poinls given below.

animal cell link to its
function? Scientific points: (Example correct points for a red bload cell and roat hair cell}

® Red blead cells need to carry exyger nd the body

= They have no nucleus and 2 disk pe.

® The disk-like shape increases Lhe surface area. This increases the rete of diffugian af
oxygen.
How does the structure
of the specislisad plant ® Haying no nucleus allows more space for axygen Lo be carried.

c2ll link to its funcfion? ients fram the soil.

nd no chloroplasts.
ea for absorplion of water and nutrients.
515 25 there is no light underground (these cells do not carry eut

hlar
pholosynthesis).

During a learning walk through a range of KS3 lessons, many of the above strategies were
seen. There is a mixture of experience in the department, with newer teachers encouraged to
bring exciting ideas into the department, like blank canvas modelling and the use of booklets.
This range of knowledge and experience, combined with a new Head of Science, should take
an already strong KS3 experience and make it even better.
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Warblington School

The science department at Warblington has been on a considerable improvement journey.
One of the key areas of improvement was the quality of teaching and assessment in KS3.
HIAS worked closely with the Warblington science team during that time, and it is very
pleasing to see the positive change in all areas, but especially in KS3.

| spoke in depth with the Head of Science regarding this change and what he is planning to
do to continue this momentum. There has been a real positive change in the enjoyment and
participation of pupils in KS3 science lessons. This has been particularly noted in the
corridors during lessons, where previously pupils demonstrated disengagement and may
leave lessons and wander. They are now in lessons and engaged in their learning; ninety-five
percent of them are engaged in activities and questioning in lessons, and this improvement in
participation ratio is driving higher success rates in the classroom.

The KS3 curriculum at Warblington is carefully sequenced to build upon knowledge gained at
KS2. The department has close relationships with local primary schools to ensure they are
clear about what pupils have been taught previously. At the start of each topic, there are
checks to see what gaps there are from the primary science curriculum, and these gaps are
addressed before moving on.

Assessment at KS3 in the Warblington science department is taking a slightly different
approach to that of most other schools, recently removing end-of-topic tests which were
taking up huge amounts of contact time with pupils, recognising that this time could be better
spent teaching pupils and refining their knowledge instead.

Pupils now undertake a short twenty-question multiple-choice quiz at the end of each topic.
These assessments are split 60/40 on retrieval content and current content, so if intervention
and reteaching are needed, it can be addressed straight away. The purpose of these
multiple-choice quizzes is to quickly gauge the level of understanding of the core knowledge
that children have been taught, and the retrieval questions allow teachers to see if the
material is being remembered long term.

Recently, the HoD has developed a tracker which has carefully planned out what areas of the
curriculum will be revisited frequently through these retrieval questions. At the end of each
term, pupils will undertake a more formal summative assessment which will also include
retrieval questions at the same ratio.

Pupils are prepared for GCSE study by receiving a very consistent style of teaching in KS3
and KS4. The curriculum in both key stages uses powerful knowledge statements which
clearly define the knowledge that pupils need to know and remember. For the
application/independent practice stage, pupils are often exposed to exam-style questions
which help prepare for these sorts of questions in KS4.

The use of powerful knowledge statements benefits pupils with SEND by breaking down
content into small manageable chunks, which reduces the cognitive load. This approach has
been praised by external visitors who specialise in teaching pupils with SEND.
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The department uses “I do, we do, you do” approaches to carefully model and scaffold
complicated techniques like mathematical procedures or practical techniques. The pace at
which the scaffolding is taken away carefully matches the needs of the pupils. These
consistent approaches in the department bring predictability to lessons which can lower the
anxiety of pupils with disadvantaged or SEN needs.

High-attainment pupils are challenged with adaptive lessons which provide intensive
questioning and challenge, followed by independent practice to develop a high level of
fluency with material.

The curriculum is enriched with various cross-curricular projects involving the geography
department and others. The school is also involved with LifeLab at Southampton University,
which is teaching pupils about the nature of real scientific research. KS3 pupils at
Warblington have been conducting their own research and displaying it at LifeLab events.
There are also many trips that run through the year, including to the London Science
Museum.

Literacy and numeracy are developed in several ways for KS3 pupils. The use of the three
phases of questioning is a powerful way of developing pupils’ oracy, as they're constantly
involved in discussions with their peers and the teacher about what they're learning. The
department has also worked closely with the mathematics department to develop strong
links, including data generated in science lessons being used for analysis and calculations in
mathematics lessons.

During a learning walk through KS3 lessons, many of these approaches in practice were
evident in each lesson. There were consistent strategies observed and employed to
maximise learning potential. Pupils were questioned frequently by the teacher, using
techniques that required a high participation ratio, like mini whiteboard answers and choral
response. The powerful knowledge statements were visible and referred to frequently
throughout lessons, guiding the learning by making sure that each piece of knowledge was
secure before moving on to the next material. This improvement journey has already yielded
positive results for the department across both key stages, and the momentum is there to
continue to develop and improve KS3 even further.
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